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Introduction to the Project

Almost any intermediate or high school teacher of history will tell you that, “You can’t
teach good history without geography.” In practice, this seldom happens, or if it does occur the
geogral;)hy tends to be map related, answering only the question “where.” And yet, we all know
from our experience and from our own learning and intuition that geo graphy has played a crucial
role in almost all historical events, and that geography shapes the characteristics of fhe places in
which historical people, events, and ideas have run their course. For example, the westward
moving pioneers would no doubt acknowledge the powerful forces that geography exerted upon
their journeys. The political and strategic planners on both sides of the Civil War contended
with the realities of geography as well as with their opponents’ tactics. To a large extent,
geography dealt the hand that determined the historical evolution of states and regions of the
United States. Iowa possessed the land and climate that facilitated its development as a farm
state while the presence of the sea and its resources led the people of Massachusetts to pursue a
very different way of life. These examples are a bit simplistic but they convey a sense of the
ways that geography — the physical and cultural characteristics of places, peoples, environments,
and locations — exists as an essential ingredient to the outplay of historical circumstances.

This project was hatched in the Africa dining room of the National Geographic Society.
Chester (Checker) E. Finn listened to Terry Smith of the Casados Group and to Dick Boehm,
Director of the Grosvenor Center for Geographic Education, explain a proposed project that
would result in a new, innovative curriculum framework_for a U.S. History course in which each
time period of American history would be enriched by indications of geographical influence.
For the teacher each of these “indications” might serve as suggestions for lessons that are rich in

content from both history and geography.



A further part of this project was to be the identification of places in the chronology of
U.S. history where some basic geography needs to be taught so that students might develop an
understanding of the rich and complex nature of geography and how it has, in fact, “constructed
the staée on which history is played out,” to use a fairly worn cliché. A final contribution is to
offer a current geography of the U.S. for the time period that most historians would characterize
as current events. Most U.S. history courses stop in the post World War II .years, while the
dynamic geography of the U.S. often begins at that point.

M. Finn and the Thomas B. Fordham Foundation agreed to support this project and the
result is the publication of this monograph accompaﬁied by a scope and sequence in U.S. history
in which geography plays a new and important role in the course. Will historians and teachers of
history embrace this innovation, this challenge? If they do, like the frontier travelers in the
American West in the 19™ century, they will become pioneers. To support this approach,
historians at the university level will need to include geographic education as part of the history
certification procedure, a tough task but one with a glittering payoff. Students need to come to
grips with the intertwined power of combined history and geography. We have talked about it

for years, now we have the template to do something about it.

R.G.B.
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Part One
Project Overview

Introduction

Jared Diamond, in his highly popular Guns, Germs and Steel: The Fate of Human

Societies, develops, at many scales, the notion that "the long-term histories of peoples of the
different continents have been due not to innate differences in the peoples theméelves but to
differences in their (physical) environments” (Diamond, 1998, p. 405). Geographers would
describe such writing as "environmental determinism," a paradigm of the 1930's and 40's that has
been replaced largely by recognition of the dynamic impécts that human free will and modern
technology exert on the environment. Examples of such impacts include global warming, sea
level changes, ozone depletion, and the deterioration of the world’s fisheries, all of which seem
to result at least in part from human activity. Yet even today it is clear that the physical
environment is crucial to our survival and that it exerts various influences upon human activity.
Many scientists, including geographers, are closely monitoring these dynamic interactions, and
Diamond’s work shows that he and other contemporary historians are revisiting the interface
between their subject matter and geography.

Such commingling of history and geography was first practiced by the early Greeks. For
example, Herodotus (c. 484-425 BC), widely referred to as the "Father of History," traveled
extensively for 17 years throughout the known world. His entire nine volume History is a marvel
of people, places, events, and environments. Five cenMes later, Strabo (63 BC-24 AD), wrote

Historical Memoirs and Geography in 17 books. Although Historical Memoirs has been lost,

Geography is an easy mixture of history, geography, and culture in which Strabo describes land



and life in his era with a broad interpretation of the nature of history and geography (for more
information on the contributions of Herodotus and Strabo, see Thompson, 1948).

Disciplinary differences and turf battles were less an issue to the Greek scholars than they
would I'Jecome to succeeding generations. Unfortunately, today history and geography are taught
and learned in separate academic departments on university campuses, and only limited sporadic
communication occurs between the two camps. This polarized approach to ‘knowledge has
spread to America's schools as well, where history and geography exist as separate subjects, and
even when both are taught together as part of the social studies, each demands individual
attention within the curriculum. History courses deal with time but geography courses embrace
space, and geography teaching focuses upon the contemporary whereas history is chronological
and often stops at about the time that present-day geography begins. Consequently, the historical
component is usually left out of coursework in geography while history courses fail to
incorporate important geographical elements. This situation handicaps learning in both
disciplines and leads to insufficient awareness of the complexities present in the dynamics
associated with the human/environment interactions that both geographers and historians
recognize as crucial.

In spite of the divide that exists between history and geography, most teachers of these
subjects, or of the more general social studies, will say, "You can't teach one subject without the
other." During a six-year time period, within the context of forty-six summer institutes in which
over 1600 history, geography, and social studies teachers were involved in professional
development activities sponsored by the Texas Alliance for Geographic Education (TAGE) and
the National Geographic Society (NGS), the lead author of this paper could not remember a

single teacher who was willing to argue the point addressed in this quote. Nonetheless, despite



virtual unanimity of teachers to this principle, in practice, little high quality interdisciplinary
(history/geography) teaching takes place. Because the two fmfessions have not resolved how
history and geography work together, and how one subject complements the other, history is not
taught és well as it should be and the geography that is taught tends to be merely location/place
information, a superficial reflection of a rich subject area. This present document presents the
results of a project designed to address this problem through development of a higﬁ-school—level
United States History curriculum framework, a framework that offers teachers the opportunity to
teach a traditional American History course enriched by a consistent injection of the

geographical aspects that interact with the important historical people, events, and ideas.

A Leap in Space and Time

The Gilbert M. Grosvenor Center for Geographic Education at Southwest Texas State
University launched a project to address the long-standing difficulties associated with the joint
teaching and learning of history and geography in America's schools. Funded by the Thomas B.
Fordham Foundation, the Grosvenor Center set out to build a high-school-level United States
History curriculum framework that provides opportunities to teach and learn the chronology of a
traditional American History course that is enriched by the geographical aspects of important
historical pebple, events, and ideas. Thus, for example, migration becomes more than an idea
when it includes the concepts of origin, destination, transportation means, settlement realities, the
"why, where, and how" to go along with the "when." Similarly, western expansion becomes a .
story influenced by questions related to the "push-pull effect." What caused Americans to move
to the West? What factors made it easy for them to leave Boston, Philadelphia, and New York

City? How did they make their way westward and what were the barriers as well as the



roadways? How were settlers able to live off the land during the westward trek, and how did they
adjust to new environments once they reached their destinations?

These and many other geographical questions, along with their answers, provide the
unique .ﬂavor to this project. Part Two (see pp. 25-40) of this document is a matrix of space and
time, a bold attempt to challenge history teachers to teach their students to learn under a new
paradigm. Familiar time eras in column one of the matrix will anchor teachers :Lmd students of
U.S. History, but it is column two that is most creative and the one that holds the greatest
promise for a truly interdisciplinary approach to U.S. history. This column displays opportunities
for the joint teaching of history and geography and suggests new ways of seeing how our history
unfolds. Ideas abound, and maps become necessary ingredients, not merely backdrops for the
two-dimensional question "where?" Column three may be the biggest challenge of all for history
teachers because it calls upon them to do two things for which it is likely that they have had little
education and training. It suggests: (1) that there is some basic geography that is essential to any
understanding of history, and (2) that contemporary geography helps to complete the historical

record of how things got to be what and where they are in our daily lives.

History and Geography in the School Curriculum

The national model standards movement, reaching public attention through the

publication of a 1991 Executive Plan, titled by President George Bush America 2000," called for
“world class standards for schools, teachers and students in the five core subjects: math, science,
English, history, and geography” (U.S. Department of Education, 1991, p. 3), and it indirectly

challenged the primacy of the social studies in America's schools. The national model standards

* This was first articulated during the 1989 Governors’ Education Summit that was held in Charlottesville, VA and .
was attended by the state Governors and President George Bush.




initially made a case for the separate teaching and learning of history and geography, but then
later, included civics and economics, all subjects that were traditionally grouped together into a
broad, process-oriented, affective domain dominated, school subject called the social studies.
Beyonci these four important subject areas, the social studies frequently include subject matter
from anthropology (culture), psychology, and sociology, along with an emphasis on social and
civic responsibility through problem solving, analysis, values clarification, democr;tic decision
making, recognizing and dealing with diversity, and fostering a world view, to mention just a
few. In some schools, the social studies also include anti-drug programs, anti-violence strategies,
and peer communication. |

It is this well-established collection of social studies components that single subject
national model standards sought to penetrate by emphasizing the primacy of discipline-specific
subjects. However, several factors made this objective difficult to achieve. One of the more

important factors was the publication of Expectations for Excellence by the National Council for

the Social Studies (NCSS, 1994), in which ten "themes" were identified within the social studies,
none of which advertised a clear disciplinary home or demonstrated explicit subject matter
content”. A second inhibiting factor involved the standards documents themselves in which
demand was made by each subject for more class time. Such demand was unlikely to be
accommodated when time in the school day for the social studies had become increasingly
diminished or even replaced by more heavily tested subjects such as reading, writing, math, and
science. Consequently, even in high schools, social studies courses including history and

geography began to face heavy competition for class time.

* The strands developed by NCSS include: 1) culture, 2) time, continuity, and change, 3) people, places, and
environments, 4) individual development and identity, 5) individuals, groups, and institutions, 6) power, authority, .
and governance, 7) production, distribution, and consumption, 8) science, technology, and society, 9) global
interconnections, and 10) civic ideals and practices.



Standards Implementation Problems

This project suggests implementation of a combined U.S. History/Geography curriculum,

s it is useful to further explore the problems and successes that history and geography national

model standards have had with regards to their implementation into social studies frameworks at

the state level. In 1998, the Fordham Foundation reported slow progress in the integration of

history national model standards language into social studies curriculums (Saxe, 1998). Using

letter grades to designate the quality and quantity Qf penetration of history standards language,

only 13 of 38 states surveyed got a grade of "C" or better. Only one state, Virginia, received a

score of "A." Two years later, there was some improvement but only ten states of the 46

surveyed rated a grade of "A" or "B" and twenty-four states received either a “D" or "F" (Finn

and Petrilli, 2000). David Warren Saxe states that improvement from 1998 to 2000 resulted

from two factors:

What makes the greatest difference in the improvement (or lack thereof) in
state scores is, in a word: content. States that earned higher grades (from 1998
to 2000) or demonstrated improvements provided stronger content in their
standards. . .

. A second source of better grades in many states was special interests'
diminishing influence in preparing state history standards (Saxe, 2000, p. 11).

The reasons why model history standards at the state level are so uneven are a mystery with few

precise answers. But again, Saxe argues that

Many of the states with poor grades still use the ahistorical approach found
in the so-called 'mational social studies standards' promulgated by the
National Council for the Social Studies (NCSS). Nationally though, the
trend seems to be to recognize NCSS as one of many special interests that
strive to influence state standards. This (recognition) represents progress. So
does the growing distance between most states' standards and the so-called



'voluntary national history standards' that were promulgated in 1994 amid
much furor. . .

. . .While the flaws of the national history standards are now well known,
fewer people understand the problems with the NCSS approach. Briefly
stated, that organization has abandoned efforts to promote a balanced
history-rich curriculum. Instead, NCSS has taken up the banner of
multiculturalism and diversity-based citizenship education by promoting a
rather politicized and non-history-based curriculum (Saxe 2000, pp. 11-12)

In the face of this litany of problems related to the history standards, Saxe lightens the
load a bit and states, "Happily, this review confirms that good history standards can and are
being written. The next challenge is to ensure that textbooks, statewide tests, teacher preparation
programs, certification requirements, in-service training, and college history departments
develop complementary programs, policies, and practices" (Saxe 2000, p. 14).

In 1998, the Fordham Foundation also surveyed the extent to which language from the
geography national standards had been integrated into state social studies curriculums — a study
that also revealed slow progress (Munroe and Smith, 1998). Only 3 of 38 states surveyed
received a grade of "A." An additional 3 states received a grade of "B," while 17 states received
an "F." A follow-up study two years later (Munroe 2000) showed some improvement in these
scores but not much. Of the 46 states that were surveyed in the second study, 7 states received a

grade of "A," eight states got "B's," but there were 23 "D's" and "F's." These works by Munroe

and Smith (1998) and Munroe (2000) clearly demonstrate an uneven implementation process for

the national model geography standards, published as Geography for Life (GESP 1994). There

| are likely many reasons for this, some of which are similar to those serving to handicap model-
history standards. The competition for classroom time within the social studies curriculum is
ferocious and the standards movement seems to have made matters worse by inviting stand-alone

subject areas to compete against one another as they each write and advocate their own



standards. Another problem is that development of the geography standards advanced without a
clear content-based scope and sequence so that national model standards in geography had to be
inserted into existing social studies curriculum frameworks that may or may not have been
amenaﬁle to those standards and in which another subject area, history, was already king.
Various curriculum framework models have been used to inform state social studies
curricula, and a review of the key curriculum frameworks suggests that noné are especially
supportive of geography, particularly stand-alone geography courses (Hume and Boehm, 2001).
The Expanding Horizons Model, which recommends geographical study from local to global
scales, has diminished in importance, except in gradés K-3. In its place, the Chronology Model, a
by-product of the California History-Social Studies Framework, uses history as the organizing
framework and seems to be gaining in strength, with lead states Virginia and Massachusetts
being seen as a model for other states when curriculum framework revision is conducted. This
model, if not prepared with the assistance of thoughtful history educators and clever geographic
educators, may display itself virtually devoid of elegant, useful, and contemporary geography
content and skills. One geographer's analysis of the mid 1990s Virginia framework tells a grim

story.

The Virginia Standards of Learning in History and the Social Studies
barely mention geography at most grade levels. The geography [that is]
included lacks sequential development of geographic themes, concepts,
skills and perspectives.

...[O]verall the Virginia Standards display no consistent and clear
attention to geography and lack appreciation of the importance of spatial
and environmental learning. The Virginia Standards of Learning
demonstrate a strong bias in favor of chronological and temporal
perspectives when studying natural or human events. This bias promotes
the marginalization of geographical study and is likely to inhibit the
development of spatial and environmental perspectives (Morrill, 1998, p.
1)



A third curriculum framework is the Core Knowledge Framework, a project of the Core
Knowledge Foundation, which is an outgrowth of the cultural literacy movement championed by
E.D. Hirsch, Jr. (Hirsch, 1987). Core knowledge is a content-based curriculum emphasizing big,
important events and people across time and place (Core Knowledge Foundation, 1995).
Minimal skills are involved. The loss here is the chance for systematic learning. For example,
"deserts" are identified as a 6™ grade content focus but no mention is made of the other 9 or 10.
major climatic areas of the world (Core Knowledge Foundation, 1995). For geography, this is a
"hit or miss" curriculum framework in which national standards are lost or effectively ignored.

The themes offered by the National Council for the Social Studies’ framework titled

Expectations for Excellence (NCSS, 1994) and discussed in the previous section of this paper

can be found in some states' social studies frameworks. Although rich geography and histofy
content lies hidden within the NCSS themes, it has to be teased out because of the lack of a
content specific scope and sequence. In order for students to achieve competence in any
standards in geography or any individual subject area, teachers and students must know what the
content and standards are and where they are located in the K-12 sequence.

An additional hindrance to the implementation of model standards at the state level has been the
lack of a comprehensive development process. More than ten years after the beginning of the
model standards movement this lack was recognized by President George W. Bush and the 107%

Congress of the United States when they passed into law the No Child Left Behind Act of 2001

(Public Law 107 — 110, 2002). This act promotes “comprehensive school reform [that] includés
measurable goals for student academic achievement and benchmarks for meeting such goals”
(Public Law 107 — 110, 2002, p. 180). Figure 1 presents a model of a comprehensive process

that should have been used in developing standards-based education in the social studies subject’



areas during the mid-19§0s. The model starts with each subject area preparing a content-based
scope and sequence that defines the absolutely necessary knowledge elements in €ach discipline
by grade level. Then effective standards can be written that make clear staternents about what
students should know and be able to do, standards that include discipline-related skill sets,
Performance standards with benchmarks can then be written to help teachers, school officials,
and parents to discern how well students are doing. And finally, assessments can be written
based on the standards, assessments capéble of providing measurements linked to the
benchmarks, thus providing summative and formative information. While such a mode] (Figure
1) was not followed in the rush to “standards-based education” in the mid-1990s, it is
recommended that such a process inform states as they proceed to revise curriculum frameworks

in the post “No Child Left Behind” environment.

Several benefits would accrue if such resources were available in each of the selected
social studies content areas:

1. By having clear-cut content recommendations, states would not have to rely on
"themes" which are wide open to perspective and interpretation.

2. Content standards would be clearly stated and easily understood.

3. With performance standards (benchmarks) and appropriately developed assessment
instruments, student learning becomes testable and social studies teaching becomes
more accountable,

4. Articulation among schools would improve, a benefit of high value to students whose
families move from one Place to another, and to publishers who are stressed mightily

to include every state's requirements in each textbook.

10



So the evidence presented above indicates that model national standards failed to

penetrate state curriculum documents to the extent that was originally hoped, and specifically

shows how standards for history and geography fared rather poorly in this process. The model

national standards movement sought to establish world-class standards of what students should

know and be able to do in discipline-specific subjects as a means to improve education in the

United States. This movement has achieved only partial success in the disciplines of history and

geography, and the present project provides a tool for improving this success.

Figure 1. A model for standards-based education in selected social studies content areas.

A Content-Driven Content Performance J——
Scope and Sequence Standards Standards
(Benchmarks)
A grade-by-grade A series of statements A method to A protocol designed
enumeration of indicating how students determine how well to demonstrate
critical content will demonstrate students master student mastery of
elements. May be mastery of the content content standards. At content. Will allow
concepts, events, elements in the scope the very least, the application of
people, places, ideas, and sequence. benchmarks should benchmarks to how
processes, Activities may be stipulate “above well standards have
movements, suggested to help average,” “average,” been met. May be
legislation, etc. teachers. and “below average.” short answer or
constructed response.
Related “Able to do” Authentic
Skills Statements Benchmarks Assessment
Appropriate 1for Problem-solving Rubx:lc — A scale from Portfolios
content learning ‘ format simple to more
complex
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Why History and Geography Should Be Taught Together
As the initial step of this project, the Grosvenor Center for Geographic Education
commissioned a series of four investigative essays designed to search the literature and inform us
about tﬁe logic of joint teaching and learning of history and geography. These four papers, all
written by highly respected scholars in the fields of history and geography, appear as a special

issue of the Middle States Council for the Social Studies 2001 Yearbook * An additional essay,

to be published as a stand-alone monograph, was written by project co-director David Warren
Saxe. This essay focuses specifically on U.S. history, and provides broad essential topics
presented in a chronological order that emphasizes thé concepts of land and liberty, that is, the
geographical issues and the governing principles that provided the genesis and growth of the
American nation™.

The first commissioned essay titled "Geography, History, and True Education," written
by Walter A. McDougall the noted University of Pennsylvania historian, addresses the functional
association between the disciplines of geography and history. With reference to the schoo]
curriculum, McDougall states, "history and geography should be kept as close as possible to each
other, perhaps even merged, because so much of history is best approached through geography,
and so much geography is taught best through an historical approach. ..the human stage is the
world, and the plot of the play is the activity of human beings in relation to their environment
and each other" (McDougall 2001, p. 27). McDougall, clearly a fan of geography, promotes
three fundamental reasons why the subject is indispensable to a sound school curriculum,

[First,] We are all geographers; after all, from the moment we learn to
navigate the playpen or find the bathroom and refrigerator, to the years we

* Copies of the Middle States Council for the Social Studies 2001 Yearbook are available for $12 (US Dollars)
through the office of the Treasurer, MSCSS, Rider University, 2083 Lawrenceville Road, Lawrenceville NJ 08648..
** This will be available through the Grosvenor Center for Geographic Education, Southwest Texas State University,
601 University Drive, San Marcos TX 78666. Cost is $30 (US Dollars).
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explore the neighborhood on our bicycles and take a family vacation, to
the careers we pursue as adults. The general, admiral, or statesman is a
geographer, but so too is the common soldier or sailor, the corporate
executive deciding where to build a plant and which markets to target, but
so too the salesperson, not to mention the farmer, fisherman, miner, oil
worker, pilot, engineer, truck or taxi driver, real estate agent,
manufacturer, [or] consumer.

Second, geography is fundamental to the process of true education in that
it serves as a springboard to virtually every other subject in the sciences
and humanities. Children, as a British government study observed, are like
the mongoose in the Rudyard Kipling tale: "The motto of the mongoose
family is 'run and find out' and Rikki-Tikki-Tavi was a true mongoose."
Children's minds are much the same. They "will enjoy merely discovering

" what is 'just round the corner' or finding out from pictures, and most will
need no encouragement to explore the banks of the river or visit a farm or
even to investigate the well-known streets of their own town...So, too,
when faced with glimpses of Everest, the Victoria Falls, the lonely deserts
of Arabia, Tibet and Antarctica, they often find food for their senses of
wonder and feeling for beauty." What happens next, usually in secondary
school, is that the student who was originally enthralled just by the sheer
variety of the world and its people, begins to ask, not only "what?" and
"where?" but “why?” and "how?" Why are deserts or rain forests here and
not there? Why do Asians eat rice and Mexicans tortillas, instead of
bread? Why did the Europeans discover routes to China instead of the
Chinese discovering routes to Europe? Why did democracy emerge in
Greece and not Egypt? How did the colonial powers manage to conquer
the world, and how did today's two hundred odd countries emerge? What
is a "country," for that matter, and why are some big, rich, populous, and
mighty, while others are small, poor, or weak? Asking such questions
inspired by geography opens up a universe of intellectual inquiry, because
to answer them the student must twrn to geology, oceanography,
meteorology, and astronomy, anthropology, economics, comparative
religion, sociology, and history. Geography is the window on the world of
the mind as well as the senses, and can be dispensed with no more than
reading, writing, and arithmetic.

Yet, a third reason why geography is fundamental to true education is that
students without geographic knowledge are helpless when confronted with
adult issues, whether in school or outside of it. Geography is vital to the
examination of economic competition, poverty, environmental
degradation, ethnic conflict, health care, global warming, literature and
culture, and needless to say, international relations (McDougall, 2001, pp.
3-4).

13



Noticing the struggle that history and geography have to maintain a significant place in

the school curriculum, McDougall offers some useful guidelines. While doing so, he strengthens

again the call for combined history/geography teaching and learning and gives footing for the

intellectual underpinnings of this project. He suggests:

Assuming a given state or school board is persuaded of the need to
reintroduce geography into the K-12 curriculum, what principles should
guide its planning?

First, teachers, textbook authors, and curriculum designers must restore
an "old-fashioned" emphasis on basic topography, place names, and map
- reading. For whatever our ideological preferences, the grammar of
geography is conventional and grounded.in reality. The Earth, as Galileo
insisted under his breath, does revolve around the sun and rotate on its
axis, and that was not just his "point of view." The motions of the Earth
and heat of the sun are what create climate, vulcanism, erosion, and all
the features of lands and waters. On some points we may argue, for
instance whether Europe ought to have been considered a continent
separate from Asia, or whether the term Middle East is a Eurocentric
conceit. But the geographical and cultural distinctions that first inspired
people to invent those terms were real and are also worth understanding,
Likewise, the Mississippi River exists. Its name, like all names, is a social
convention, but the river is real, and no student can claim to "know"
American history without understanding the river's importance. . .

. . .Second, history and geography should be kept as close as possible to
each other, perhaps even merged, because so much of history is best
approached through geography, and so much geography is taught best
through an historical approach. The former point is obvious; the human
stage is the world and the plot of the play is the activity of human beings
in relation to their environment and each other. The latter point may be
less obvious. . .

. . .Third, history and geography teachers ought to convey to students
how the realities of space and time have indeed changed over the
millennia, centuries, and sometimes mere decades as a function of human
technology, which is the nexus between mankind and its environment.
From the first irrigation systems to the Space Age the evolution of
civilizations and their relationship to nature have been a function of tools,
The history of technology might even be called the "third dimension" that
rounds out our picture of the past. Geography, the first dimension,
describes terrestrial space. History, the second, describes change over
time. Technology, the third, describes how human conceptions of space
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and time have evolved. But just as algebra students cannot handle solid
geometry until they have mastered plane geometry, so history students
are not ready to question human conventions of space and time until they
know the "lay of the land" know how to "tell time" historically
(McDougall, 2001, pp. 27 - 28).

The second investigative essay produced for this project was written by Brian Blouet
(Blouet, 2001) and strengthens the arguments made by McDougall. Blouet, the Huby Professor
of Geography and International Education at the College of William and Mary, offers eight
mega-topics that can benefit enormously from combined historical and geographical teaching
and learning. These topics are rich in geography and history content and provide a useful
organizational structure for presenting that content in a co@rehensive manner. They include:

1. Origins of Agriculture
ii. The Age of Discovery
ii. River Valley Civilizations
iv. Mediterranean Civilizations
v. Migration
vi. Settlement Patterns and Urbanization
vii. Industrialization
viii. Regions and the History of Regions

According to Blouet, United States history cries out for enrichment with geographical
perspectives such as the physical environment, the location and contributions of ethnic groups,
territorial expansion, resources, rivers as barriers and roadways, the nature of settlements, the
growth of cities, the evolution of agriculture and ranching, and understanding of transportation
systems, to mention just a few. These concepts and others make an appearance in the proposed
course matrix that appears later in this document. Blouet completes his essay with a thoughtful
guiding principle. It fits nicely with earlier comments in this paper.

In sum, students, who need to be prepared to enter the global marketplace,
should study world developments, and the evolution of the United States,
from the perspective of history and geography. The history courses should

be taught by teachers with majors in history, and the geography courses by
teachers qualified to teach geography. But, there is room for rich
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interaction and cross-fertilization. Students will then be able to link history
on the map and understand the importance of time and space, in relation to
changing events (Blouet, 2001, p. 46).

The third and fourth investigative essays produced for this project address a point made
earlier 1n this paper that it is necessary for any curriculum framework to begin with a content-
based scope and sequence (Figure 1). This is true for the complete school curriculum framework
in social studies or in separate subjects such as history or geography. With respéct to the current
project, the content framework for the United States History course was provided in "The
Essential Content of K-12 History" (Gagnon, 2001), while Pat Gober’s essay, "Essential Content
of K-12 Geography" (Gober, 2001), provides the essential geography content.

Gagnon’s essay identifies a chronology-driven set of 60 essential topics in U.S. History
that are drawn from five national history curriculum frameworks and eleven major state history
frameworks. Gagnon’s intention is to select from the “mounds of detail” present in these
frameworks an essential body of subject matter that realistically can be taught and learned within
the constraints of a 180 day school year. He further states that teachers “must be free and
knowledgeable to select which [topics] to treat in some depth and which to do more quickly"
(Gagnon, 2001, p. 50). Gagnon could have said that teachers need to be properly knowledgeable
to determine which of these 60 topics have serious and interesting geographic implications so
that the two subjects could be taught and learned together. As a practical exercise, Gagnon's 60
essential elements of U.S. History were examined to determine which had compelling
spatial/geographic context or necessary skills. This qualitative analysis yielded 39-41 instances
(a few were debatable) where necessary history content could be presented by teachers to

students with an appropriate seasoning of essential and useful geography. As a result, this essay

16




builds upon the others as it helps lay the foundation for the U.S. History course by specifying the
essential historical content and the essential geography that can be woven in.

In addition to Gagnon’s essay, the monograph written by David Warren Saxe (see
footnoté on page 13) infused important history elements into the combined history/geography
matrix presented in Part Two of this document. The monograph by Saxe first provides the
chronological eras into which the history and geography content are organized. Secoﬁd, this
monograph emphasizes the “animating principles of history,” that is, the underlying guidelines
that actually produce accurate accounts of history. These animating principles include
chronology; event, place, and time; change and continuity; caﬁse and effect; primary and
secondary sources; perspective; and historical truth, historical propaganda, and presentism.

These principles first serve to equip teachers and students to exercise discipline against their own
biases, and second, they provide important explanatory historical topics and the collateral
geographical explorations that were used to deepen the substance of the 60 essential topics
developed by Gagnon.

To add the essential geography foundation necessary for a combined teaching of US
history and geography we direct attention now to the fourth investigative essay of the project.
Written by Pat Gober, geographer at Arizona State University and past president of the
Association of American Geographers, the essay is titled "Essential Content of K-12 Geography"
(Gober, 2001), and it provides the nature and scope of this essential geography content. Gober
analyzes the five themes of geography (JCGE, 1984), the voluntary national standards published

in Geography for Life (GESP, 1994), and the Grosvenor Center for Geographic Education

project, Path Toward World Literacy: A Scope and Sequence in Geographic Education, K-12,
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that recommends essential content in K-12 geography (GCGE, 2001). Rationale and logic are
visited to define geography and to determine what is essential. As Gober states:

The proposed structure and set of ideas represents a realistic middle
ground between the public’s legitimate concern about the astonishing
level of ignorance in the United States about our own country and the rest
of the world and the discipline of geography’s desire to infuse K-12
education with geographic perspectives and methods. Included are facts,
ideas, and methods that are required for students to see themselves, the
places where they live, and human events in their geographic context
(Gober 2001, p. 76)

Gober also directs attention back to the goal of the project, to demonstrate the ways in which
history and geography are related, and to provide a curriculum framework tool that demonstrates
how to teach and learn the two simultaneously in a U.S. History course.

Little of the proposed [geography] subject matter is devoid of historical

content. Indeed, to understand contemporary regions, regional interaction,

cultural landscapes, urban structure, migration patterns, transportation

systems, state and national boundaries, modern territorial rivalries,

patterns of resource use, and human adjustment to extreme natural events

one must learn about history. Places are as much accumulations of the

past as they are products of current events. Thus, much of geography’s

subject matter can be integrated with history’s into a social studies

curriculum that views human activities through time and across space
(Gober 2001, p. 76).

Blueprint for Action: A Joint History/Geography Model for Teaching U.S. History
What follows in Part Two of this document is a U.S. History course design that is, on the
one hand, traditional in that it follows a chronology that is widely accepted by the history
community, and on the other, very creative and forward looking by suggesting opportunities for
joint teaching of history and geography. In the highly charged competition for classroom time,
courses that offer joint subject approaches will yield the best and most interesting learning

material for students. While this project focuses on history and geography, other opportunities
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beckon, such as history/civics, geography/economics, and history/economics. And, these
suggestions are all within the current standards-based models for the separate content areas of the
social studies. Realistic opportunities also exist for teaching geography/earth science,
history/'area studies, world history and world geography/global studies, and perhaps others on a
smaller scale, such as in Advanced Placement (AP) courses or in pre-AP honors-type courses.

The course matrix in Part Two has three columns: the first defines the chronoiogy and
essential topics for the U.S. History course; the second or middle column displays opportunities
for joint history/geography teaching and learning organized into the eras and topics; and a third
column, suggests where pure geography can be taught to eithér clarify the understanding of
history or to extend it to contemporary times, a period in which the historical record has yet to be
formed and generally agreed upon.

Is this course of study likely to be taught or even considered to be taught? The obstacles
are considerable. For this curriculum framework to be accepted and for it to be taught in more
than a cursory fashion, there will need to be changes in pre-service teacher education and in-
service professional development opportunities. Implementation into pre-service teacher
education faces what has been called the “tyrannical machines" of American colleges of
education that possess a lack of dynamism, a penchant for self-preservation, and failure to
educate students for the task at hand (Cheney, 1990). Boehm, Brierley, and Sharma (1994) point
out the frequent disconnect between what teachers need and what university professors give
them. In the world of the pniversity, it is student credit hours, the favorite course or subject
matter of the professor, and endless "turf” battles that often govern the nature and scope of the
content preparation of teachers, seldom the curriculum framework that the teachers will be

teaching once they get out of the university and into the schools. In respect to in-service teacher
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education, diffusing this matrix to the thousands of school districts across the nation poses a
substantial challenge. Nevertheless, the response it is likely to receive promises to be favorable.
The matrix has been presented at several professional conferences, and when reading the middle
columﬁ that shows the geography that lies within history, many teachers have exclaimed, "T
already teach that!" Excellent! We hope that the document shows history teachers the ways in
which they are already teaching geo graphy and provides these teachers a tool t‘o improve the
geography that they already teach. For those teachers who cannot say they already teach the
geography topics in the middle column, this is a clarion call for in-service workshops, new
lesson plans, and maybe some summer coursework or institute involvement such as the training
offered by the National Geographic Society sponsored state alliance summer institutes or the
various advocacies offered by the National Council for History Education, Inc.

Two additional obstacles to implementation involve the existing structures of K-12
educational sequences and curriculum development processes. In respect to the first point,
although one purpose of this project is to reduce pressure on teachers to add more content to an
already over committed school schedule, the content proposed in Part Two of this document
should be allocated, as Gagnon (2001) states, to a two-year course sequence time frame. While
some state curriculum frameworks, notably California, assign the teaching of early U.S. History
to the 8™ grade and later U.S. History to the 11™® grade, many other states do not have such a
sequenced approach. Nonetheless, this framework offers dynamic enrichment even for more
traditional U.S. history courses and curriculum sequences because the middle column contains.
ideas for teaching activities that will expand and enhance U.S. history in whatever form it is
taught. In respect to the curriculum development process, this paper has already discussed an

effective model for development of standards-based education in selected social studies content
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areas, a model that begins with a content-driven scope and sequence and then moves into the
development of content standards, performance based benchmarks that determine student
mastery of the content standards, and assessment instruments that provide protocols to
demons.trate student mastery. Some states are moving in the direction of this type of
development process, notably the state of Texas which is producing a state-wide testing program,

called the Texas Assessment of Knowledge and Skills (TAKS), that is directly linked to the

content standards found in the previously established Texas Essential Knowledge and Skills

(TEKS). As the No Child Left Behind 2001 legislation is implemented across the nation, more
states may adopt similar models in their attempts to establish “‘comprehensive school reform’ |
that “includes measurable goals for student academic achievement and benchmarks for meeting
such goals” (Public Law 107 — 110, 2002, p. 180). The history/geography matrix presented in
Part Two of this paper provides the content component that can serve as the foundation for
comprehensive curriculum development.

So, this project is our challenge and our answer to Walter McDougall's reminder that
"history and geography should be kept as close as possible to each other...” The ultimate goal of
this project can be summarized by a story that McDougall (2001) relates of a friend of his who
correctly predicted geopolitical events in Bosnia during the mid 1990s. When asked how he
predicted those events he stated that he had “done the map,” a reference to his understanding of
geography. McDougall concludes:

| My dream is that every teacher and studént of history and geography, at
the end of every block of instruction, can say proudly and knowledgeably,
“T’ve done the map.” Because that means they know who they are, where

they are, and how to get where they want to go. That means they have had
true education” (McDougall (2001, p. 28).
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