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The State of Geography Education 2008

Executive Summary

Introduction

Over the last twenty years federal and state education initiatives have consistently named
geography as a core subject. The value of geographic knowledge has increased
significantly during the Information Age as nations and issues once considered exotic and
remote now appear regularly on home TV and computer screens. However, although
both federal and state governments have recognized the importance of geography in
education legislation, too little is known about the quality or quantity of geography in
American schools.

Research from the Geography Education National Implementation Project (GENIP)
conducted from February-June 2008 has identified a core set of vital, periodically
available information on the state of geography education in the U.S. (This research also
notes information which is currently unavailable that could be valuable to educators and
policy makers.) The research was conducted by the 2008 GENIP intern Lindsey Hays at
the National Geographic Society headquarters in Washington D.C. To date GENIP’s
analysis has examined the status of geography education in four main areas:

1.) State and Federal Legislation

2.) Standardized Testing

3.) Teacher Quality and Preparedness
4.) K-12 Curriculum

The analysis identified several sources which produce high quality data on an annual
basis (organizations such as the College Board’s Advanced Placement Program, the
International Baccalaureate, and the American Council on Education). Other sources
produce reliable data on a more intermittent basis (the National Assessment of
Educational Progress, NAEP, is one example). In several important cases data were not
consistently available either because they were too costly to produce or because an
organization that had once provided the information no longer publishes it (for example,
the Thomas B. Fordham Foundation assessed the quality of state geography standards in
1998 and 2000 but chose to assess only world history standards in 2006). The following
is a brief summary of the data examined for the 2008 GENIP study.



Federal and State Legislation

Geography was named as one of ten core academic subjects by the “No Child Left
Behind Act of 2001” (NCLB). Seven years after the passage of NCLB geography is the
only core academic

subject without a B

dedicated source of N\ Mth and Scisnce
federal funding. A R e e N $585.517 000
bill “Teaching

Geography is
Fundamental”
(TGIF), currently
before the House and
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allocation of $15 o . ForsinLangua
million a year for five Goagraphy | \ o
$0 ,
History Economics Civics and
years to support 795,166,000 Ars $7.372.390  Government
professional L BRI
developmi‘nt ) Figure 1
rograms for geogra
prog or geograply Federal Funding Totals for NCLB Core Academic Subjects
teachers as well as other Fiscal Years 2002-2008

initiatives throughout the

country. As of June 2008 the bill has 23 Senate cosponsors and 82 House cosponsors.
Key congressional committees plan to include the funding allocations from TGIF in new
drafts for the reauthorization of NCLB.

At the state level, benchmarks for geographic learning are outlined legislatively in
statewide educational standards. Beginning in 2008 all fifty states and the District of
Columbia have educational standards which include geography. Thirty-two states are
scheduled to revise their standards within the next four years. Three states (Alaska,
Pennsylvania and Colorado) currently outline separate subject standards for geography.
Forty states and the District of Columbia include disciplinary standards for geography
within their social studies standards. Seven states have social studies standards that
contain geographic content but do not identify geography as a separate discipline within
social studies. Twenty states and the District of Columbia have frameworks for
geography classes built into their standards.

Because curriculum design and implementation is frequently undertaken by individual
school districts rather than state departments of education the number of suggested or
required K-12 geography courses can vary significantly within a state. For educational
systems that do outline statewide courses, most K-12 curricula usually include at least
one (sometimes two) courses that focus specifically on geography appearing during the
middle school and high school years in grades 6-9.
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Standardized Testing
There are three large-scale examinations that annually test geography at the national level
in the United States: the Advanced Placement Human Geo graphy examination, the
International Baccalaureate geography papers, and the General Education Development
social studies test. In
May of 2008, 40,110
students worldwide took
the Advanced Placement

Figure 3
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was a 2.58 (out C

of a possible 5; with a passing score of 3). This average is down from a 2.85 in 2006, a
phenomenon which has been attributed to an increase in the number of younger students
taking the test (many as early as 9™ grade) and a lack of sufficient training for first-time
AP Human Geography teachers. Trends in AP already demonstrate that more high
school students take the Human Geography exam in 9" grade than any other year of high
school.

In 2007, International Baccalaureate (IB) offered two geography examinations, a higher
level exam and a standard level exam, to high school students worldwide. The higher
level examination papers are more comprehensive than the standard level papers and are
generally considered to be equivalent to freshmen college geography examinations.
Internationally, in recent years, the higher level geography papers have tended to be more
popular than the standard level papers with 2,284 students sitting for higher level and
1,795 students sitting for standard level examinations in May and November of 2007.
The reverse is true in the United States—only 58 students sat for higher level geography
in May of 2007 and 412 students sat for the standard level papers.

IB standard level courses are frequently offered to younger high school students because
they call for a less in-depth understanding of the subject matter. In 2007, the mean
standard level U.S. IB score was a 3.68; in a situation similar to the 2007 AP scores this



mean is below the accepted pass rate for the examination (a four is required for
successful completion).1 The greater popularity of the standard level papers in the U.S.
may be indicative of a tendency in American schools to teach geography earlier in high
school rather than as an advanced 11™ or 12" grade subject.
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Figure 4
World and U.S. 1B Geography higher and standard level test taker totals for May 2005-2007.

The General Education Development (GED) social studies test is one of a battery of five
tests which candidates must pass to receive a high school equivalency diploma in the
United States or Canada. In 2006, 579,220 individuals took the GED social studies test.
Geography questions represented about 10-15% of the test content. The American
Council on Education (ACE), which produces the GED, is currently revising the test and
a new examination will be released in 2012. The status of geography in the new test is
uncertain.

Testing can take place at the state level in any of a number of K-12 grades. Twenty-three
states currently require students to pass high school exit examinations before graduation
(according to NCES findings from 2006-2007). Just eight of these state examinations
(Georgia, Louisiana, Mississippi, New Mexico, New York, Ohio, Texas and Virginia)
test geography. Geography usually makes up about 13-30% of the social studies content
tested. The status of geography in K-8 state level testing is harder to gauge. With the
passage of NCLB, assessments at these levels tend to focus primarily on reading,
mathematics and science. When social studies is included in a state’s K-8 testing battery;

! Worldwide the average standard level IB geography score was a 4.57 in 2007.



however, geography content can make up a significant portion of the test (50% in
Massachusetts, 36% in Louisiana and 25% in Delaware).

Teacher Quality and Preparedness

The quality of geography education in America largely depends on the preparedness of
geography and social studies teachers. At the national level, organizations such as the
National Council for Accreditation of Teacher Education (NCATE) and the Teacher
Education Accreditation Council (TEAC) affect educational standards by independently
auditing and endorsing college and university teacher training programs. The NCATE
website lists accreditation standards for 23 educational program areas including social
studies education. The NCATE social studies standards include discipline standards for
geography based on Geography for Life: The National Geography Standards 1994.
TEAC, a competitor to NCATE, audits educational programs based on standards set by
the program’s host institution. These standards usually very locally reflecting the
educational standards of the state where the institution is located and for this reason
TEAC does not recognize a common standard for geo graphy education accreditation.

Practicing geography teachers are able to demonstrate their social studies teaching skills
through the National Board for Professional Teaching Standards (NBTS) voluntary
certification program. NBPTS offers certifications in 16 different subject areas including
«“Social Studies-History.” The NBPTS standards for “Social Studies-History” include
disciplinary standards for geography based on Geography for Life.

State level initiatives are the main contributors to geography teacher quality and
preparedness. These initiatives include state requirements for pre-service teacher
certification and professional development training programs for in-service teachers.
Traditionally, states offer two paths to pre-service teacher certification: college and
university students can work within an education program at their institution to meet state
standards for teacher licensure or individuals with a college degree can obtain a license
through an alternative state-sponsored certification process. Both methods require
prospective teachers to take and pass statewide certification examinations.

The majority of states (45 and the District of Columbia) require that future geography
teachers take examinations from the PRAXIS Series for Teacher Licensure and
Certification produced by the Educational Testing Service (ETS) in order to receive a
teaching license. Although ETS offers a separate PRAXIS geography subject test, only
eight states (Alaska, Idaho, Alabama, North Dakota, South Dakota, Tennessee, Wyoming
and Utah) require this test for geography teacher certification. (Approximately 400
individuals take the PRAXIS geography subject test every year.) The majority of states
require prospective geography teachers to take one or more PRAXIS social studies
subject tests for subject certification. These tests have a much smaller percentage of
geography questions (usually no higher than 20%).



Figure 4

Subject content percentages for the PRAXIS Social Studies: Content Knowledge exam, one of a number of
PRAXIS social studies tests.
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In addition to examinations, states have other requirements for certification. Although
these requirements vary from state to state they usually include student teaching time and
coursework. In 2007, GENIP commissioned a case study of pre-service teacher
preparation programs at major universities in six states (California, Colorado, Delaware,
Kansas, Minnesota, and Texas).2 In many cases, students in education programs were
only required to take one or two geography courses to prepare for a subject certification.
Requirements for alternative certification outside of a college or university are more
difficult to gauge.

Once geography educators enter the workforce, improvements in their teaching ability
and preparedness depend on the experience and training they receive both inside and
outside the classroom. In 2002, Mid-continent Research for Education and Learning
(McREL) published the “National Geographic Society Alliance Study” commissioned by
the National Geographic Society. This nationwide study compared scores of two groups
of eighth-graders on an exam composed of released NAEP items: those whose teachers
were actively involved in Geographic Alliance professional development training and
those whose teachers received no professional development training in geography. The
MCcREL analysis confirmed that students whose teachers received additional training in
geography scored significantly higher (on average four percentage points higher) on the
survey. The Alliance network currently has over 110 teacher training workshops and
institutes scheduled for the summer of 2008 in 47 states and the District of Columbia.
Geography teacher in-service training opportunities are also available through a number
of organizations including the National Council for Geography Education (NCGE), the
College Board (AP Human Geography summer workshops), the American Association of
Geographers (AAG) and the Environmental Systems Research Institute (ESRI).

2 «GENIP 2007 Report on Geography Teacher Preparation in the United States”
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Figure 5
The College Board has scheduled 31 AP Human Geography workshops for the summer of 2008 in
the United States and Canada.

The Status of Geography in the K-12 Curriculum

Geography has been a staple of American curricula since the country’s inception.
According to NCLB Title II reports there were 14,668 teachers certified in geography in
the United States in 2007. The AAG reports that 254 American universities and colleges
currently have geography programs (142 of which offer graduate degrees). In recent
years Internet technology and geographic information systems (GIS) have begun to play a
larger role in geography education. As part of the annual geography awareness week a
reported 810 events took place on ESRI’s GIS Day last year in schools around the
country (a total of over 10,000 events have been conducted since GIS Day began in
1999). Online tools are increasingly available for both teacher and student use. The
National Geographic Xpeditions website (http://www.nationalgeographic.com/
xpeditions/) offers a large number of teacher lesson plans and activities. Online mapping
tools and specially designed educational GIS programs such as Google Earth,
ArcExplorer, My World and Geoda 0.9.5-i allow students to implement and experiment
with geographic concepts.



After the release of the 2006 National Geographic-Roper Poll, which showed that 63% of
young Americans surveyed were unable to identify Iraq on a map despite years of
U.S./Traqi conflict, geography’s importance in the curriculum has been frequently cited
by educators and politicians. Despite a widely acknowledged need for improvements in
geography education, very little is actually known about the discipline’s status in the
average American classroom. Several key factors in the health of geography education
such as the number of students taking geography courses, the complexity of these
courses, and the number of hours spent on geography in the classroom are not federally
reported. Because these variables are frequently controlled by states and districts,
aggregating data at a national level can be costly and difficult.

Although researchers do not yet have the means to fully determine the quality and
quantity of the geographic education every American child receives in school, reform
advocates are in a position to
advance that education by
monitoring factors which are
currently not being analyzed.
For example little publicly
available research has been
conducted on social studies
textbooks and consequently
there is no record of which
states are using which
textbooks, or what geography
content is present in those
books. Similarly, no
thorough analysis exists of
supplemental

geogrf:tp hy classroom Google Lit Trips (http://www.googlelittrips.org/), a site which traces routes
materials. Geography  in works of literature using Google Earth, is one of a number of independent
is also a component of online resources available to teachers.

many informal

education initiatives, such as the National Park Service’s Junior Ranger Program;

however, the number, locations, and effectiveness of these programs are unknown.

Online education is another area which would benefit from continued analysis. There are
many websites that offer useful tools for geography education which could be

incorporated into teacher-training and lesson plans. Researching these tools, such as

online maps and free NASA images, and making them easily available to teachers could

help to improve student and educator geography skills.

Figure 6

Conclusion

American geography education is largely dependent on state-level initiatives. State
legislation sets the educational standards on which curriculum and assessment
frameworks are modeled. Schools are judged based on their performance on state
standardized tests. State Geographic Alliances work to improve teaching quality through
in-service professional development training and create opportunities to raise the status of



geography in school curricula. Without strong state-level commitments to geography and
a proactive network of educators, geography would face an uncertain existence as a
discipline in American schools.

The quality of state geography education is enhanced by influential federal initiatives.
National geography standards provide a framework for course design and learning.
Federal funding, if authorized and appropriated, could enable the further implementation
of these standards. High profile national examinations, such as the Advanced Placement
examination, raise the status of geography in American schools while the planned 2010
NAEP survey will show the growth or decline of geography subject knowledge among
students. By including geography in assessment standards, national accreditors such as
NCATE and NBPTS are able to affect the quality of pre-service geography teacher
training throughout the country. Finally, the thorough and consistent collection of
nationwide data by the federal government would enable a better understanding of
geography’s position in the American classroom.

Globalization and technology continue to bring the farthest reaches of our world closer
together making geography not only an important, but an indispensable, part of every
American education. Provisions for geography education today are insufficient to meet
the demands that will be placed on our students tomorrow. An analysis of the status of
geography education in 2008 reveals several topline trends:

e Legislation & Standards
State standards have been adopted widely and the national standards do a good
job of outlining goals for geography; however, without appropriate federal
funding and stronger national and state accountability these goals may not be
sufficiently realized in the classroom. A majority of states are scheduled to revise
their geography/social studies standards in the near term.

e Testing
Geography has enjoyed great growth via the AP Human Geography program,
however students tend to be younger and to perform less well than in other
disciplines. Overall, geography forms an insufficient portion of high school exit
exams and is not included in many national tests, including the ACT college
entrance exam. U.S. students appear to continue to lag behind their international
peers in the rigor of coursework and assessment.

e Teacher Preparedness
Current pre-service practice has room for improvement, but geography is
generally included in teacher accreditation. State Geography Alliances offer high
quality and effective in-service training; however, these opportunities do not
reach a majority of teachers. Other leading teacher quality initiatives, such as
NBPTS, do not have a separate designation for geography.

10



Curriculum

Geography maintains its presence as a stand-alone discipline, primarily in grades
6-9, but more needs to be known with regard to its influence as part of
interdisciplinary teaching and out-of-school-time education. Much remains to be
done in terms of analyzing the quality and reach of geographic classroom
materials, both basal and supplemental.

14
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A Brief History of Geography in Recent Education Legislation

Even before Alexis Frye published the first American grade school geography textbook
in 1895 geographic content was an important part of any United States education. Our
understanding of geography shapes the way we think about important national and
international concepts such as globalization, cultural diversity, climate change, energy
resources, transportation, industry and many others. Over the past thirty years our
nation’s government has reaffirmed the importance of geography among our academic
disciplines. In 1989 President George H.W. Bush and the nations’ governors met at the
Charlottesville Educational Summit and identified geography as one of five core subjects
that every student should understand and master. Five years later during the Clinton
presidency the National Assessment of Educational Progress (NAEP), also known as the
Nation’s Report Card, tested the geographic knowledge of American fourth, eighth and
twelfth graders. Geography was again singled out in 1994 as an essential discipline in the
“Goals 2000: Educate America Act” which outlined the nation’s educational objectives
for the next six years.

The beginning of the 21 century included the significant educational reforms brought
about by the “No Child Left Behind Act of 2001 (NCLB). NCLB reauthorized the
“Elementary and Secondary Education Act of 1965” (ESEA) which provided funding for
kindergarten through twelfth grade education. The act identified ten disciplines as “core
subjects” including English, reading/language arts, mathematics, science, foreign
language, civics/government, economics, arts, history and geography. However
geography is the only core subject not to receive dedicated federal program funding.
This lack of funding prompted the creation of the “Teaching Geography is Fundamental
Act” (TGIF), a bill currently before congress. TGIF would provide funds for
professional development programs for I-12 geography teachers. The following pages
give descriptions of current federal initiatives (NCLB, TGIF and NAEP) which effect
U.S. geography education.
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conducted; NCLB
passed in May
before 110%™ Congress

b 1994 First NAEP
conducted; Goals
2000 Act

e 2006 H5512 ( TGIF)

fernale

1e House

9/11

2K
S.

Plsh sl fe— 2001 Second NAEP

begins e

-

Blush S el fmm— 1989 Charlottesville
Surnmit

sident
2000 Y.

2007 Nancy Pelosi mmmml flmmmm 2007 TGTF reintroduced
"

2003 Iraq War

1989 George
becomes pre:

2005 Hiurricans Katring el R 2005 51376 ( TGIF)

Recent Events in United States History
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“No Child Left Behind
Act of 2001” (NCLB)

1.1 “No Child Left Behind Act of 2001” (N CLB, Public Law 107-110)

Not long after his inauguration President George W. Bush introduced the “No Child Left
Behind Act of 2001” (NCLB). The act reauthorized and amended the “Elementary and
Secondary Education Act of 1965” (ESEA), which provided extensive funding at the
federal level for the education of economically disadvantaged children in kindergarten
through twelfth grade. Like ESEA before it NCLB was designed specifically to target
the educational needs of underprivileged children. NCLB received bipartisan support in
both houses of the 107" Congress. It passed the House of Representatives on May 23,
2001 sponsored by Rep. John Boehner of Ohio and 84 cosponsors.‘ The act passed the
Qenate on June 14, 2001 sponsored by Senator James Jeffords.? NCLB became law on
January 8, 2002 authorizing $26.5 billion for federal education spending, an increase of
$4 billion from the previous year.” The act was scheduled for reauthorization in 2007 but
has not yet been approved.

NCLB is based on four pillars: Stronger Accountability for Results; More Freedom for
States and Communities; Proven Education Methods and More Choices for Parents.”
Each pillar is outlined below:

Stronger Accountability for Results: NCLB requires that states set academic standards
to be met by 100% of students in at least two subjects, reading/language and
mathematics. States set goals for their local education agencies (LEAs) and schools to
achieve these standards. The ability of the LEAs and schools to fulfill these goals is
made available to the public in reports describing adequate yearly progress (AYP).

Under NCLB students in schools that repeatedly fail to meet their AYP have the ability to
transfer to a higher performing school or request free supplemental educational services.
[f after five years AYP has not been achieved a school must undergo major
administrative alterations.

! NCLB passed the House with 384 in favor, 45 against and 4 not voting.

«“final Vote Results for Roll Call 145” Office of the Clerk: U.S. House of Representatives Website, 23 May
2002. Available online at http:/."clerk.house.gov/evs/ZOO1/roll]45.xml.

2 NCLB passed the Senate with 87 in favor, 10 against and 3 not voting. The Senate bill had no cosponsots.
«J.S. Senate Roll Call Votes 107" Congress-1* Session” United States Senate Website, 18 Dec. 2001.
Available online at http://www.senate.gov/legislative/LIS/rollfcall_lists/rolI_call_voteicfm.cfm‘?
congress:IO'?&session:l&vote:00371 ;

3 «genate Approves Education Reform” CNN.com, 18 Dec. 2001. Available online at
http://archives.cnn.com/2001 JALLPOLITICS/12/18/education.reform/ index.html

4 «gour Pillars of NCLB” Department of Education Website, 1 July 2004. Available online at
http://www.ed.gov/nclb/overview/introMpillars.html



More Freedom for States and Communities: NCLB allows local governing bodies to
exercise more control over the federal funding they receive. Most school districts can
transfer a portion of grants received for one federally funded program to another federally
funded program which may better serve the community in that particular area.

Proven Educational Methods: NCLB supports programs and teaching practices which
have been proven effective through scientific research. The act directs federal funding to
support educational methods which have been shown to improve learning in controlled
studies.

More Choices for Parents: NCLB gives parents of students in continuously low
performing or unsafe schools options for improving their child’s public education. A
parent of a student who is the victim of a violent crime while at school or who attends a
school which is deemed “persistently dangerous” has the option of transferring their child
to a safer school in the area.” If a school does not meet state standards within two years
parents may transfer their child to a local public school including a charter school which
performs better (as previously mentioned in Stronger Accountability). Ifa school fails to
meet state standards for three years together low income students become eligible for free
programs such as tutoring and summer school.

1.2 Geography in the “No Child Left Behind Act of 20017

Geography is referred to five times in the text of NCLB, always in connection with nine
other “core academic subjeots.”6 In the act these core subjects are defined as:

(11) CORE ACADEMIC SUBJECTS.—The term ‘core academic subjects’
means English, reading or language arts, mathematics, science, foreign languages,
civics and government, economics, arts, history and geogra}:;hy.7

As a core academic subject NCLB requires that geography be taught by “highly
qualified” teachers. Among other things these teachers must obtain full certification or
licensure for the state in which they teach and have attained at least a bachelor’s degree.
NCLB includes a detailed definition of “highly qualified” given as:

(23) HIGHLY QUALIFIED.—The term ‘highly qualified’—

(A) when used with respect to any public elementary school or secondary school teacher teaching
in a State, means that—

(i) the teacher has obtained full State certification as a teacher (including certification obtained
through alternative routes to certification) or passed the State teacher licensing examination, and
holds a license to teach in such State, except that when used with respect to any teacher teaching
in a public charter school, the term means that the teacher meets the requirements set forth in the
State’s public charter school law; and

(ii) the teacher has not had certification or licensure requirements waived on an emergency,
temporary, or provisional basis;

5 «Four Pillars of NCLB”, Department of Education Website.
6 No Child Left Act of 2001. Pub. L. 107-110. Jan. 8 2002 Stat. 115.1425, 534
"l -

Ibid.



(B) when used with respect to—

(i) an elementary school teacher who is new to the profession, means that the teacher—

(1) holds at least a bachelor’s degree; and

(I1) has demonstrated, by passing a rigorous State test, subject knowledge and teaching skills in
reading, writing, mathematics, and other areas of the basic elementary school curriculum (which
may consist of passing a State-required certification or licensing test or tests in reading, writing,
mathematics, and other areas of the basic elementary school curriculum); or

(ii) a middle or secondary school teacher who is new to the profession, means that the teacher
holds at least a bachelor’s degree and has demonstrated a high level of competency in each of the
academic subjects in which the teacher teaches by—

(I) passing a rigorous State academic subject test in each of the academic subjects in which the
teacher teaches (which may consist of a passing level of performance on a State-required
certification or licensing test or tests in each of the academic subjects in which the teacher
teaches); or

(11) successful completion, in each of the academic subjects in which the teacher teaches, of an
academic major, a graduate degree, coursework equivalent to an undergraduate academic major,
or advanced certification or credentialing; and

(C) when used with respect to an elementary, middle, or secondary school teacher who is not new
to the profession, means that the teacher holds at least a bachelor’s degree and—

(i) has met the applicable standard in clause (i) or (ii) of subparagraph (B), which includes an
option for a test; or

(ii) demonstrates competence in all the academic subjects in which the teacher teaches based on a
high objective uniform State standard of evaluation that—

(1) is set by the State for both grade appropriate academic subject matter knowledge and teaching
skills;

(I1) is aligned with challenging State academic content and student academic achievement
standards and developed in consultation with core content specialists, teachers, principals, and
school administrators;

(111 provides objective, coherent information about the teacher’s attainment of core content
knowledge in the academic subjects in which a teacher teaches;

(1V) is applied uniformly to all teachers in the same academic subject and the same grade level
throughout the State;

(V) takes into consideration, but not be based primarily on, the time the teacher has been teaching
in the academic subject;

(V1) is made available to the public upon request; and

(VII) may involve multiple, objective measures of teacher competency.

With a few provisions NCLB leaves each state with the responsibility of outlining the
exact credentials of its highly qualified teachers. The act also requires that each state
create mandatory standards and assessments for four of the core academic subjects;
English, reading/language arts, science and mathematics. State standards and
assessments for geography and other subjects are optional.

1.3 GENIP Definition of a “Highly-Qualified” Geography Teacher

After the passage of NCLB the Geography Education National Implementation Project
(GENIP) % produced a companion definition of a highly qualified primary or secondary

8 «The Geography Education National Implementation Project (GENIP) is a consortium of geographic
associations committed to improving the status and quality of geography education in the United States. It
was organized in 1985 by the Association of American Geographers (AAG), American Geographical



educator specific to geography teachers in “Defining a Highly Qualified K-12 Geography
Teacher.”® GENIP identifies three tenants which characterize a highly qualified
geography educator including content competency, instructional competency and regular

professional development.
2.A. Content Compelency

The geography education community expects highly qualified teachers to have achieved the

following content preparation appropriate to the grade level in which they practice as

professionals:

1. High School teachers should have successfully completed course work or the equivalent to a
content major in geography (at least 30 credits).

2. Middle School/Junior High School teachers should have successfully completed course work or
the equivalent to a content minor in geography (at least 15 credits).

3. Elementary School teachers should have completed course work or the equivalent of a
minimum of three content courses (nine credits) introducing Earth’s physical and human
systems.

2.B. Instructional Competency

In addition to content mastery, geography teachers at the elementary and secondary levels must

possess the following instructional competencies necessary to effectively convey geographic

knowledge and skills and to make instruction and inquiry engaging for students:

1. Planning and organizing units of study in geography, using current geospatial technologies
where appropriate;

2. Developing daily lesson plans that actively engage students;

3. Accommodating instruction so that it is responsive to different learning styles and to the
increasingly diverse populations that characterize schools in the United States;

4. Preparing assessments that evaluate students creatively and authentically at a variety of levels;

2.C. Professional Development
Highly qualified teachers regularly renew their initial teacher preparation by participating in
professional development to enhance their geographic content knowledge, classroom technology,

curriculum plans and instructional practices in meaningful ways. '’

GENIP supports the NCLB direction that all core academic subjects must be taught by
highly qualified teachers. GENIP also relates the definition of a highly qualified
geography teacher to the 1994 Geography for Life: National Geography Standards,
believing that highly qualified geography teachers comprehend the subject content, skills,
and perspectives these standards outline.

Society (AGS), National Council for Geographic Education (NCGE) and the National Geographic Society
(NGS).” (http:/genip.tamu.edu/)

9 Available online at the GENIP website http://genip.tamu.edu/.

1° Geography Education National Implementation Project. “Defining a Highly Qualified K-12 Geography
Teacher” Available online at http:// genip.tamu.edu/.

1 For more information on the Geography for Life standards please visit http://genip.tamu.edu/.




“Teaching Geography 1s
Fundamental”

Teaching Geography is Fundamental at a Glance

House 1228 and Senate 727
Introduced and before House and Senate
House: May 25, 2006
Senate: July 11, 2005
House: February 28, 2007
Senate: March 1, 2007
109" and 110™ (currently)
Chris Van Hollen (D-MD)
Thad Cochran (R-MS)
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23




2.1 “Teaching Geography is Fundamental” (TGIF)

Teaching Geography is Fundamental (TGIF) is bill currently before Congress which
would authorize $15 million per year for five years to fund K-12 geography professional
development programs for teachers at U.S. institutions of higher education. TGIF was
introduced during the 109™ Congress as S. 1376 (introduced on July 11,2005 in the
Senate) and H. 5519 (introduced on May 25, 2006 in the House of Representatives). The
bill was not considered during the 2006 session and so had to be reintroduced during the
110™ Congress in 2007 as H.R. 1228 (on February 28, 2007) and S.727 (on March 1,
2007) in the U.S. House of Representatives and Senate respectively. H.R. 1228 is
sponsored by Representative Chris Van Hollen (D-MD) and Rep. (now Senator) Roger
Wicker (R-MS) with an additional sixty-eight co-sponsors from both the democratic and
republican parties. TGIF has also received bipartisan support in the senate. S.727is
sponsored by Senator Thad Cochran (R-MS) and Senator Chris Dodd (D-CT) with
twenty-one additional cosponsors. The bill proposes an amendment to Title IT of the
“Higher Education Act of 1965” which would allow for federal funding to improve
professional development programs for K-12 geography teachers. TGIF was conceived
after geography continuously failed to receive federal funding following the passage of
the “No Child Left Behind Act of 2001.” Since 2002 geography is the only NCLB core
academic subject not to receive dedicated federal funding. The graph below and charts
on the1 ;following page show funding for the ten NCLB core academic subjects from 2002-
2008.

Federal Funding Totals for NCLB Core Academic Subjects Fiscal
Years 2002-2008
nEnglish and Reading

Lang. Arts Tolal,
$8,690

Math and Science
Partnerships,
$983,817,000

Foreign Language,
$105,759,000

mGeography, $0
Civics and Government,
@History, $795,166,000 $180,580,483

mArs, $162.856.307 @ Economics, $7,372,380

12 Data compiled by the National Geographic Society from United States Federal Budgets 2002-2008.



Table 1a.) Federal Funding for Engl

Federal Funding Totals
Subjects Fiscal Year 2002-200
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FY 2002 $975,000,000 $250,000,000 g0 $12,418750] 1 4,000,000 $1,251,418,750
FY 2003 $1,068,012,000 $248,375,000 $0| $12,500,000 $16,890,000 $1,345,777,000
FY 2004 $1,118,362,000 $246,909,587 $0| $19,842,236 $17,900,000 $1,403,013,823
FY 2005 $1,145,760,000 $225,004,720 $24,800,000] $19, 683,264 $20,336,000 $1,435,673,984
FY 2006 $1,132,352,000 $99,000,000 $29,700,000] $19, 486,170 $21 533,000 $1,302,071,170
FYy 2007 $1,146,900,000 $82,282,160| $31 870,000{ §18, 486,170 §21 532,500 $1,302,070,830
FY 2008 $6065,661,000 $66,454,000 $35,371,0000 §1 9,145,000 $23,581,000 $650,112,000
Total: $7,091,947,000 $1,218,115,467| $1 21,741,000 $122, 561,590 $135,772,500 $8,690,137,557

T able 1b.) Federal Fundin

g for NCLB Core Academic Subjects Fiscal Y ears 2002-2008

for NCLB Core Academic

%im g E @
533 2,7 g BE £ 2
£ 2 8CQa 58 w £ s 2 i
% £s¢ 22 23 : 2 g 2
Sek =58 S8 b 2 E £ 3
FY 2002 $1,251,418,750 $12,500,000 $0] $15,500,000 §0 $14,650,0000 $1 00,000,000 $0
FY 2003 $1,345,777,000 $100,344,000 $0 $16,890,000 $0 $12,915,500 $99,350,000 $0
FY 2004 $1,403,013,823 $149,115,000] $1 6,644,000 $28,642,009 $1,491,150 $13,395,497 $119,292,000 $0
FY 2005 $1,435,673,984 $178,560,000 $17,900,000 $209,404,864 $1,468,000 $13,808,640 $119,040,000 $0
FY 2006 $1,302,0M 170 $182,160,000( §21 ,780,000 $29,114,950 $1,473120 $35,277,000 $119,790,000 $0
FY 2007 $1,302,070,930 $182,160,000 $23,780,000 $29,111,660 $1,473,120 $35,276,670 $119,790,000 $0
FY 2008 $650,112,000 $178,978,000 $25,655,000 $31,917,000 $1,447,000 $37,533,000 $117,904,000 $0
Total: $8,690,137,557 $083,817,000 $105,759,000 $180,580,483 $7,372,390 $162,856,307 $795,166,000 $0

13 Data compiled by the National Geographic Society from United States Fed

eral Budgets 2002-2008.




2.2 Bipartisan Support for TGIF (Sponsors and Cosponsors)

House of Representatives Support (As of June 12, 2008)

Below is a listing of thel 75 representatives in the 110™ Congr

TGIF legislation.

ess who currently sponsor or cosponsor the

Rep. Neil Abercrombie (HI-1)
Rep. Thomas H. Allen (ME-1)
Rep. Shelley Berkley (NV-1)

Rep. Marion Berry (AR-1)

Rep. Batl Blumenauer (OR-3)

Rep. Roy Blunt (MO-7)

Rep. John Boozman (AR-3)

Rep. Bruce L. Braley (IA-1)

Rep. David Camp (MI-4)

Rep. Michael E. Capuano (MA-8)

Rep. Russ Carnahan (MO-3)
Rep. Jim Costa (CA-20)

Rep. Joe Courtney (C1-2)

Rep. Barbara Cubin (WY)

Rep. Llijah I Cummings (M D-7)
Rep. Danny K. Davis (IL-7)

Rep. Susan A. Davis (CA-53)

Rep. Peter A, DeFazio (OR-4)
Rep. Lloyd Doggett (1’X-25)
Rep. Joha I Doolittle (CA-4)
Rep. John J. “Jimmy” Duncan (I'N-2)
Rep. Chet Edwards (TX-17)

Rep. Vernon J. Ehlers (MI-3)

Rep. Keith Tllison (MN-5)

Rep. Rahm Emanuel (IL-5)

Rep. Ed. Pastor (AZ-4)

Rep. Ed Perdmutter (CC )-7)

Rep. Collin Peterson (MN-T)

Rep. Charles W. “Chip” Pickering (MS-3)

Rep. Earl Pomeroy (ND)

Rep. Jon C. Poster (NV-3)
Rep. Nick J. Rahall, I (WV-3)

Rep. Mike D. Rogers (AL-3)
Rep. Mike Ross (AR-4)

Rep. John P. Sarbanes (MD-3)
Rep. David Scott (GA-13)

Rep. Christopher Shays (C1-4)
Rep. John Shimkus (11.-19)

Rep. Jeff Fortenberry (N 1-1)

Rep. Raul M. Grijalva (AZ-7)

Rep. Brian Higgins (NY-27)

Rep. Ruben E. Hinojosa ( I'X-15)
Rep. Mazic K. Hirono (H 1-2)

Rep. Michael M. Honda (CA-15)
Rep. Jesse L. Jackson, Jr. (IL-2)
Rep. Steve Kagen (W1-8)

Rep. Ron Kind (W1-3)

Rep. Dennis J. Kucinich (OH-10)
Rep. John R. “Randy” Kuhl (NY-29)
Rep. John Larson (CT-1)

Rep. 'Tim Mahoney (FL-16)

Rep. Carolyn B. Maloney (NY-14)
Rep. Betty McCollum (MN-4)

Rep. Thaddeus G. McCotter (MI-11)
Rep. Mike MclIntyre (N C-T)

Rep. Michael H. Michaud (ME-2)
Rep. Haery E. Mitchell (AZ-5)
Rep. Dennis Moore (KKS-3)

Rep. Gwen Moore (WI-4)

Rep. Jerry Moran (KS-1)

Rep. Jerrold Nadler (NY-8)

Rep. Eleanor Holmes Norton (DC)
Rep. James L. Oberstar (MN-8)
Rep. Adam Smith (WA-9)
Rep. Vic Snyder (AR-2)

Rep. John M. Spratt, Jr. (8C-5)
Rep. Ellen O. Tauscher (CA-10)
Rep. Mike Thompson (CA-1)

Rep. Fred Upton (MI-6)

Rep. Cheis Van Hollen (MD-8)
Rep. Timothy J. Walz (MN-1)

Rep. Peter Welch (V)

Rep. (now Sen.) Roger F. Wicker (MS-1)
Rep. David Wu (OR-1)

Rep. John A, Yarmuth (KY-3)
Rep. Don Young (AK)

*Introduced TGIF in the House of Representatives.
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Senate Support (As of June 12, 2008)

Below is a listing of the 23 senators in the | 10™ Congress who currently sponsor or cosponsor the TGIF

legislation.

Sen. Daniel K. Akaka (1)
Sen. Lamar Alexander (I'N)
Sen. Jeff Bingaman (NM)

Sen. Maria Cantwell (WA)
Sen. Benjamin L. Cardin (MD)
Sen. Thad Cochran (MS)

Sen. Susan M. Collins (ML)
Sen. Kent Conrad (ND)

Sen. Christopher J. Dodd (CT)
Sen. Chuck MHagel (NE)

Sen. Daniel K. Inouye (HT)
Sen. Patrick J. Leahy (VT)

Sen. Blanche L. Lincoln (AR)

Sen.
Sen.
Sen.
Sen.
Sen.
Sen.
Sen.
Sen.
Sen.
Sen.
Sen.

|
I'rent Lott (MS) (now retired)
John D. Rockefeller (WV)
Lisa Murkowski (AK)

Ken Salazar (CO)

Bernard Sanders (VT)

Jeff Sessions (AL)

Gordon Smith (OR)
Olympia J. Snowe (ME)
Ted Stevens (AK)

John Warner (VA)

Sheldon Whitehouse (RI)

*[ntroduced TGIF in the Senate.

2.3 Legislative Status of TGIF

TGIF is currently before the 110" Congress. The legislation also appears in the initial

Senate chairman’s markup for the reauthorization of NCLB and is likely to appear in the
House markup as well. TGIF has the potential to
separate legislation during the current session of Congress.

be considered with NCLB or as

11
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State Geography Standards



Introduction

There are very few indicators of a state’s commitment to geography education that can be
assessed at a national level. Among the most important of these are state educational
standards. Educational subject standards detail the geographic content and concepts
which students are expected to understand and implement during their PK-12 educational
careers. In most cases these standards are the driving force behind state curricula design
and assessment. To date all 50 states and the District of Columbia have outlined
standards for social studies and/or geography education. This work is designed to
provide basic information about these standards using a series of data tables similar to the
one shown below.

Data Table Layout

State Name

D Bl b ol Publication date, if this date was not available from the
document or online, it was obtained by calling the state’s
Department of Education (DOE).

Scheduled Revision: REGAY the 2008 calendar produced by the Grosvenor Center at
Texas State.

4071 Standard type based on a specific classification system
outlined in the following pages.

SN0 i Subjects which the state identifies as sub-disciplines of social
/ studies (example: History, Geography, Economics and
| Civics/Government)

Geographic Content: ENEUEE geography subject content is present and outlined for
all grades.

Lt Any geography subject sub-strands which the state identifies
under its geography heading. Usually based on elements from
a preexisting national framework (example: “The World in
Spatial Terms”, “Places and Regions™).

(@I FL Any names of required/recommended/elective geography
courses listed in the standards and the grades at which they
are taught.

L kR Any national model for the state standards i.e. Geography for
Life, The 5 Themes, etc.

Sattedo| Hyperlink to the standards on the state’s DOE website.

ST A el el it Rating given to the state geography standards in 2000 by the
Thomas B. Fordham Foundation.




National Models for State Standards

Many state standards are based on a preexisting framework produced by a national social
studies/geography organization. The tables for this work are color coded to represent any
state framework which is clearly modeled on a national framework. Some common
models for state standards include:

Geography for Life: The Geography National Standards 1994 (Tables coded blue):
Contains 6 essential elements encompassing 18 standards which outline “what every
American student should know and be able to do in geography by grades 4, 8 and 127
The national standards are produced by the Geography Education National
Implementation Project (GENIP), an association of four organizations including: the
American Association of Geographers (AAG), the National Geographic Society (NGS),
the American Geographical Society (AGS) and the National Council for Geographic
Education (NCGE).

Six Essential Elements from Geography for Life

« The World in Spatial Terms
« Places and Regions
» Physical Systems
e Human Systems
« Environment and Society
« The Uses of Geography

The Five Themes of Geography (Tables coded pu rple): Published in 1984 in the
Guidelines for Geographic Education: Elementary and Secondary Schools. This
framework popularly known as “The Five Themes” was a designed and produced by
AAG and NCGE as a guide for teachers. It has since been replaced by Geography for
Life.

The Five Themes of Geography

« Location
* Place
« Human-Environmental Interaction
* Movement
 Regions

! “Geography for Life” Geography Education National Implementation Project, 2008. Available online at
hitp://genip.tamu.edu/



NCSS Themes (Tables coded red): Released in 1994 by the National Council of Social
Studies Specialists (NCSS). NCSS defines 10 strands which form the basis for social

studies education.
NCSS Themes

o I. Culture
« II. Time, Continuity, and Change
« I1L. People, Places, and Environments
« IV. Individuals Development and Identity
« V. Individuals, Groups, and Institutions
« VI. Power, Authority, and Governance
« VII. Production, Distribution, and Consumption
« VIIL. Science, Technology, Society
« IX. Global Connections
« X. Civic Ideals and Practices

Unknown/Independent Frameworks (Tables coded gray): Not all states base their
standards frameworks on national models. Standards writers may use an older
preexisting state model, create their own framework or use a framework from another
state. Although independent frameworks are not structurally based on national models
many do take the national standards into account and frequently cite them or borrow their
language.



Standards Nomenclature (Types)

Educational standards should offer a clear and concise description of each subject
covered in a state curricula. States outline their standards in different ways in order to
better serve the needs of their educators. Consequently geography can be categorized
using a number of different methodologies sometimes making it difficult to locate within
a standards document. The nomenclature developed below seeks to organize state
standards into types which will facilitate an understanding of the state’s commitment to
geography education.

Social studies standards can be divided into two main categories “course standards” and
“subject standards.” Course standards double as curriculum frameworks outlining the
goals for specific courses. For example a state may require that all 8" graders take a
course in Economics or a course in Area Studies. In order to find 8" grade geography
standards for the state a researcher would need to look in the outline for the course most
likely to contain geography content (in this case 8" graders who took Area Studies would
probably have more exposure to geography than 8" graders who took Economics).

Subject standards outline goals for specific subjects. In social studies these subjects
usually include History, Geography, Economics and Civics/Government. Subject
standards have clearly labeled goals for each subject in every grade or group of grades
(i.e. usually K-4, 5-8, 9-12). If a researcher were trying to locate 8" grade geography
standards for a state that used a subject model he or she would only need to find the
subject heading labeled “Geography” within the social studies standards in order to
obtain the information.

All Standards

Course
Standards




Although course standards are outlined using courses rather than subjects categories,
geography standards can be relatively easy to locate in these models if they are properly
labeled. For example Texas standards are organized by courses; however, the goals for
every course are divided into different social studies subject categories such as History,
Geography, Civics, etc. A researching would only need to find the “Geography” section
of every course in order to locate geography standards. These standards have been
identified by the author as Type 2 standards or “stand-alone course standards” because
geography is separated with every course.

Other types of course standards do not label geography as clearly. These standards have
been identified by the author as Type 1 or “infused course standards.” In this case
benchmarks are specifically designed for courses and may include material from multiple
social studies subjects. For example a course on European explorers may have a standard
«Gtudents must be able to trace the route of Ferdinand Magellan on a map” this standard
has both a geography and a history subject component. Some Type | standards label the
subjects covered, identified as Type 1A, and some do not, identified as Type 1B. A
researcher searching for geography standards in a Type 1B model would need to use their
own discretion to identify which standards contained geography content.

Course
Standards

Geography Geography
Infused Stand-Alone
(Type 1) (Type 2)

k-1
g

@
@
53
a5




Subject standards do not always clearly label geography. Some standards will use theme
names such as the NCSS term “People, Places and Environments” instead of
“Geography” to label strands with geographic content. These standards have been
labeled as Type 4 or “infused subject standards” because geography can appear in one or
more theme category. For example the Utah standards divide social studies into three
content areas Time, People, and Place. Although most of the geography standards appear
under the “Place” heading some geographic content is also present under the “People”
heading. This alternative nomenclature makes geography standards more difficult to
identify.

Type 3 or “stand-alone subject standards” place all geography standards in a clearly
labeled “Geography” category within social studies. In these cases a researcher need
only locate the “Geography” heading to find geography standards. All subject standards
include achievement benchmarks based on age. Benchmarks can be listed for every
grade (Type 3A and Type 4A) or for groups of grades such as K-4, 5-8, and 9-12 (Type
3B and Type 4B).

w/ Grouped
Benchmarks
w/ Grouped
Benchmarks

w/ K-12
Benchmarks
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Data Sources

The standards for each state are outlined in data tables which give ten principal pieces of
information about the state’s standards including: revision dates, framework models,
social studies areas outlined, etc. The information for these tables stems from three
primary sources:

1.) Department of Education Websites: The majority of data reproduced in this work
were taken from state Department of Education websites. These websites provide links
to PDF or html versions of standards as well as supporting documents. A link to the
social studies standards area of each DOE website is provided in the state’s data table
under “Source.”

2.) Grosvenor Center, Texas State (Standard’s Scheduled Revision Dates): The
dates for the scheduled revisions of states’ standards were taken from a preexisting
calendar. The data for this calendar were collected by Dr. Richard Boehm and students
from The Gilbert M. Grosvenor Center for Geographic Education at Texas State
University. The calendar was updated by Audrey Mohan, 2007-2008 Grosvenor Scholar,
National Geographic Society.

Scheduled State Standards Revision Calendar

2007-2008 2008-2009 2009-2010 2010-2011 2011-2012
Florida Connecticut Alabama Massachusetts Arkansas
Kansas Georgia California North Carolina Kentucky

lowa Hawaii Montana Louisiana
Colorado Indiana Oregon Oklahoma
Hlinois Mississippi South Carolina South Dakota
Michigan Nebraska
Missouri Texas
Nevada Virginia
N. Dakota Wisconsin
Washington Wyoming

3.) Thomas B. Fordham Foundation (2000 Fordham Geography Rating): The
Thomas B. Fordham Foundation, founded in 1945, is an independent research
organization dedicated to improving the quality of K-12 education in the United States.
In 1998 and 2000 the Fordham Foundation evaluated geography standards for all fifty
states and the District of Columbia assigning a letter grade based on standard rigor and
comprehensiveness for three grade groups K-4, 5-8 and 9-12. Standards were assigned a
collective letter grade from A-F based on performance. In 2006 the Fordham Foundation
replaced the geography standards rating with a world history rating and no longer
evaluates geography standards.
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Data Tables
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Date of Standands:
Scheduled Revision:
- Type:
SSiAreas Outlined:

Geographic Content:

Geo Sub-Strands:
Classes:

Models:
Source:

2000 Fordham Grade:

Alabama
2004

2009-2010

1A.) Infused course standards for K-12 with subjects labeled.

1.) Economics

2.) History

3.) Geography

4.) Political Science

Marked for all grades, no sub-strands
Content present in all grades

None listed

Grade 3: “People, Places and Regions: Geographic Studies”
Grade 7: “Geography”

Geography for Life grades 3 and 7 (language)

http://alex.state.al.us/standard All.php?subject=T1&summary=
1

17




Date of Standards:
Scheduled Revision:
Type:

SS Areas Outlined:
Geography Content:
Geo Sub-Strands:

Classes:
Models:
Source:
2000 Fordham Grade:

Alaska

March 2006

Unknown

3B.) Stand-alone subject standards with no grade
specifications.

Geography treated as independent subject.

Independently outlined with 6 sub-strands.

A.) A student should be able to make and use maps,
globes, and graphs to gather, analyze, and report
spatial (geographic) information.

B.) A student should be able to utilize, analyze and
explain information about the human and physical
features of places and regions.

C.) A student should understand the dynamic and
interactive natural forces that shape the Earth’s
environments.

D.) A student should understand and be able to interpret
spatial (geographic) characteristics of human systems,
including migration, movement, interactions of
cultures, economics activities, settlement patterns, and
political units in the state, nation and world.

E.) A student should understand and be able to evaluate
how humans and physical environments interact.

F.) A student should be able to use geography to
understand the world by interpreting the past, knowing
the present and preparing for the future.

Unknown

Geography for Life (language and structure)

hitp://www.eed.state.ak.us/ContentStandards/

c
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Arizona
Date of Standards: JUENSPRPIN

Scheduled Revision: RSty

{80151 3A.) Stand-alone subject standards with K-8 benchmarks.

SS Strands Outlined: 1.) American History
2.) World History

3.) Civics/Government
4.) Geography

5.) Economics

E e TR e S el Independent, well outlined for grades K-8 with 6 sub-strands
Geographic content present in all grades K-8

Geo-Sub-Strands: 1.) The World in Spatial Terms
2.) Places and Regions

3.) Physical Systems

4.) Human Systems

5.) Environment and Society
6.) Geographic Applications

(@ R Unknown

M\ OB Geography for Life (language and structure)

SN Real http://www.ade.az.gov/standards/sstudies/articulated/strand4.p
df

2000 Fordham Grade: B3]
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Date of Standards:
Scheduled Revision:
Type:

SS Strands Outlined:

Geographic Content:

Geo Sub-Strands:

Classes:
Models:

Source:
2000 Fordham Grade:

Arkansas
2006 (K-8 amended in November 2007)

2011-2012

3A.) K-8: Stand-alone subject standards with K-8
benchmarks

2.) 9-12: Stand-alone course standards with subject

benchmarks.

1.) Geography
2.) Civics
3.) History
4.) Economics
Independently outlined for all grades with 3 sub-strands in K-
8 and 6 sub-strands in 9-12.
Content present in all grades K-8, varies 9-12.
K-8
1.) Physical and Spatial
2.) Culture and Diversity
3.) Interaction of People and the Environment

9-12
1.) Spatial Geography
2.) Places and Regions
3.) Physical Systems
4.) Human Systems
5.) Environment and Society
6.) Application of Geography

0-12: “World Geography” (Semester Elective)

K-8: Unknown
9-12: Geography for Life (language and structure)

http://www.arkansased.org/teachers/frameworks2.html#Sooial
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Date of Standards:
Scheduled Revisions:

Type:
SS Strands Outlined:

Geographic Content:

Geo Sub-Strands:
Classes:

- Models:
: Source:
2000/ Fordham Grade:

California
October 1998

2009-2010

1B.) Infused course standards for K-12 subjects unlabeled

1.) Historical Literacy

2.) Ethical Literacy

3.) Cultural Literacy

4.) Geographic Literacy
5.) Economic Literacy

6.) Sociopolitical Literacy

Geographic topics are not marked.
Content in each grade hard to gauge.

| None listed.

Grade 5: “United States History and Geography: Making a
New Nation”

Grade 6: “World History and Geography: Ancient
Civilizations”

Modern Times”

Conflict”

| Grade 10: “World History, Culture and Geography: The

Modern World”

and Change in the Twentieth Century”

Grade 7: “World History and Geography: Medieval and Early

Grade 8: “United States History and Geography: Growth and

Grade 11: “United States History and Geography: Continuity

Unknown

http://www.cde.ca.gov/be/st/ ss/hstmain.asp

21




Colorado
DET BT AT S November 9, 1995

Scheduled Revision: BANEEANIE]

IBVIEN 3B.) Stand-alone subject standards with grouped benchmarks
for K-4, 5-8, and 9-12.

SRS T TS B Geography treated as independent subject.

(ST ET TSI Independently outlined for all grade groups with 6 sub-strands
Geographic content present in all groups.

Geo Sub-Strands: 1.) Students know how to use and construct maps, globes
and other geographic tools to locate and derive
information about people, places and environments.

2.) Students know the physical and human characteristics
of places and use this knowledge to define and study
regions and their patterns of change.

3.) Students understand how physical processes shape
Earth’s surface patterns and systems.

4.) Students understand how economic, political, cultural
and social processes interact to shape patterns of
human populations, interdependence, cooperation, and
conflict.

5.) Students understand the effects of interactions between
human and physical systems and the changes in
meaning, use, distribution and importance of
resources.

6.) Students apply knowledge of people, places and
environments to understand the past and present and to
plan for the future.

(@O FEEEY Unknown

M GHEBEE Geography for Life (language and structure)

SRS http://www.cde.state.co.us/cdeassess/documents/OSA/k12_sta
ndards.html

2000 Fordham Grade: JFa\
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Connecticut
DETCRD BNTALIG AT R May 1998

Scheduled Revision: |ANESAY

RV 3B.) Stand-alone subject standards with grouped benchmarks
for K-4, 5-8 and 9-12

SS Areas Outlined: PsiS(JaY%

Civics and Government
Geography
Economics

ST IO NEN Independently outlined for all grade groups with 4 sub-strands
Geographic content present in all groups.

Geo Sub-Strands: 1.) Places and Regions

2.) Physical Systems

3.) Human Systems

4.) Human and Environmental Interaction

[ P el Unknown

VOB Geography for Life (language and partial structure)

SUITREEN hitp://www.sde.ct.gov/sde/lib/sde/PDF/Curriculum/Curriculu
m_Root Web Folder/frsocst.pdf

2000 Fordham Grade: b
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Date of Stalltlal'(]s:
Scheduled Revision:

Type:

: SS Areas Outlined:

Geographic Content:'

Geo Sub-Strémds:

Classes:
Models:
Solunce:

2000 Fordham Grade:

Delaware
1995

Unknown

3B.) Stand-alone subject standards with grouped benchmarks
for K-3, 4-5, 6-8 and 9-12

History
Geography
Economics
Civics

Independently outlined for all grade groups with 4 sub-strands
Geographic content present in all groups.

1.) Students will develop a personal geographic
framework, or “mental map,” and understand the uses
of maps and other geo-graphics [MAPS].

2.) Students will develop a knowledge of the ways
humans modify and respond to the natural
environment [ENVIRONMENT].

3.) Students will develop an understanding of the
diversity of human culture and the unique nature of
places [PLACES].

4.) Students will develop an understanding of the
character and use of regions and the connections
between and among them [REGIONS].

Unknown

Geography for Life

http://www.doe.k12.de.us/programs/ci/content_areas/social_st
udies/default.shtml

C
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District of Columbia
Date of Standards: B

Scheduled Revision: RO G o

IR0)ISN 2B.) Stand-alone course standards with subject benchmarks
PK-12.

SEMNES RO I TN Varies by grade but the following are outlined in the
beginning:

1.) History

2.) Geography

3.) Economics

4.) Politics and Government

(ERUI R SOITTTEN Geographic skills independently outlined in grades PK-12
Geographic content present in all grades (emphasis Grade 6)

Geo Sub-Strands: Geography Sub-Strands Appear Only in Grade 6
These are:

1.) The World in Spatial Terms

2.) Places and Regions

3.) Human Systems

4.) Economic Systems and Urbanization

5.) Physical Systems

6.) Environment and Society

(SEENE Grade 3: “Geography and History of the District of
Columbia”

Grade 4: “U.S. History and Geography: Making a New
Nation”

Grade 5: “U.S. History and Geography: Westward
Expansion”

Grade 6: “World Geography and Cultures”

Grade 7: “World History and Geography: Ancient World”
Grade 8: “U.S. History and Geography I: Growth and
Conflict”

Grade 9: “World History and Geography I: Middle Ages to
the Age of Revolutions”

Grade 10: “World History and Geography 11: The Industrial
Revolution to the Modern World”

Grade 11: “U.S. History and Geography II: Industrial
America”

MR Geography for Life (language throughout and structure
appears in Grade 6).

SUURYSH http://www.k12.dc.us/dcps/Standards/SocialStudies.htm

2000 Fordham Grade: [N
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Florida

Date of Standards: BEEN
Scheduled Revision: 2007-2008
Type: [ELEB, Stand-alone subject standards with grouped benchmarks
for K-2, 3-5, 6-8, and 9-12
N TR 1.) Time, Continuity and Change [History]
2.) People, Places and Environments [Geography]
3.) Government and the Citizen [Civics and Government]
4.) Economics
Geographic Content: Independently outlined for all grade groups with 2 sub-strands
Geographic content present in all groups.
Geo Sub-Strands: 1.) The student understands the world in spatial terms
2.) The student understands the interactions of people and
physical environments.
@t Unknown
S| NCSS themes (language and partial structure)
Geography for Life (language and limited structure)
Source: http://www.ﬂdoe.org/bii/curriculum/sssfsss1996.351:3
2000 Fordham Grade: B ]

Date of Standards:
Scheduled Revision: 2008-2009
Type: B8 Stand-alone course standards K-8 and 9-12 with subject
7 benchmarks
SS Areas Outlined: 1.) Historical Understandings
2.) Geographic Understandings
3.) Government/Civic Understandings
: 4.) Economic Understandings
Geographic Content: Independently outlined for grades K-8 and 9-12 with varying
; sub-strands.
Geographic content present in all grades K-8, separate course
offered in High School (not all high school courses include
geography).
Geo Sub-Strands: R by grade.
(e Grades 9-12: «“World Geography”
WG e Unknown
: : Source: [y :/fwww.georgiastandards.orgfsocialstudies.aspx
2000 Fordham Grade:
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Date of Standards:
Scheduled Revision:
. Type:
SS Strands Outlined:

Geographic Content:

Geo Sub-Strands:

Models:
Source:
2000 Fordham Grade:

Hawaii

October 2005 (Benchmarks 2007

2008-2009

3A.) Stand-alone subject standards with K-11 benchmarks.
1.) Historical Understanding

2.) History

3.) Political Science/Civics

4.) Cultural Anthropology

5.) Geography

6.) Economics

Independently outlined for all grades with varying sub-strands
Content varies by grade (Grades 8 and 9 have no geographic
content benchmarks

Sub-strands (referred to as “Topics”) vary by grade:

Physical Characteristics in Spatial Terms (K)

| Human and Physical Characteristics in Spatial Terms (1,237}
Environment and Society (2,4)

Places and Regions (3,4,6,1 1)

Human Systems (3,5,6,10)

World in Spatial Terms 4,7,11)

Geography for Life language and structure
http://standardstoolkit k1 2 hi.us/index.html

¥
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. ~_Idaho
Date of Standards: |BaVUXI PN 2006
Scheduled Revision: Unknown

G| 3A.) Stand-alone subiject standards with K-12 benchmarks
SS Areas Outlined: 1.) History
: 2.) Geography
3.) Economics
4.) Civics and Government
5.) Global Perspectives

Geographic Content: Independently outlined for all grades with 5 sub-strands

Content exists in all grades with the exception of high school

«American Government” and “Economics” courses

GeoSub-Strands: 1.) Analyze the spatial organizations of people, places,
and environment on the earth’s surface.

2.) Explain how human actions modify the physical
environment and how physical systems affect human
activity and living conditions.

3.) Trace the migration and settlement of human
populations on the earth’s surface.

4.) Analyze the human and physical characteristics of
different places and regions

5.) Explain how geography enables people to comprehend
the relationships between people, places and
environments over time.

ot 6-9™: “Geography-Eastern Hemisphere”

6-9": “Geography-Western Hemisphere”

V0L 9eR 5 Themes (sort of)

Source: http://www.sde.idaho.gov/ContentStandards/ssstandards.asp

2000 Fordham Grade: NA
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Illinois

Date of Standards: 1997
Scheduled Revision: 2007-2008
Type: ELS, Stand-alone subject standards with grouped benchmarks

for: “Early Elementary”, «[ate Elementary”, “Middle/Junior

High School”, «Rarly High School”, and “Late High School.”

SS Areas Outlined: 1.) Political Systems

2.) Economics

3.) History

4.) Geography

5.) Social Systems

Geographic Content: Independently outlined for all groups with 4 sub-strands

Content exists in all groups

Geo Sub-Strands: A. Locate, describe and explain places, regions and
features on the Earth.

B. Analyze and explain characteristics and interactions of
the Earth’s physical systems.

C. Understand relationships between geographic factors
and society.

D. Understand the historical significance of geogra phy.

(el Unknown

W Gnlakd] Unknown
Source: htt://www.isbe.state.il.us/ils/social science/standards.htm

2000 Fordham Grade: [pul
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Indiana

Date of Standards: 2008
Scheduled Revision: 2008-2009

Type: BB, Stand-alone course standards for K-12 with subject

benchmarks.
SS Areas Outlined: 1.) History
2.) Civics and Government
3.) Geography
4.) Economics
Geographic Content: Independently outlined for all courses in K-8 and 1 H.S.
course with 5 sub-strands.
Content present in grades K-8 and at least 2 courses in high
school.
Geo Sub-Strands: Sub-Strands for K-8 and H.S. “World Geography”

1.) The World in Spatial Terms
2.) Places and Regions

3.) Physical Systems

4.) Human Systems

5.} Environment and Societ
PP O-12: “Geography and the History of the World”
9-12: “World Geography”
DL LR Geography for Life language and structure
Source: [ ://www.doe.in.ov/standards/welcome2.html

2000 Fordham Grade: A
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~ lowa :
Date of Standards: UL
Scheduled Revision: 2007-2008
R 3B.) Stand-alone subject standards with grouped benchmark

for 9-12.

SS Areas Outlined: 1.) Behavioral Sciences

' 2.) Economics

3.) Geography

4.) History

5.) Political Science/Civic Literacy

Geographic Content: Independently outlined for the H.S. group with 7 sub-strands

Content is unknown for K-8 as standards for this group are

yet to be released.

Geo Sub-Strands: 1.) Understand the use of geographic tools to locate and

- analyze information about people, places and
environments.

2.) Understand how physical and human characteristics
create and define regions.

3.) Understand how human factors and the distribution of
resources affect the development of society and the
movement of populations.

4.) Understand how physical and human processes shape
the earth’s surface and major ecosystems.

5.) Understand how human actions modify the
environment and how the environment affects humans.

6.) Understand how culture affects the interaction of
human populations through time and space.

7.) Understand how cultural factors influence the design
of human communities.

(0 hren| Unknown
W Gr AR Unknown
Onled http://www.iowa. ov/educate/content/view/674/ 1023/
2000’ Fordham Grade: NA
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Kansas

Date of Standards: August 22, 2005

Scheduled Revision: 2007-2008

-

Type: [ELY)] Stand-alone subject standards with K-8 benchmarks.
3B.) Stand-alone standards with grou sed benchmarks 9-12.

SS Areas Outlined: 1.) Civics and Government

2.) Economics

3.) Geography

4)) Kansas, United States and World Histo

Geographic Content: Independently outlined for all grades or H.S. group with up to

5 sub-strands.
Content is present in all grades.
Geo Sub-Strands: [RGEU sub-strands are present in every grade:

1.) Geographic Tools and Location (K-12)

2.) Places and Regions (K-12)

3.) Physical Systems (K-7 and 9-12)

4.) Human Systems (2-12)

5) Human-Environment Interactions (K-12
(@ Pt Unknown
NNt Geography for Life (language and partial structure

_ S Logh hitp:/www ksde.org Default.aspx?tabid=1715

2000 Fordham Grade: A
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Kentucky
Date of Standards: m Iﬂn’
Scheduled Revision: EIIE’
Type: LB Stand-alone subject standards with grouped benchmarks
for grades 5, 8 and 11.
1.) Government & Civics
2.) Cultures & Societies
3.) Economics
4.) Geography
5.) Historical Persp ective
Geographic Content: Independently outlined for all grade groups with 4 sub-
: , strands.
Content is present in all grade groups.
Geo Sub-Strands: 1.) The Use of Geographic Tools
2.) Regions
3.) Patterns
4.) Human-Environment Interaction
Classes: RSALGINL
WG ERY Unknown
Source: http://www.education.lq.gov/KDE/Instructional+Resourccs/C
j urriculum+Documents+and+ResourcesfStudent+Performance

SS Areas Qutlined:

i5 +Standards/Student+Performance+Standards+D0wnloads.htm
2000 Fordham Grades: B
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Louisiana
Date of Standards: IMMM
Scheduled Revision: E“m’
Type: ELY Stand-alone standards with PK-12 benchmarks.

SS Areas Outlined: 1.) Geography
2.) Civics

3.) Economics
4.) Histor
Geographic Content: Independently outlined for all grades with up to 4 sub-strands.
Content is present in all grades.
Geo Sub-Strands: BN all sub-strands are present in every grade:

1.) The World in Spatial Terms (PK-8 and 1 H.S. Course)
2.) Places and Regions (K-8 and 1 H.S. Course)

3.) Physical and Human Systems (K-8 and 1 H.S. Course)
4.) Environment and Socic -8 and 1 H.S. Course

e nag 9-12: “World Geogra bhy” (Core Course

WO Geography for Life language and partial structurc

Source: http:f’/www.doe.state.1a.us/LDE/uploads/2912.pdf

http :/lwww.doe.state.la.us/lde/saa/ 1843 htm#Geograph

2000 Fordham Grades: A

34



Maine
Date of Standards: October 22, 2007
Scheduled Revision: Unknown
Type: BN Stand-alone subject standards with grouped benchmarks
for PreK-2, 3-5, 6-8, and 9-12.
Applications of Social Studies Processes, Knowledge
and Skills.
Civics and Government
Economics
. Geography
. Histor
Geographic Content: Independently outlined for all grade groups with 2 sub-
ki ‘ strands.
Geographic content is present in all grade groups.
Geo Sub-Strands: 1.) Geographic Knowledge, Concepts, Themes and
: Patterns.
2:) Individual, Cultural, International and Global
Connections in Geography.
(@ Unknown
W LL St Follow outline of other SS su
Source: [ -//[www.maine. sov/education
2000 Fordham Grade: F

>

SS Areas Outlined:

Mg O

I —————
bjects model is unique to Maine.
/Ires/pei/index.htm!

Maryland

Date of Standards: RN 20, 2006
Scheduled Revision: Unknown
Type: ELS Stand-alone subject standards with PK-8 benchmarks.
SS Areas Outlined: 1.) Political Science
2.) People of the Nation and World
3.) Geography
4.) Economics
5.) History
6.) Social Studies Skills and Processes
Geographic Content: Independently outlined for grades PK-8 with 4 sub-strands.
Content is present in all PK-8 grades, H.S. grades not listed.
Geo Sub-Stands: A. Use of Geographic Tools
B. Geographic Characteristics of Places and Regions
C. Movement of People, Goods and Ideas
D. Modifying and Ada oting to the Environment
[ehr o Unknown
N A LHl 5 Themes modified language and structure
Source: http://www.mdkl2.org/instruction/curriculum/socialfstudies/i
ndex.html
2000 Fordham Grade: BE
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Massachusetts |
Date of Standards: m EM
Scheduled Revision: 2010-2011
Type: BB Stand-alone course standards for K-12 with subject (really
strand) benchmarks.
1.) History and Geography
2.) Civics and Government
3.) Economics
Geographic Content: Not independent outlined with History.
Geographic content is present throughout but hard to gauge.
Geo Sub-Strands: BAUIS listed.
Classes: KETLEEE “Massachusetts and its Cities and Towns:
: Geography and History”
Grade 4: “North American Geography with Optional
Standards for One Early Civilization”
Grade 5: “United States History, Geography, Economics and
Government: Early Exploration to Westward Movement”
Grade 6: “World Geogra ohy”
WG R Unknown
~ Source: htt://www.doe.mass.edu/frameworks/current.html
2000/ Fordham Grade: BN

SS Areas Outlined
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Michigan

Date of Standards: October 2007

Scheduled Revision: 2007-2008
Type: B Stand-alone course standards K-12 with subject
benchmarks. (Older standards also exist but the framework is
newer and has a different base).
SS Areas Outlined: 1.) Historical Perspective
2.) Geographic Perspective
3.) Civic Perspective
4.) Economic Perspective
5.) Inquir
Geographic Content: Independently outlined for grades K-12 with 4 sub-strands.
Geographic content is present in all grades.
Geo Sub-Strands: IOEU! sub-strands are present in every grade:

1.) The World in Spatial Terms (K-4, 6-7)

2.) Places and Regions (K-4, 6-7)

3.) Physical Systems (6-7)

4.) Human Systems (1-4,6-7)

5.) Environment and Society (K-4,6-7)

6.) Global Issues Past and Present (6-7

PO LT O-12: “World History and Geography”

9-12: “United States Histor and Geography”

NI Geography for Life (language and outlined in beginning of
framework).

Source: http://michigan.gov/mde/O, 1607,7-140-28753_3 8684 28761--

-,00.html
2000 Fordham Grade: |2l
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: Minnesota .
Date of Standards: May 15, 2004

Scheduled Reyision:

0 3B.) Stand-alone subject standards with grouped benchmarks
for K-3, 4-8 and 9-12.

SS Areas Outlined: 1.) History

2.) Geography

3.) Economics

; 4.) Government & Citizenship

Geographic Content: Independently outlined for each grade group with up to 6 sub-
strands.

_ Content is present in all grade groups.

Geo Sub-Strands: BN all sub-strands are present in every grade:

1.) Concepts of Location (K-8)

2.) Maps and Globes (K-8)

3.) Physical Features and Processes (K-8)

4.) Interconnections (4-12)

5.) Essential Skills (4-12)

: 6.) Spatial Organization (9-12)

Classes: QUL

W Unknown

Source: http://education.state.mn.us/mde/Academic Excellence/Acad
emic Standards/Social Studies/index.html

2000 Eordham Grade: B
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Mississippi
Date of Standards: 2004
Scheduled Revision 2008-2009
Type: B%Y) Infused course standards for K-12 with topical
benchmarks (subjects labeled).
§S Areas Outlined: 1.) Civics
2.) History
3.) Geography
\ 4.) Economics
" "Geographic Content: Topics with geographic content are marked.
: Geographic content sresent in all courses at va ing
Geo Sub-Strands: NA
Classes: ERY2 “Introduction to World Geography”
9-12: “Advanced World Geography”
Whnska Unknown

: Source:

. 2000 Fordham Grade:

D

: Missouri
Date of Standards: November 20, 2004
Scheduled Revision: 2007-2008

R

degrees.

http ://www.mde.kl2.ms.us/acad/id/curriculum/ss/frame.html

Type: ELB] Stand-alone subject standards with grouped benchmarks

K-4, 5-8 and 9-12.
SS Areas Outlined: W8 Civic-Political Perspective
B. Social-Cultural Perspective
C. Historical Perspective
D. Economic Perspective
. Geographic Pers nective
Geographic Content: Independently outlined for all grade groups.
; Geographic content is present in all grade groups.
Geo Sub-Strands: BN listed.
Geo-Based Classes: Grade 6-7: “World Geograph
Models: EEE2: aphy for Life (anguage
= S http:/dese.mo. gov/divimprove/as
2000 Fordham Grade: B

» (Optional

sess/ss.html
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) ]
October 2000

2009-2010
4B.) Infused subject standards with grouped benchmarks: End
of 4" end of 8", end of 12",

1.) Students access, synthesize and evaluate information
to communicate and apply social studies knowledge to
real world situations.

2.) Students analyze how people create and change
structures of power, authority, and governance to
understand the operation of government and to
demonstrate civic responsibility.

3.) Students apply geographic knowledge and skills (e.g.,
location, place, human/environment interactions,
movement and regions.)

4.) Students demonstrate an understanding of the effects
of time, continuity and change on historical and future
perspectives and relationships.

5.) Students make informed decisions based on an
understanding of the economic principles of
production, distribution, exchange, and consumption.

6.) Students demonstrate an understanding of the impact
of human interaction and cultural diversity on
societies.

Outlined (independently in #3) for all grade groups.
Geographic content is present in all grade groups.
None listed.

Unknown

5 Themes “Guidelines for Geographic Education”
http://www.opi.statc.mt.us/Accred/cstandards.html

NA
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Date of Standards:
Scheduled Revision:
Type:

SS Areas Outlined: 1.
1L
111,
I\A
V.
VI.
VIL
VIIIL.
IX.
X

Geographice Content:
)

Geo Sub-Strands:
Classes:

Models:

Source:

2000 Fordham Grade: F

Nebraska
May 26, 1995
2008-2009
4B.) Infused subject standards with grouped benchmarks:
«primary Level” (K-1); “Upper Elementary Level” (2-4);
«Middle Level” (5-8); °

ramework

‘gecondary Level” (9-12).
Civic Ideals and Practices

Culture

Global Connections

Individual Development and Identity
Individual Groups and Institutions
People, Places and Environments
Power, Authority and Governance
Production, Distribution and Consumption
Science, Technology and Society
Time, Continuit and Change

Outlined for all grade groups.

Geographic content is present in all grade groups.
None Listed.

Unknown

[Based on NCSS themes with some alterations.
http://www.nde.state.ne us/ss/framework.htm
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Date of Standards:
Scheduled Revision:
Y H

SS Areas Outlined:

Geographic Content:

Geo Sub-Strands:

Classes:
Models:

Source:
2000 Fordham Grade:

June 2000

2007-2008

3B.) Stand-alone subject standards with grouped benchmarks:
by Grade 2, Grade 3, Grade 5, Grade 8 and Grade 12.

Nevada

1.) Economics
2.) Geography
3.) Civics

4.,) History

5.) Integrated

Independently outlined for all grade groups with 6 sub-strands

Content present in grade groups.
1.) The World in Spatial Terms
2.) Places and Regions
3.) Physical Systems
4.) Human Systems
5.) Environment and Society
6.) Geographic Applications
Unknown

Geography for Life (language and structure)
http://www.doe.nv.gov/standards/socialstudies.html
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New Hampshire

Date of Standards: Wm\e 2006

Scheduled Revision: ME_
Sl 3B.) Stand-alone subject standards with grouped benchmarks

for K-4, 5-8, 9-12.

SS Areas Outlined: 1.) Civics and Government

2.) Economics

3.) Geography

4.) History

5.) World Histor

Geographic Content: Independently outlined for all grade groups with 5 sub-strands

Geographic content yresent in grade groups.

Geo Sub-Strands: 1.) The World in Spatial Terms

2.) Places and Regions

3.) Physical Systems

4.) Human Systems

5.} Environment and Society

e re Unknown

O aCH Geog ~aphy for Life (language and structure

Source: http:!/www.ed.state.nh.us/EDUCATION/doe/organization/cur

riculum/CurriculumFrameworksldocumentsf[(—

12SocialStud iesFramework.pdf

2000 Fordham Grade: P
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New Jersey
Date of Standards: /October 2004

Scheduled Revision: Unknown
Type: (B3] Stand-alone subject standards with grouped benchmarks

for K-2, 3-4, 5-8, 9-12.

SS Areas Outlined: 1.) Social Studies Skills

2.) Civics

3.) World History

4.) United States & New Jersey History

5.) Economics

6.) Geograph

Geographic Content: Independently outlined for all grade groups with 5 sub-strands

Geographic content sresent in grade groups.

Geo Sub-Strands: 1.) The World in Spatial Terms

2.) Places and Regions

3.) Physical Systems

4.) Human Systems

5) Environment and Society
e be Unknown
WO Geograph
ST el hitp://educ

2000 Fordham Grade: D

for Life (language and structure
ation.state.nj.us/cces/? standard matrix;c=0

, ‘ - New Mexico
Date of Standards: REWE 22,2001
Scheduled Revision: Unknown
Type: [RIES) Stand-alone subject standards with grouped benchmarks
: for K-4, 5-8, and 9-12.
SS Areas Outlined: 1.) History (New, Mexico, United States and World)
: 2.) Geography
3.) Government and Civics
4.) Economics
Geographic Content: Independently outlined for all grade groups with 6 sub-strands
each.
Geographic content sresent in grade groups.
Geo Sub-Strands: D by grade group.
(@)Lt Unknown
VGG ee Unknown
B Source: [k ://sde.state.nm.us/standards/documents/stand ss.pdf
I 2000 Fordham Grade: B8

e e ]
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Date of Standards:
Scheduled Revision:
Type:

SS Areas QOutlined:

Geographic Content:

Geo Sub-Strands:

Classes:
Models:
Source:

Comments:

2000 Fordham Grade:

New York

1996

Unknown

3B.) Stand-alone subject standards with grouped benchmarks:
“Elementary”, “Intermediate” and “Commencement.”

1.) History of the United States and New York
2.) World History

3.) Geography

4.) Economics

5.} Civics, Citizenship and Government

Independently outlined for all grade groups with 2 sub-

strands.

Geographic content sresent in grade groups.

1.) Geography can be divided into six essential elements
which can be used to analyze important historic,
geographic, economic, and environmental questions
and issues. These six elements include: the world in
spatial terms, places and regions, physical settings
(including natural resources), human systems,
environment and society and the use of geography.

2.) Geography requires the development and application
of the skills of asking and answering geographic
questions; analyzing theories of geography; and
acquiring, organizing, and analyzing geographic
information.

None specific

Geography for Life language also directly references it

http://www.cmsc.nysed.gov/ciai/ socst/socstands/socstand.htm

|

There are 5 NY social studies standards including: History of

the United States and New York”, «“World History”,

“Geography”, “Economics”, and “Civics, Citizenship and

Government.” Each standard includes 2-4 key ideas

(Geography has 2 which are roughly equivalent to a content

sub-strand and an analysis sub-strands

D
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North Carolina

Date of Standards: August 2006

Scheduled Revision:
Type: QL) Infused course standards for K-12 with topical

benchmarks (subjects unlabeled).

SS Areas Outlined: 1.) History

2.) Geography

3.) Economics

4.) Political Science

5 Anthropology, Sociology, Psycholog

Geographic Content: Geographic topics are not clearly marked.

Content in each orade hard to gauge.

Ol Grade 4: “North Carolina Geography and History”

Grade 6: “South America and Europe”

Grade 7: “Africa, Asia and Australia”

Grade 8: “North Carolina History and Geography”

Grades 9-12: “Geogra phy in Action” (Elective

Models: ERLIEIES “Guidelines for Geographic Education” are sited for
most of the lower courses.

Geography for Life (language and some of the standards) for
the course “Geography in Action”

Source: http:l/www.ncpublicschools.org/curriculum/socialstudies/scos

/

2000 Fordham Grade:
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0 Dakota
November 2006
2007-2008
4A.) Infused subject standards with K-12 benchmarks

1.) Students apply Social Studies skills and resources.

2.) Students understand important historical events.

3.) Students understand economic concepts and the
characteristics of various economic systems.

4.) Students understand the historical impact and political
institution and the role of the citizen in government
and society.

5.) Students understand and apply concepts of
geography.

6.) Students understand the role culture plays in shaping
human development and behavior.

Independently outlined for all grades with 2 sub-strands.
Geographic content present in rades.
Not all sub-strands are present in every grade:

1.) Social Studies Skills and Resources Sub-Strands

1.1 Map Skills (K-5,7-8)
1.2 Resources (1-8)

1.3 Concepts of Time (3-5)
1.4 Spatial Terms (3-5)

1.6 Geographic Tools (6)

5.) Concepts of Geography Sub-Strands

5.1 Geographic Components (K-2)
5.2 Local Geography (3)

5.3 Physical Geography (3-4,7-8)
5.4 State Geography (4)

5.5 Cultural Geography (5)

5.6 Interaction of Early Cultures (6)
5.7 Human Geography (7-8)

Unknown

Unknown
http://www.dpi.state.nd.us/standard/content/sstudies/SS.pdf

F
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Ohio
Date of Standards:
Scheduled Revision: Unknown
Type: ELY) Stand-alone subject
SS Areas Outlined: 1.) History
2.) People in Societies
3.) Geography
4.) Economics
5.) Government
6.) Citizenship Rights and Responsibilities
7.) Social Studies Skills and Methods
Geographic Content: Independently outlined for all grades with up to 5 sub-strands.
Geographic content sresent in grades.
Geo Sub-Standards: R all sub-strands are present in every grade:

standards with K-12 benchmarks.

1.) Location (K-7)

2.) Places and Regions (K-12)

3.) Human Environmental Interaction (K-12)

4,) Movement (3-10)

5.) Application of Geography (11-12

& e Unknown

LR S Themes “Guidelines for Geographic Education”

Source: http://www.odc.state.oh.us/GDITemplates/Pages/ODE/ODED
etail.aspx?Pa e=3&ToicRelationID=33S&Content:32668
D

2000 Fordham Grade:
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Oklahoma
Date of Standards:

Scheduled Revision:
Type: QLN Infused course standards for K-12 with topical

benchmarks (subjects unlabeled).

SS Areas Outlined: 1.) History

2.) Geography

3.) Civics, Economics and Government

Geographic Content: Geographic topics are not marked.

Geographic content in each grade hard to gauge (with the
exception of «“World Geography” courses for grades 7, 9-12).

Geo Sub-Strands: Sub-Strands for “World Geography” Courses only:

1.) The student will use maps and other geographic
representations, tools and technologies to acquire,
process, and report information from a spatial
perspective.

2.) The student will use the concepts of places and
regions as the basic units of geographic inquiry.

3.) The student will examine earth’s physical processes
(e.g. climate and landforms) and organize them into
ecosystems.

4.) The student will examine human cultures, populations
and activities such as settlement, migration,
commerce, conflict, and cooperation.

5.) The student will evaluate the interactions between
humans and their environment.

6.) The student will analyze problems and issues from a
geographic perspective using the tools and skills of

geography.

O Grade 7: “World Geography”

Grades 9-12: “World Geo graphy”

PNl 7" grade and H.S. course uses Geography for Life (language

and structure)

Source of content in other grades is unclear.

Source: http://www.sde.state.ok.usfhome/homeO1Htest.html?http://sde.

state.ok.us/publ/ hass.html!

2000 Fordham Grade: |8
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_ Oregon : i
Date of Standards: m E:Ei’
Scheduled Revision: _009—2010

Type: BLD Stand-alone subject standards with grouped benchmarks:
by Grade 3, b Grade 5, by Grade 8, and by Grade 10 CIM).

SS Areas Outlined: 1.) Civics and Government

2.) Economics

3) Geography

4.) Histor

Geographic Content: Independently outlined for all grade groups with 8 sub-strands

Geographic content sresent in grade groups.

" Geo Sub-Strands: 1.) Understand and use spatial concepts of geography

2.) Locate places and understand and use geographic
information or relationships by reading, interpreting
and preparing maps and other geographic
representations.

3.) Locate major physical and human features of the
Earth.

4.) dentify and analyze physical and human
characteristics of places and regions, the processes that
have shaped them and their geographic significance.

5) Understand the distribution and movement of people
ideas and products.

6.) Understand, analyze and evaluate the consequences of
population changes resulting from economic, cultural,
or environmental factors.

7.) Understand how humans affect the physical
environment.

8.) Understand how physical characteristics in the
environment and changes in the environment affect
human activities.

fel e Unknown ]

VGt Unknown

Source: '//www.ode.statc.or.us/search/ page/?id=1802

: o http:
2000 Eordham Grade:
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- Pennsylvania

Date of Standards: July 18,2002
Scheduled Revision: Unknown

Type: KB, Stand-alone subject standards with grouped benchmarks:

by Grade 3, by Grade 6, by Grade 9 and by Grade 12.

SS Areas Outlined: Geograph treated as independent subject.
Geographic Content: Independently outlined for all grade groups with 4 sub-strands
Geographic content sresent in grade groups.
Geo Sub-Strands: 1.) Basic Geographic Literacy
2.) The Physical Characteristics of Places and Regions
3.) The Human Characteristics of Places and Regions

4.} The Interactions Between People and Places

(@ tae| Unknown
WG a e Unknown
Source: http://www.pde.state.pa.us/stateboard_ed/cwp/view.asp?a=3&

Q=7671 6&stateboard_edNav=|5467 &stateboard_edNav=
2000 Eordham Grade: BN

Rhode Island -

Date of Standards: ’Dewmber 2001
G e Unknown

B Type 3B.) Stand-alone subject standards with no grade

specifications.
SS Areas Qutlined: 1.) Psychology
2.) Civics and Government
3.) Economics
4.) Geography

5.) Histor
Geographic Content: Independently outlined with 6 sub-strands.
Geo Sub-Strands: 1.) The World in Spatial Terms

2.) Places and Regions
3.) Physical Systems
4.) Human Systems
5.) Environment and Society
6.) Geographic Ap plications
(oL Grades 4-6: “United States history, world history, and
seograph (physical and cultural)”
W On e Gives Geography for Life standards verbatim also gives NCSS
Themes.
Source: http:l/www.1'ide.ri.gov/instruction/frameworkslsocialfstudiesl
| default.aspx
5000 Fordham Grade: NA
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South Carolina

Date of Standards: January 2005

Scheduled Reyision: 2009-2010
Type: BLY) Infused course standards for K-12 with topical

benchmarks (subjects labeled).
S8 Areas Outlined: 1.) History
2.) Geography
3.) Political Science/Government
4.) Economics
Geographic Content: Marked for all grades, no sub-strands
Geographic content sresent in all courses K-1, 3-12.
Geo Sub-Strands: ENUE listed.
el hraa None specified (“Global Studies” a core High School class
has geographic comp onents but is mostly history

WV s e Unknown
Source: http://ed.sc.gov/agenc /ofﬁces/cso/standards/ss/

12000 Eordham Grade: HN

South Dakota

Date of Standards: May 15, 2006
Scheduled Revision: 2011-2012
Type: ELE Stand-alone subject standards with K-12 benchmarks.
SS Areas Outlined: 1.) United States History
2.) World History
3.) Geography
4)) Civics (Government)
5.) Economics
Geographic Content: Independently outlined for all grades with up toup to 2 sub-
strands (sub-strands also have individual standards which
are not listed.)
Geographic content sresent in grade groups.
Geo Sub-Strands: all sub-strands are present in every grade:

tools, and technology to define location, place, and
region. (K-5,7, 9-12)
2.) Analyze the relationship among the natural
environment, the movement of peoples, and the
development of societies. (3-5,7, 9-12
o hre Unknown
el 5 Themes “Guidelines for Geo graphic Education”
Source: [y ://doe.sd.gov/contentstandards/social/newstandards.as )

2000 Fordham Grade: E®

1.) Analyze information from geographic representation,
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Tennessee
Date of Standards: 0
8 but didn’t

Scheduled S Unknown Were supposed to revise in 200
Type: ELS Stand-alone subject standards with K-12 benchmarks
§S Areas Outlined: 1.) Culture
2.) Economics
3.) Geography
4.) Governance & Civics
5.) History
6.) Individuals, Groups & Interactions
Geographic Content: Independently outlined for all grades, 6 sub-strands are
mentioned in every grade but not outlined.
Geographic content present in orades.
Geo Sub-Strands: 1.) World in spatial terms
2.) Places and regions
3.) Physical systems
4.) Human systems
5.) Environment and society

Classes:

Geography or Wor

VOt Geography for Life
every grade although

Source: [y /W /education/ci/ss/

2 ww.state.tn.us
2000 Fordham Grade:
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Texas

Date of Standaxds: September 1, 1998
Scheduled Revision: 2008-2009
Type: B, Stand-alone subject standards with K-8 benchmarks.
" 2) Stand-alone course standards with subject benchmarks 9-
12
S Areas Outlined: @S History
2.) Geography
3.) Economics
4.) Government
5.) Citizenship
6.) Culture
7.) Science, Technology, and Society
8.) Social Studies Skills
Geographic Content: Independently outlined for all grades with 2-7 sub-stands.
Geographic content present in grades and courses with the
exception of H.S. courses: “psychology,” “Special Topics
in Social Studies,” and «gocial Studies Research
: Methods.”
Geo Sub-Strands: Sub-strands are grade and course specific:

In K-8 grades have 2-5 sub-strands (most focus on geographic
skills, human systems, and physical systems).

In 9-12 most courses have a labeled geographic component
which is further subdivided into at least 2 concepts (sub-
: stands here).
Lo Grade 9: “World Geography Studies” (Required)
WG Unknown
Source: http:f/www.tca.state.tx.us/rules/tac/chapterl 13/index.html
2000 Fordham Grade: |aY
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Utah
Date of Standards: 2000 (High School in 2002

Scheduled Revision:

Type: @8 Stand-alone course stan

SS Areas Outlined:

Geographic Content:

Geo Sub-Strands:

Classes:
Models:

Source:

2000 Fordham Grade:

strand) benc
until 3" grade
For Grades 3-7 (No others outlined):

Outlined for all grades

Geographic content is present

For the 9-12 Course “Geograp

dards for 3-12 with subject (really
hmarks. (Social studies not identified separately

1.) Time
2.) People

3.) Place
3-8 with varying sub-strands and H.S.

for Life” with 6 sub-strands
in grade 3-8, with the exception
of the course “Geography for Life” geographic components

are unmarked in HL.S. course and hard to gauge.
hy for Life” only:

course “Geography

1.) Students will understand the world in spatial terms.
2.) Students will understand the human and physical
characteristics of places and regions.
3.) Students will understand how physical processes
shape the earth’s surface.
4.) Students will understand
the earth’s surface.
5.) Students will understand the intera
and human systems.
6.) Students will use geograp
today’s world.
Grades 9-12: “Geography for Life”

Grades 3-8: Model Unknown
Grades 9-12: Geog aphy for Life (language and structure

http ://www.uen.or/core/socialstudies/index.shtml

how human activities shape
ction of physical

hic knowledge to connect to
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‘ Vermont
Date of Standards: Fall, 2000

Scheduled Revision:

Type: [ELES) Stand-alone subject standards with grouped benchmarks

PK-K, 1-2, 3-4, 5-0, 7-8,9-12.

1.) Inquiry

2.) History

3.) Physical and Cultural Geography
4.) Government and Society

5.) Economics
Independently outlined for all grade groups with 3 sub-strands

: Geographic content sresent in grade groups.
Geo Sub-Strands: 1.) Students interpret geography and solve geograp

problems by...
2.) Students show understanding of human interaction

with the environment over time by...
3.) Students analyze how and why cultures continue over

time by...
Classes:

Models:
Sounce:

SS Areas Outlined:

Geographic Content:

hic

http://education.vermont.gov/ncw/html/pgm_curriculum/histo
ry.html

3000 Fordham Grade:
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Virginia

Date of Standards: 2001
Scheduled Reyision: . 2008-2009
Type: [REN) Infused course standards for K-12 topical benchmarks
subiects unlabeled).
§S Areas Outlined: None listed.

Geographic Content: Geographic topics are not marked.
Content in each grade hard to gauge, course “World

Geography” has the most content.
Geo Sub-Strands: NA in most grades.

: The course outline for «Wworld Geography” covers 11 sub-
strands (Insufficient space Was available to quote the sub-
strands in their entirety. The author has paraphrased
cach sub-strand below. For a full list please see the
standards for “World Geography” at the Virginia DOE
website given below in “Source”):

1.) Geographic Skills [PARAPHRASE]

2.3 Physical/Biological Systems [PARAPI—[RASE]

3.) Concept of Regions [PARAPHRASE]

4.) World Regional Characteristics [PARAPHRASE]
5.) Human System Characteristics [PARAPHRASE]
6.) Human Migration and Cultures [PARAPHRASE]
7.) Resources [PARAPHRASE]

8.) Developed/Developing Countries [PARAPHRASE]
9.) Economic Interdependence [PARAPHRASE]

10.) Conflict and Cooperation [PARAPI-IRASE]

11.) Urban Development [PARAPHRASE

hear| Around Grade g “World History and Geography to 1500
AD”

to the Present”
Around Grade 10: «World Geograph e

Mod‘els: Unknown

| Around Grade 9: «World History and Geography: 1500 AD.

Source: http://www.doe.virginia.gov/VDOE/Instruction/History/histﬂs

S framework.html
2000 Fordham Grade: b
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Washington :
Date of Standards: ’Marﬂl 13,2008

Scheduled Reyision: 2007-2008

: Type: ELS Stand-alone s
§S Areas Outlined: 1.) Civics

2.) Economics

3.) Geography

4,) History

5.) Social Studies Skills

Geographic Content: Independently outlined for all grades with 3 sub-strands

Geographic content present in all grades.

Geo Sub—Strands: 1) Understands the physical characteristics, cultural
characteristics, and location of places, regions and
spatial patterns on the Earth’s surface.

2.} Understands human interaction with the environment.

) Understands the geo graphic context of global issues.

3 g
(Classes:

SV nnE e Unknown

ubiect standards with K-12 benchmarks.

Themes at the bottom of every page

Relates outline to 5
Source: htt://www.kl2.wa.us/CurriculumlnstructlSocStudies/

2000 Fordham Grade:
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West Virginia

Date of Standards:
Scheduled Rev ision:
Type:

ot standards with K-6 benchmarks.

2.) Stand-alone course standards for 7-12 with subject

AT benchmarks.

§S Areas Outlined: 1.) Citizenship

2 Civics/Government

3.) Economics

4.) Geography

5.) History

6.) Reading

Geographic Content: Independently outlined for all grades with 6 sub-strands

Geographic content present in grades K-12 and all courses,

with the exception of 2 12" grade «Beonomics” elective

course.

Geo Sub-Strands: 1.) Students will interpret, and chose maps, globes and
other geographic tools to categorize and organize
information about personal directions, people, places
and environments (The World in Spatial Terms).

2.) Examine the physical and human characteristics of
place and explain how the lives of people are rooted in
places and regions (Places and Regions).

3.) Analyze the physical processes that shape the earth’s
surface and create, sustain and modify the cultural and
natural environment (Physical Systems).

4.) Analyze and illustrate how the earth is shaped by the
movement of people and their activities (Human

Systems).

5.) Analyze the interaction of socicty with the
environment (Environment and Society).

6.) Point out geographic perspective and the tools and
assess techniques available for geographic study (Uses

Classes: - “World Geography”
hv Elective” (1 Semester Elective
ssential elements of Geography for Life.

Models: ‘
/p olicies/csos.html

ST hitp://wvde.state.Wy.us
2000 Fordham Grade:
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Wisconsin

Date of Standards:

Jeheduled Revision: 2008-2009
Type: KBS Stand-alone subject standards with grouped benchmarks

by grades 4,8, 12.

A. Geography

B. History

C. Political Science and Citizenship

D. Economics

‘ E. Behavioral Science

Geographic Content: Independently outlined for all grade groups sub-stands vary.

resent in all groups.

Geographic content p
; Geo-Strands:

Classes:

WO Geography jor Life (language
ro.htm!

Source: -/fwww.dp '1.state.wi.us/standards/ssint

; ' http:
2000 Fordham Grade:

SS Areas Qutlined:
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Wyoming

Date of Standards: M
Scheduled Revision: 2008-2009

Type: [EBLS) Infused subject standards with grouped benchmarks by
orades 4, 8 and 11.
SS Areas Outlined: 1. Citizenship, Government and Democracy
2. Culture and Cultural Diversity
3. Production, Distribution and Consumption
4. Time, Continuity and Change
5. People, Places and Environments
Geographic Content: Outlined for all grade groups with 3-4 sub-strands.
Geographic content sresent in all groups.
Geo Sub-Strands: By 4" Grade :

1.) Students use physical maps, political maps and globes to identify
locations using scale, cardinal and intermediate directions,
legends, keys, and symbols.

2.) Students identify their relative location in terms of home, school,
neighborhood, community, county, state, country, and continent.

3.) Students locate major landmarks, landforms and areas/regions in
the community and in Wyoming,.

4.) Students describe relationships among people and places, and the
environmental context in which they take place.

By 8" Grade:

1.) Students use charts, maps and graphs to answer questions dealing
with people, places, events OF environments.

2.) Students apply the themes of geography to topics being studied.

3.) Students demonstrate an ability to organize and process spatial
information; i.e. You Are Here maps of various areas.

By 11" Grade:

1.) Students interpret charts, maps, and graphs to answer questions
dealing with people places, events or environments.

2.) Students analyze how physical characteristics of the carth and
human interactions with the environment have affected the
development of societies, cultures, and individuals.

3.) Students demonstrate and ability to organize and process

information about people, p laces, and environments.

S| Unknown
Models: REGel based on NCSS themes.
SOurce: g S Iwww.k12.

: us/SAA/standards.asp
2000 Fordham Grade: F
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Scheduled Revision of Standards

Periodicity: The National Geographic Grosvenor Scholar compiled this data recently
(2008). There is currently no plan to continuous update this information.

Sources and Data:
The word documents: «gq Framework Revisions.doc” and “FrameworkRevisionsl.xls”

Contacts:
Audrey Mohan

Information 1 looked for:
_State Social Studies standards revision dates.
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State Standards and Requirements

Periodicity: Most or all of this information is available on the web. A project is
currently underway in National Geographic Education and Children’s Programs to
compile the data. As yet there is not collective source which lists and categorizes all state
geography standards.

Sources and Data:

Education World “State Standards”:

htl‘p://www.educationworld.com:’standards/ state/index.shtml (Links to State education
websites with standards for different subjects.)

Contacts:
Toni Schneider, Audrey Mohan

Information I looked for:

-State geography standards

-Grade specific standards

_Social Studies standards

~Where standards modeled on Geography for Life?



Standardized National
Assessments



An Introduction to National Geography Assessments

Large scale standardized assessment is one of the main structured indicators of the extent
of the nation’s geographic knowledge. Yearly examinations such as the General
Education Development (GED) Social Studies Test, Advanced Placement Human
Geography, and International Baccalaureate Geography Papers measure the skill levels of
individual participants in order to award high school and college level credit. Other large
scale assessment such as the Geography National Assessment of Educational Progress
(NAEP) surveys of 1994 and 2001 and the National Geographic surveys of young
Americans in 1988, 2002 and 2006 address the knowledge of selected populations. The
following pages provide descriptions of these five assessments, which include the most
recent number of participants, the scoring system, the geographic content design and
structure of the assessments, data analysis, Geography for Life standards implementation
and sample questions.



Periodicity: The College Board has offered an Advanced Placement Human
Geography test every year since 2001.

Sources and Data:

College Board AP Human Geography Website
«Human Geography” College Board, 2008. Available online at
http://www.collegeboard.com/student/testing/ap/sub humangeo.html. (General
information about the AP)

Course Description (Online PDF)

«Human Geography Course Description” College Board, 2008. Available online at
http://www.collegeboard.com/grod downloadsfap/students/humangeo/ap-cd-humangeo-
0708.pdf (Topics tested and in what percentages, test layout)

National/State Average Scores and # of Test Takers By Year (Only 11" grade
available for some years)

«gummary Reports” College Board, 2008. Available online at
http:ffwww.collegeboard.com/student/testing[ap/exgrd sum/2007.html. (Scores and # of
test takers, got missing data from Bob Dulli for years where only 1 1" grade is listed,
comparisons with other subject tests)

Geography for Life Standards Tested by AP Human Geography

Johnson, Brian. “Content Coverage of Geography for Life Standards in Selected
Nationwide Voluntary High School-Level Exams.” GENIP Report, August 2006. (Break
down of Geography for Life in 2001 AP test)

Contacts:

Sarah Bednarz

Jennifer Topeal, Human Geography College Board (866-392-4078 regional office
number ask to be connected)

Bob Dulli

Information I looked for:

_Number of students who took each assessment.

-Scoring Level and Average Scores

_Test content design

-Test structure

_Trends and Analysis, growth over time, scores, comparison with other Social Studies AP
tests.

-Geography for Life standards tested.
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Advanced Placement
Human Geography

Human Geography at a Glance

2001-Present

40,110 in 2008

0-5

2.58

2 (although 3 is more widely accepted)

14-18

gih_joth

2 hours 15 minutes

78

Multiple Choice and Free Response

Yes

Yes

: Yes

. The bulk of the 2005 exam content focused on
| standards 11, 12,10 and 3.







Advanced Placement
Human Geography

1.1) The Advanced Placement (AP) Human Geography Exam

The College Board is a not-for-profit organization composed of over 5,400 educational
associations. Yearly the College Board offers a wide variety of services and programs to
students seeking admission to colleges or universities. These include the Scholastic
Achievement Test (SAT), Pre-Scholastic Achievement Test (PSAT) and the Advanced
Placement (AP) Program.

The AP program currently consists of 37 college level courses and exams designed for
high school classrooms. The College Board recommends that high school students who
score well on an AP exam are qualified to receive course credit from a perspective
college or university. ' In 2000 the AP program launched a new Human Geography
course designed to “introduce students to the systematic study of patterns and processes
that have shaped human understanding, use and alteration of Earth’s surface.” % In May
2001, 3,727 students sat for the first AP Human Geography exam. Since 2001 over
87,000 students have taken the exam. An estimated 38,000 students will sit for the test in
May of this year (see Figure 4).

Student examinations are graded on a scale of 1 to 5. The College Board recommends
that students who score 3 or higher on the examination are qualified to receive college or
university credit. Students with a score of 2 may have adequate knowledge of the subject
and are potentially recommended while students who receive a | are not recommended to
receive credit from a potential college or university. The chart below provides an outline
of the scoring system and gives the percentage of Human Geography students who
receive each score in 2007. The mean score in 2007 was 2.56 (this is the lowest average
score of any AP subject test for that year).

! «“About Us.” The College Board, 2008. Available online at
http:/.’www.collegeboard.com;’about/index.html.

2 «Hyman Geography” The College Board, 2008. Available online at
http:/!www.collegeboard.com/student/testing/ap/sub_humangco.html.



Figure 1

AP Five Point Scoring System with Humm
Geography Percentages
Score Qualified to receive college % of
credit? Students

5 Extremely well qualified 11.2

4 Well qualified 17.9

3 Qualified 21.8

S=y! Possibly qualified 16.3
1 No recommendation 32.9 J

1.2) Content and Structure of the AP Human Geography Exam

The College Board outlines seven major content areas covered in the AP Human
Geography examination. Each of these areas accounts for a percentage of the test’s
multiple choice questions.

Figure 2
AP Human Geography Exam Content Areas
Vil Citi d Urban Land .
Het r b
V. Industrialization and
Il Population (13-17%)

Economic Development
(13-17%)

1ll. Cultural Pattems and
Processess (13-17%)

v, Agricullural and Rural V. Political Organization of
Land Use (13-17%) " gpace (13-17%)



The AP Human Geography examination is two hours and fifteen minutes in duration.

The test is divided into two sections: a 60 minute multiple choice section followed by a
75 minute free response section. There are 75 multiple choice questions and three free
response questions. Each content section accounts for half of the student’s final grade.

Figure 3

AP Human Geography Test Structure

ID and Background
Information
No Specific Time Allotted

Multiple Choice
Questions

(75 questions testing
knowledge on seven
different content areas)

o0 minites




1.3) Trends/Analysis

The number of students taking the Human Geography exam has increased dramatically
since 2005. The College Board reports that 40,110 students will take the test in May
2008 compared to only 3,272 seven years before. The number of Human Geography test
takers has increased by an average of 40% per year for the last three years.

Number of Test Takers Worldwide

Although the number of Hum
test is still not as popular as other AP socia

45,000

Figure 4

Advanced Placement Human Geography Test Takers by Year

40,110 4

40,000

35,000

30,000

.
e

25,000

21ﬂu‘:/

20,000

14 39/

15,000

10471

10,000

5,000 1

7329

0

2001 2002 2003 2004 2005 2006

Years Exam Administered

Figure 5

Percent Increase AP Human
Geography Test Taker 2005-2008
Year | % Increase
2005 | 35% from 2004
2006 | 49% from 2005
2007 | 38% from 2006
2008 | 38% from 2007

2007

2008

an Geography test takers has increased in recent years the
| studies tests or the AP Environmental

Science test. The graph below shows the total number of students who took the exam in
2007 compared to other exams in related areas.



Figure 6

Number of 2007 United States AP Test Takers in Human Geography
and Related Subjects

350000~ 331,181

300,000

250,000

200,000
160,346

150,000

95335 101,019

100,000

Number of U.S. Test Takers in 2007
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The maps on the following two pages show the number of students who took AP Human
Geography in 2007 by state and the average score in each state. 9,259 students took the
test in Florida, the largest number of any state. Florida was followed by Texas and
Georgia producing 3,285 and 2,376 test takers respectively. No students took the test in
Hawaii or Montana in 2007 and Mississippi, North Dakota and Vermont only tested one
student each. Twenty-five states had average scores higher than the unconditional AP
passing grade of 3. Nineteen states and the District of Columbia had average scores
below, the unconditional passing level. (States where two or fewer students took the
exam where not considered.) Maine produced the highest average score at 4.00 (49 test
takers) while New Mexico produced the lowest average score at 1.13 (192 test takers).?

3 “Summary Reports 2007” The College Board, 2007. Available online at
http://www.collegeboard.com/student/testing/ap/exgrd_sum/2007.html.
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AP Subjects

In 2007 the mean AP Human Geography score was a 2.5
past years. This was the lowest mean score reported by th

subject test that year.4

Figure 9

vorld History

U.S. History

Studio At Drawing |8

Studio Ast: 30 Design

Studio Att: 2D Design

Statistics

Spanish Literature

Psychology

Physics C: Mechanics

Physics C: Ele, & Magnet.

PhysicsB ¥

Music Theory [

Latin: Verqil

L atin: Literature

Japanese Lang. & Culture

Italian Language

Human Geography [

Government Politics LS,

Goveinment Policts Comp.

German Language

French Literature

French Language

European History

Envitonmental Science

English Lit & Composition

English Lang. & Composition
Economics Micio

Economics Macro _§

Computer Science AB

Computer Science A

Chinese Lang. & Cullure

Chemisty

BC Caleulus

AB Caleulus

Biology

AgtHistoty

The drop in the average score
training in the subject. The tab
workshops offered this summer
provides information for the three

taking population.

6—a significant decrease from
e College Board for an AP

468

Figure 10

2008 AP Summer Institute Workshops for Human Geography and

Similar Test Taking Po ulations’

Subject # of Test Takers in 2007 | # of APSI Workshops in 2008
French Language 19,655 49
Physics C: Mechanics 25,554 45
Human Geography 29,005 31
Micro Economics 33,946 57

4 «gummary Reports 2007” The College Board, 2007. Available online at
htln:/’/www.collegeboard.comfstudent/testing/ap/exgrd sum/2007.html.

> Ibid.

could conceivably be explained by a lack of proper teacher
le below gives the number of Human Geography
by AP institutes around the country. The table also

AP disciplines closest to Human Geography in test

10




The AP exam is designed to test geography skills at an introductory college level.
Currently statistics show that Human Geography is most popular among younger
students. In 2007, 9™ graders made up almost half (45.02%) of the exam’s total testing
population more than any other grade.6

Figure 11
Grade of Test Takers Number of Test Takers in 2007
9" prade 12,546
10" grade 5,219
11" grade 3,874
12" grade 6,229

1.4) Geography for Life Content Analysis of AP Human Geography

The College Board recommends that an AP Human Geography course be taught in such a
way that students who successfully complete the course should be able to reach “five
college-level goals that build on the National Geography Standards developed in 1994,
An analysis of the 2001 Human Geography exam commissioned by the Geography
Education National Implementation Project (GENIP) in 2006 and performed by Brian
Johnson showed that the exam tested a student’s skills in all Geography for Life standards
with the exception of Standard 2, “How to Use Mental Maps.” The content of the 2001
AP exam focused principally on a student’s comprehension of four standards (largest
content area listed first).

Standard 11, “The patterns and networks of economic interdependence on Earth’s surface.”

Standard 12, “The processes, patterns and functions of human settlement.”

Standard 10, “The characteristics, distributions, and complexity of Earth’s cultural mosaics.”

Standard 3, “How to analyze the spatial organization of people, places, and environment on
Earth’s surface.”"

The chart on the following page is taken from the 2006 Johnson Report and gives the
content coverage percentages for each standard based on the analysis of the 2001
questions.

6 Emailed correspondence with College Board April 3, 2008.

7 «Human Geography” The College Board, 2008. Available online at
http://www.collegeboard.com/studentf'testing/ap/sub_humangeo.html.

8 The Geography Education Standards Project. Geography for Life: National Geography Standards 1994.
National Geographic Research & Exploration, 1994.

11



Figure 12

2001 Advance d Placement Human Geography Exam
Content Coverage of
Geography for Life Standards

o 18.) Interpret Present and
m 17.) Past Interpretation, Plan, 0.60% 1 1) Maps and Tools, 5 80%

3.00% @ 2.) Mental Maps, 0.00%

1 3.) Spatial Organization,
950%

@ 16.) Resources, 5.90%

m 15.) Physical Systerrs

Affect Humans, 4.70% m4.) Alace Characteristics,

4.70%
m 14.) Hurman Environment

Modification, 7.10% o 5.) Regions, 4.20%

o 6.) Qukural Perceptions,

1.20%
@ 13.) Division and Control of m 7)) Physical Frocesses,
Earth, 4.70% 0.60%

©8.) Ecosystens, 0.30%

@ 12.) Human Settlerment,

m 9.) Migration and
13.90% )Mo

Population, 6.50%

@ 10.) Cukural Mosiacs,

[m} 11.) Econormic 11.60%

Interdependence, 15.70%

*Data collected by Brian Johnson, 2006 GENIP Intern

1.5) Sample Geography AP Survey Questions

Figure 13

Sample Multiple Choice Question from Online Course Description

11. The shaded areas in the map above illustrate the distribution of
(A) caltle
(B) cotton
(C) rice
(D) tobacco
(E) sheep



Figure 14

2007 Sample Free Response Question

2. At the same time that English is solidifying its role as the world's premier lingua franca, lesser-used minority
languages (such as Welsh. Basque, and Inuktitut) are undergoing revival.

Discuss three distinet factors promoting the revival of minority languages in the face of globalization.

13



Periodicity: The International Baccalaureate (IB) Diploma Programme offers standard
and higher level end of course geography papers every year. General statistics for the last
three years are available on the IB website.

Sources and Data:

Data Summary 2005-2007

“Examination Review and Data Summary Reports” International Baccalaureate, 2008.
Available online at http://www.ibo.org/ibna/research/examreview.cfm. (Average Scores
and # of test takers in the U.S. and worldwide)

IB Website

“International Baccalaureate” International Baccalaureate, 2008. Available online at
http://www.ibo.org/. (General Information about IB)

“Diploma Programme” International Baccalaureate, 2008. Available online at
http://www.ibo.org/diploma/. (General information of curriculum and assessment).
Geography Course Guide

The International Baccalaureate Organization. Geography: For First Examination in
2005. Antony Rowe Ltd., 2005. (exam content and percentages)

Contacts:

Ann Linsley, IB/AP Geography Bellaire High School Texas (713-305-7323,
alinsley@hotmail.com)

Stuart Semple, IB Geography Curriculum (ssemple@mta.ca)

Erin Albright, Mid-Atlantic IB Diploma Program Coordinator (703-642-4254,
Erin.Albright@fcps.edu)

Mark Rogers, IB Standard Level Geography teacher Stuart High School
(Mark.D.Rogers@fcps.edu)

John Hawes, IB Standard Level Geography teacher Annadale High School
(John.Hawes@fcps.edu)

IB North America, New York (1-212-696-4464, ibna@ibo.org) (Not helpful)
IB North American, Vancouver Office (1-604-733-8980, Vancouver@ibo.org) (Also not
helpful)

Information I looked for:

-Number of students who took each assessment.

-Scoring Level and Average Scores

-Test content design

-Test structure

-Trends and Analysis, #’s last 3 years and scores, comparisons with other subjects.
-Geography for Life standards tested.



Number Test Takers Worldwide and in the U.S. by IB "Individuals and
Societies" Subject in May 2007
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2005 International Baccalaurate Geography Papers

@ 17.) Past Interpretation,
2.60%

B 16.) Resources, 6.50%

@ 15.) Physical Systems Affect }-
@ 14.) Human Environment
Modification, 10.40%

Humans, 9.10%

@ 13.) Division and Control of
Earth, 3.90%

@ 12.) Human Settlement,
5.20%

o 11.) Economic
Interdependence, 11.7Q5

Content Coverage of
Geography for Life Standards

O 18.) Interpret Present and
[+)
Plan, 2.60% ® 1.) Maps and Tools, 16.90%

@ 2.) Mental Maps, 1.30%

O 3.) Spatial Organization,
2.60%

O 4.) Place Characteristics,
1.30%

B 5.) Regions, 2.60%

O 6.) Cultural Perceptions,
1.30%

| 7.) Physical Processes,
13.00%

O 8.) Ecosystems, 3.90%

-... .
& 10.) Cultural Mosiacs, 0.00% " ) g_@ﬂmﬁ_om.wmma_uo?__mﬂ_o;
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IB Geography Higher Level End of Course Assessments

Internal Written Assessment

r/\ 25%

Paper 1: Population,
Resources and Development
25%

Paper 2: Optional Themes
(Select 4) 50%




International Baccalaureate
Geography

IB Geography at a Glance

1990-Present

2,284 (worldwide total)

58 (U.S. total)

1,795 (worldwide total)

412 (U.S. total)

1to7

4

5.25 (worldwide)

4.57 (U.S. total)

4.57 (worldwide)

3.68 (U.S. total)

16-19 (Diploma Program)

10M-12"™ grade (U.S.)

3 hours (standard-level); 4 hours (higher-level)
4 (standard level); 6 (higher level)

Free Response

Yes, but students do not answer all questions (exams
in English, French and Spanish)

Yes

Yes

The bulk of the 2005 paper content focused on
standards 1, 7, 11 and 14.







International Baccalaureate (IB)
Geography Papers

2.1) The Higher & Standard Level International Baccalaureate (IB)

Geography Papers

[nternational Baccalaureate (IB) is a non-profit educational foundation which serves over
610,000 students in 2,294 schools worldwide. 1B has three programs designed for
students ages 3 to 19: the Primary Years Programme (ages 3-12), the Middle Years
Programme (ages 11-16) and the Diploma Programme (ages 16-19). Each program

consists of 6 to 7 academic areas.

Figure 15

Academic Areas for IB Pro

rammes'

Primary Years Programme (ages 3-12) Middle Years Diploma Programme (ages 16-19)
Programme
(ages 11-16)
Language Language A Group 1 (Language Al)
Social Studies Language B Group 2 (Second Language)
Personal, Social and Physical Education Humanities Group 3 (Individuals and Societies)
Science and Technology Technology Group 4 (Experimental Sciences)

Mathematics Physical Education Group 5 (Mathematics and Computer Science)
Arts Mathematics Group 6 (The Arts)
Science
Arts

Geography content is present in all three programs in the Social Studies, Humanities, and
Individuals and Societies areas. During the Primary Years and Middle Years programs
geography is frequently taught in conjunction with other social studies and humanities
disciplines such as history and civics (although individual geography courses may be
offered during the Middle Years Programme). In the first two programs, assessments are
designed and implemented by individual IB teachers.

During the Diploma Programme all

languages: English, French or Spanis
from the academic areas shown above. T

assessments are standardized in one of three
h. Students study six subjects for two years chosen
hree subjects are studied at a standard level (150

hours of course work per subject) and three subjects are studied at a higher level (240
hours of course work per subject). Geography is offered at both a standard and higher

! “Diploma Programme Curriculum” International Baccalaureate, 2008. Available online at

hltp:f‘/www.ibn.org/diplomafcurricuIum/.




level by 1123 and is one of nine courses offered in Diploma Programme Individuals and
Societies.

Figure 16

Courses Offered Within IB Individuals and Societies Academic Area

Philosophy Psychology
Social & Cultural

Islamic History \ / Anthropology

IB Individuals and

Information Business &

i K] . e
Technology in a Societies Course MiRasarment
Global Society 0 ffering@ o

History Economics

Geography

U.S. standard level students typically study geography for one year while higher level
students take a two year course. All IB geography students must sit for a final geography
exam or “paper” in order to receive credit for the course. This assessment consists of a 4
hour written paper for higher level courses and a 3 hour paper for standard level courses.
IB final papers are graded on a scale of 1 to 7. Students must obtain a score of four or
higher in order to receive credit for the course. Many United States colleges and
universities consider the higher level IB courses roughly equivalent to Advanced
Placement courses and will award college level credit to students who perform well on IB
papers.3 In 2007, 470 U.S. students and 4,079 students worldwide sat for the standard
and higher level IB geography papers. The table below shows the number of student who
sat for each paper and the average scores received.

Figure 17
IB Geography Test Takers and Mean Scores by Location and
Paper Type
# of IB Geography Mean IB Geography
Test Takers Score
Higher Level U.S. 58 4.57
Standard Level U.S. 412 3.68
Higher Level Worldwide 2,284 525
Standard Level Worldwide 1,795 4.58
U.S. Total 470 -
Worldwide Total 4,079 -

? Ibid.
3 Minimum scores vary from institution to institution. Most colleges and universities ask from a minimum
score between 5 and 7 in order to receive credit.



2.2) Content Basis and Structure of the 1B Geography Papers

Standard and higher level IB geograph
forms the foundation for the end of course examination papers.

y courses are based on a three part syllabus which

All students are expected

to have knowledge and command of a set of eight geographical skills, three core themes
and at least two optional themes listed below.

Figure 19

IB Standard and Higher Level Geography Three Part Syllabus Content’

Part 1: Geographical Skills

Part 2: Core Themes

Part 3: Optional Themes
(standard level study 2; higher

(Students study all) (Students study all) level study 4) *

1.1 Locate and differentiate Population, Resources and Section A
elements of the Earth’s Development 3.1 Drainage basins and their
surface 2.1 Population distribution and management

1.2 Read, interpret, analyze and density at a global and local | 3.2 Coasts and their management
produce maps scale 3.3 Arid environment and their

1.3 Interpret topographic maps 2.2 Population fertility management
where appropriate to the 2.3 Population mortality 3.4 Lithospheric processes and
optional themes 2.4 Population movement hazards

1.4 Read, interpret, analyze and 2.5 Population structure 3.5 Ecosystems and human
construct graphs 2.6 Population and resources activity

1.5 Undertake statistical
calculations to show patterns
and changes

1.6 Manipulate and interpret data
using quantitative techniques

1.7 Undertake geographical
investigation

1.8 Produce written material

2.7 Specific resource production

and consumption

2.8 Food as a resource

2.9 Food production, trade and
aid

2.10Development

2.111Issues in development

2.12Sustainable development and
resource management

3.6 Climatic hazards and change

Section B
Contemporary issues in
geographical regions
3.8 Settlements
3.9 Productive activities: aspects

of change
3.10Globalization

3.t

Section C
3.11Topographic mapping

*Higher level students must study at least
Section B. Standard level students may st

one theme from Section A and at least one theme from
udy any two themes from sections A, B, and or C.

At the end of the course both standard and higher level students sit for two final papers.
The first paper (Paper 1) tests a student’s knowledge of the core IB geography themes:

population, resources and develo

pment. The second paper (Paper 2) tests a student’s

knowledge of the optional IB themes. In Paper 2, higher level students must answer
questions relating to four different themes (at least one theme from Section A and one
theme from Section B). Standard level students are only required to answer questions on
two themes from any of the three sections. Paper questions also test a student’s
knowledge of geographic skills in conjunction with their knowledge of a particular
theme. At the standard level, Paper 1 and Paper 2 are weighted equally and account for

4 The International Baccalaureate Organization. Geography: For First Examination in 2005. Antony Rowe

Ltd., 2005.




80% of a student’s final course grade (the additional 20% is taken from an internally
graded written assignment). At the higher level, Paper 1 and Paper 2 account for 25%
and 50% of a student’s final grade respectively (75% total) with an additional 25%
determined by an internal assessment of a written fieldwork assignment.

Figure 20

IB Geography Higher Level End of Course Assessments

Intemal Writlen Assessment
5%

Paper 1:
Population, Resources and
Paper 2: Optional Themes Devezlggmant
(Select 4) 50% %

Figure 21
iB Geography Standard Level End of Course Assessments

Internal Written Assessment
20% Paper1:
Population, Resources and
Development 40%

Paper 2: Oplional Themes
(Select2)40%

All standard and higher level students take the same papers although they do not answer
all the provided questions. All students are given 90 minutes to complete Paper 1. Paper
1 consists of three multipart free response questions which test knowledge of the core IB
geography themes of population, resources and development. Students select two of the
three questions to answer. Questions are designed in the form of a structured response
and usually include visual tools such a map or a graph which students must use to form
their answers.



Figure 22

Paper 1 for both Standard & Higher Level IB Geography Students

ID and Background
Information

No Specific Time Allotted

Multipart Free
Response Questions
(Students chose 2 of 3
questions. Topics include
population, resources and
development)

00 minutes




Paper 2 contains 11 questions which test a student’s knowledge of each of the optional
themes from the geography syllabus. Each question provides a choice for a structured
response answer (similar to Paper 1) or a longer essay response; students at the standard
level answer two questions while students at the higher level answer four questions of
their choice. Standard level students are given 90 minutes to complete Paper 2 while
higher level students are give 2 2 hours. Papers are given separately in either morning or
afternoon sessions during a two week period following an official IB examination
schedule. IB has two examination periods each year—one in May (for schools in the
northern hemisphere) and one in November (for schools in the southern hemisphere).

Figure 23

Paper 2 for Standard & Higher Level Geography Students

Standard Level Higher Level
1D and School D and School
Information Information
No Specific Time Alloted No Specific Time Allotted




2.3) Trends/Analysis

The graphs below show the number of 1B students who sat for the May standard and
higher level geography papers worldwide and in the United States from 2005-2007.
Although the higher level exam is more popular worldwide than the standard level exam
very few American students have sat for the higher level papers in the last three years.

Figure 24
World IB Geography Higher Level and standard Level Test Takers (May Only)
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Figure 25
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Geography is one of nine subjects offered in the Individuals and Societies portion of the
IB curriculum. These graphs show the number of students who sat for IB papers in all
Individuals and Societies subjects worldwide and in the United States in May 2007.
Worldwide Geography ranks 5" in popularity while in the United States only Islamic
History has fewer students.

Figure 26

Number Test Takers Worldwide and in the U.S. by IB "Individuals and
Societies" Subject in May 2007

30,000

27,316

mU.S. Totals

25,000 @ World Total

20,000

15,000

10,000

5,000

Business  Economics — Geography History Information Islamic Philosophy ~ Psychology  Social and
and Technology History Cultural
Management in a Global Anthropology
Society

2.4) Geography for Life Content Analysis of IB Geography Questions

In 2006 the study “Content Coverage of Geography for Life Standards in Selected
Nationwide Voluntary High School-Level Exam” sponsored by the GENIP analyzed the
content of the 2005 International Baccalaureate Geography Papers based on the accepted
standards for geography education outlined in Geography for Life: National Geography
Standards 1994. The questions analyzed focused on four main standards (these standards
appeared in about 50% of the test content).

Standard 1, “How to use maps and other geographic representations, tools, and technologies to
acquire, process, and report information.”
Standard 7, “The physical processes that shape the patterns of Earth’s surface.”

10



Standard 11, “The patterns and networks of economic interdependence on Earth’s surface.”
Standard 14, “How human actions modify the physical environmen b

The papers contained questions relating to 17 standards. Only Standard 10, “The
characteristics, distributions and complexity of Earth’s cultural mosaics” was not
included. ® The following chart gives the content coverage percentages for each standard
based on question samples from the 2005 1B Geography Papers.

Figure 27

2005 International Baccalaurate Geography Papers
Content Coverage of
Geography for Life Standards

0 18.) Interpret Present and

Fan, 2.60% m 1.) Maps and Toals,

m 17.) Past Interpretation,
16.90%

2.60%

@ 2.) Mental Maps, 1.30%

m 16.) Resources, B.50%

) ’ 0 3.) Spatial Organization,
2.60%

m 15.) Fhysical Systerrs D4.) Place Characteristics,
Affect Hurmans, 9.10% 1.30%
; e o 5.) Regions, 2.60%
s - @ 6.) Cultural Perceptions,

@ 14.) Hurman Environrrent
Modification, 10.40% 1.30%

m 7.) Physical Processes,

 13.) Division and Control of
13.00%

Earth, 3.90%

@ 12.) Human Settlerrent,

5.20% 08 Ecosysters, 3.90%

o 11.) Econorric
Interdependence, 11.70%

: m 9.) Migration and
10.) Cultural Mosiacs, Population, 5.20%

0.00%

*Data collected by Brian Johnson, 2006 GENIP Intern

5 The Geography Education Standards Project. Geography for Life: National Geography Standards 1994.
National Geographic Research & Exploration, 1994.
¢ The Geography Education Standards Project. Geography for Life: National Geography Standards 1994.
National Geographic Research & Exploration, 1994.
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2.5) Sample IB Geography Paper Questions
Figure 28
Sample Paper 1 Question from 2005

The diagrams below show two population pyramids for one unspecified country. Pyramid A shows
the total population. Pyremid B shows the population of a distinet sub-group within the country
represented by Pyramid A,

Pyramid A (total population)

Males (age) Females
[ 804
[ 70-79 1
[ 60-69 ]
[ 50-59 |
[ 4049 ]
T 30-39 ]
[ 20-29 |
[ 10-19 _l
| 0-9 ]

¥ 1 r 1
10% 5% 0% 0% 5% 10 %
pereentage of population

Pymmid B (sub-group of total population)

(age)
Males 30+ Females
0-19
€0-69
50-59
| 10-49 ]
[ 30-39
[ 20-29 1

[ 10-19 ]
[ 0-9 1

x 1 r 1
0% 5% 0% D% 5% 1%

percentage of population

[Source: Dhe Ezonomist Magazing (2002)]

(1) Name a country that would have a population structure similar to that shown in
Pyramid A and briefly justify your choice. [1+3 marks)]

(b)  Identify a group within the country you have named in part (a) (hat would have
a pyramid similar to that of B and describe its demographic characteristics. {143 marks]

(¢) Bxplain the main difference in the populations aged 50 years and above shown
in the pyramids. [5 marks]

(d)  With reference to specific cxamples, examine the advantages of migrations*.  [2+10 marks]

12



Figure 29
Sample Paper 2 Question from 2005

(a) Essay

Using examples, examine the long-term sogio-geonomic and environmental
consequences of eathguike and volcinic nclivity. 20 wiarks]

Or
(h)  Structured question

The dingram clossifies mass movements using variables X and Y.

o S SR S
igh Mudflow i
A
Barthflow Avalanche
%
ﬁ
Rotational
slump
Y Solifluction
Rockslide
Soil creep
Rockfall
Low B—— (]
X
(i)  Name the variables X and Y shown on the diagrm. 12 marks/

(i) Examine the importance of temperature change in two of the mass
movement processes shown on the diagram. [2+2 marks]

(i) Tdentify and describe three natural® types of weathering that help to couse
1SS MOVEMEent processes. [6 marks]

(iv) Using examples, cxamine the ways that humans can influence weathering
und mass movement pracesses. (8 marks]

13



Periodicity: The GED Social Studies Test is offered every year in the U.S. and Canada
either by itself or with other GED subject tests. The GED produces a statistical report
every year which gives basic fact about student performance and participation. Reports
are 2 years behind the present date so 2006 now in 2008. 2007 will not be available until
2009. Only the most recent report is available online.

Sources and Data:

2006 Statistical Report

“2006 GED Testing Program Statisitical Report” American Council on Education, 2008.
Available online at http://www.acenet.edu/bookstore/pdf/GEDASRO06.pdf (average
scores, number of participants, data by state)

GED Social Studies Content

“Gocial Studies Test” American Council on Education, 2008. Available online at
http://www.acenet.edu/AM/Template.cfm?Section=Search&temD1ate=/CM/HTMLDisDIa
y.cfm&ContentID=25039 (Test content, subject percentages, and format)

General GED Information from FAQ

“Frequently Asked Questions” American Council on Education, 2008. Available online
athttp://www.acenet.edu/AM/Templatc.cfm‘?Section:Search&temp]ate=/CM/HTMLD§p
ay.cfm&ContentlD=11427 (General info)

Contacts:
Ruth Johnston, Social Studies Test Specialist (202-939-9490)

NOTE: We got Ruth in trouble with a lot of people because she said they were going to
ax geography on the new 2012 test. Don’t be surprised if she doesn’t want to talk to you.

Information I looked for:

-Number of students who took each assessment.
-Scoring Level and Average Scores

-Test content design

-Test structure

-Place of geography in the GED present and future.
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General Education
Development (GED) Social
Studies Test

GED Social Studies Test at a Glance

GED begun in 1942, Most recent series from 2002
579,220 in 2006 (took GED Social Studies worldwide)
715,365 in 2006 (took the GED worldwide)
200 to 800
504 (U.S. mean score in 2006)
533 (Canadian mean score in 2006)
410 (in an individual subject, 2,250 total, an average of
450 over all tests)
. Varies
No grade (less than 12" grade education)
70 minutes (All 5 tests are 7.5 hours)
50 questions total (~8 geography questions)
Multiple Choice
No
No (part of a larger Social Studies section)
¥es
Unknown







General Education Development
(GED) Social Studies

3.1) The General Education Development (GED) Social Studies Test

The American Council on Education (ACE) was founded in 1918 and currently acts as
“the major coordinating body for all the nation’s higher education institutions.”’ Shortly
after World War IT, ACE developed the General Education Development (GED) at the
request of the United States Armed Forces2 The GED consists of a battery of five tests
which assess an individual’s reading, writing, math, science and social studies skill at a
twelfth grade level. Test takers who pass all five tests are awarded a degree equivalent to
a high school diploma in the United States and Canada.

In 2006, 554,650 in the United States and 579,220 individuals worldwide took the social
studies portion of the GED.} All GED tests are standardized with test scores ranging
from 200 to 800. Candidates must receive a score of 410 or higher to pass a subject test
and achieve a combined score of 2,250 to pass the entire GED exam (average of 450 a

subject). In 2006 the average social studies score was 504.

Figure 30
2006 GED Test Takers

# of Social Studies Test # of GED Test
Takers Takers Total

United States 554,650 680,874

American Insular Areas* 515 4,854
Canada 11,525 13,212
Federal and other 12,530 16,425
contracts®*
Total 579,220 715,365

* American Samoa, Guam, Puerto Rico, Virgin Islands, etc.
## [ncludes International, Department of Defense, Correctional Institutions and VA Hospitals.

I «About ACE” American Council on Education, 2008. Available online at
http://www.acenet.eduf’AM/Tempiate.cfm‘?Section:About_ACE

2 The GED was designed to allow returning W WII veterans who had joined the military before finishing
school the opportunity to receive a high school diploma.

3 In 2006 714,436 candidates in the U.S. and Canada took all or part of the test battery.



Figure 31

2006 GED Mean Social Studies Scores
Mean Score Social Studies
United States 504
American Insular Areas* 459
Canada 533
Federal and other 502
contracts®*
Total 504

* American Samoa, Guam, Puerto Rico, Virgin Islands, etc.
##* [ncludes International, Department of Defense, Correctional Institutions and VA Hospitals.

3.2) Content and Structure of the GED Social Studies Test

The GED Social Studies test includes content from four subject areas including history,
economics, civics and government, and geography. Approximately 40% of the questions
test history (25% U.S. history and 15% world history), 25% test civics and government,
20% test economics and 15% test fc,reography.4 The geography questions are designed to
assess a candidate’s knowledge of the main tenants of Geography for Life: “World in
Spatial Terms; Places, Regions, and Physical Systems; Human Systems, Environment,
and the Society; and Uses of Geography.™

Figure 32

GED Social Studies Test Question Distribuition
Percentages (Until 2012)

Economics, 20% History, 40%

Civics and i
Gavernment, 25% Geography, 16%

*Ina telephone conversation on April 4, 2008 GED representative Ruth Johnston indicated that there were
only five geography questions in the Social Studies test making this number as low as 10%.

S«gocial Studies Test” American Council on Education, 2008. Available online at
http://www.acenet.edu/AM/Tcmplate.cﬁn?Section=Search&tempiata=/CM/HTMLDisplay.cﬁn&ContentlD
=25039



The complete GED test battery is 7.5 hours in length. The Social Studies section of the
battery is 70 minutes long and includes 50 multiple choice questions. Candidates can
arrange to take the test by itself or with other GED subject tests.

Figure 33

GED Test Structure

ID and Background
Information

No Specific Time Allotted

Multiple Choice
Questions
(50 questions testing
knowledge of geography
15%; history 40%; civics
and government;
economics 20%)
70 mimites

3.3) Trends/Analysis

ACE produces a yearly statistical report which provides detailed information on GED
participation and performance for the year two years before the present time.® Although
the report does include some general statistics about the social studies test it does not
include specific information of geography performance.7 The maps on the following
page include the number of GED Social Studies test takers and the average Social Studies
test score for each state in the U.S. In 2006, 44,918 people took the Social Studies test in
Texas, more than any other state. Texas was followed by New York (43,818) and
California (37,954). Delaware had the fewest test takers at 629, followed by the District
of Columbia with 867. Test takers from Delaware also produced the highest mean score
on the Social Studies test at 546. Alabama had the lowest mean score at 472.

8 The 2006 report is currently on the ACE website at:

http://www.acenet.edu/A M/Tempinte.cfm?Scction:Search&templz\te?/CM/l ITMLDisplay.cfim&ContentlD
=24600.

72006 GED Testing Program Statisitical Report” American Council on Education, 2008. Available online
at http://www.acenet.edu/bookstore/pdf/G EDASRO06.pdf
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In 2012 the American Council on Education plans to release a new GED examination.
According to a telephone conversation with social studies test specialist Ruth Johnston on

April 4, 2008 the plans

for the new Social Studies test do not include a question allotment

for geography. The content of the new GED examinations is based on an ACE

assessment of current h

3.4) Geography for
Test

igh school curricula in the United States and Canada.

Life Content Analysis of the GED Social Studies

The GED website lists the main tenants of Geography for Life: “World in Spatial Terms;
Places, Regions, and Physical Systems; Human Systems, Environment, and the Society;
and Uses of Geography” as the content basis for the test’s geography questions.8 No
formal independent content analysis has been performed on this test at this time;

percentage contents for

individual standards are currently unavailable.

3.5) Sample GED Social Studies Questions

Sample

Figure 36
Social Studies Questions from the ACE Website

Directions: Choose the one best answer to each question.

Questions 1 and 2 are bascd on the following information.

The history
Migration is
seek a new

new places.

French, Eng
to establish

Americas,

Throughout
North Ameri

migrated to
countries, p

religious and political persecution "push' immigrants to move to another
country. Hopes for employment and a better life "pull" immigrants to

Millions have migrated to North America since the 1600s. Spanish,

populated by people from Asia. Many people from Africa were driven
from their homes at this time to be enslaved to work in colonies in the

1970s and 1980s, Southeast Asians, Latin Americans, and Caribbeans

of the world is filled with stories of people migrating.
the movement of people from one place to another as they
home. Famine, overpopulation, limited resources, war, and

lish, and Dutch immigrants were the first European settlers
permanent colonies. They settled in lands originally

the 1800s, immigrants looking for employment came to
ca from Japan, China, and southeastern Europe. In the

North America. Many of these immigrants fled from war-torn
olitical persecution, and economic difficulties.

84gcial Studies Test” American Council on Education, 2008. Available online at
http:/.’www.acenct.edu/AM/Template.cfm?Section=Search&template=/CM/HTMLDisplay.cfrn&ContentlD

=25039



1, The government of a country may restrict the number of immigrants
allowed to enter that country.

T|‘IIIEESE restrictions on immigration are most likely based on what

helief?

1. An economy can support unlimited numbers of people.

5 The "push” factars justify most immigration.

3. Immigrants _enrich the culture of a country.

4. & country has a limited number of jobs and services.

5. A government should not interfere with the rnigration of
people.

2. Based on the information, which is an opinion rather than a fact about
immigrants to Morth America?

Immigrants

1. traveled long distances to find a better life
2. migrated to find employment

3. learned to live in a foreign culture

4, escaped from political persecution.

5. found a better life




LEGISTLATIVE NAEP

Periodicity: Federal legislative alterations to NAEP do not occur on a regular basis.
Information on alterations is publicly available and can be accessed on the NAEP
website, NCES website or through the Library of Congress.

Sources and Data:

The Nation’s Report Card Website: http://nationsreportcard.gov/ (Overview of NAEP,
NAEP subjects, glossary of terms, studies and reports such as H.S. Transcript Study)
NCES NAEP Website: http:/nces.ed.gov/naep3/ (Overview, What NAERP tests, Subject
info, electronic data tool to find and make graphs from data)

Library of Congress Search Engine: http://thomas.loc.gov/ (Current and recent
legislation)

NAGB Website: http://www.nagb.org/ (Description of NAGB, list of members)

Contacts:
Ray Fields, NAEP, corresponded by email: ( Ray.Fields@ed.gov)
_Provided information on NAGB legislation (busy but very nice, helpful)

Information I looked for:

-General information about NAEP

-Recent changes to policy

-Types of testing

-Planned future changes to policy

_Subject test information (planned assessments)



National Assessment of Education Progress 1994 and 2001
Content Coverage of
Geography for Life Standards
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National Assessment of
Educational Progress (NAEP)

Geography NAEP at a Glance

1994, 2001 (Earlier pilots also exist)

25,660 (in 2001 4", 8™ and 12" grade combined)
0-500

209 (4" grade), 262 (8" grade), and 285 (12" grade)
NA

9,13, 17

4™ 8" and 12" grades

~ 1 hour

Varies (About 30)

Multiple Choice and Free Response

No

Yes

No

The bulk of the sample test question focused on
standards 1,7 and 11.




National Assessment of
Educational Progress (NAEP)

4.1) Geography NAEP Subject Assessment

The National Assessment of Educational Progress (NAEP), also known as The Nation’s
Report Card, is a subset of the National Center for Education Statistics (NCES). NAEP
was begun in 1969 as a “nationally representative and continuing assessment of what
American students know and can do in various subject areas.”’ Since that time NAEP
has conducted nationwide periodic assessments in several subjects including geography.
NAEP policies are determined by the NCES Commissioner of Education Statistics and
the National Assessment Governing Board (NAGB), which was created by congressional
mandate in 1988.”

In 1994 and 2001, NAEP administered geography surveys to 4", 8" and 12" grade
students around the country. The surveys were designed to assess the geography subject
knowledge of the three age groups using standardized test questions. Sample populations
of survey takers were selected to statistically represent the abilities of the entire nation.
The sample design divided selection into three stages: selection based on geographic area
(Northeast, Southeast, Central and West regions), selection based on school type in an
area (both public and private schools were sampled), and selection of students based on
individual student characteristics within a school. Approximately 25,000 students took
the Geography NAEP in 2001.

Figure 37

NAEP sample geography survey populations by grade and year3

1994 Sample 2001 Sample
Size Size*
4™ Grade Geography NAEP Sample Total 5,507 7,219
8™ Grade Geography NAEP Sample Total 6,878 9,308
12" Grade Geography NAEP Sample Total 6,234 9,133

* Including students with accommodations

I «About NAEP” The Nation’s Report Card Website. April 2008. Available online at
http:f/www.nationsreportcard.gov/20057asscssment/50045.asp

2 The NAGB is a bipartisan group appointed by the Secretary of Education but independent of the
Department of Education whose 26 members include school officials, educators, business representatives,
governors and state legislators, and members of the public.

“The NAEP Glossary of Terms” The Nation’s Report Card, 2008. Available online at
http://nationsreportcard.gov/about_nrc.asp.

3 Compiled from 1994 and 2001 NAEP Geography reports.

Williams, Paul L. NAEP 1994 Geography: A First Look. U.S. Department of Education, 1995.

Weiss, Andrew R. The Nation’s Report Card: Geography 2001. U.S. Department of Education, 2002.



The test was not designed to report the scores of individual students but rather provides
an assessment of the skill level for different subpopulations, for example the test scores
of boys and girls, private and public school students, scores reported by race, economic
status, etc. Performance was graded on a scale of 0-500. Scores were also given a rating
indicative of a level of achievement. The geography skills of students were rated as
either Basic, Proficient, or Advanced based on these levels.

Figure 38

Mean scores from the 1994 and 2001
Geography NAEP subject tests

1994 2001

4" Grade 206 209

8" Grade 260 262

12" Grade 285 285
Figure 39

Achievement Levels from “The Nation’s Report Card: Geography 2001”

Basic This level denoted partial mastery of prerequisite knowledge and skills that are
fundamental for proficient work at each grade.

Proficient This level represents solid academic performance for each grade assessed. Students
reaching this level have demonstrated competency over challenging subject matter,
including subject-matter knowledge, application of such knowledge to real-world

situations, and analytical skills appropriate to the subject matter.

Advanced This level signifies superior performance.

Figure 40
Scores for each achievement level
1994 and 2001
4" grade | 8" grade | 12" grade
Basic 187 242 270
Proficient | 240 282 305
Advanced | 276 315 339

4.2) Content and Structure of the Geography NAEP

The Geography NAEP tests were all based on a framework produced by the National
Assessment Governing Board (NAGB) which oversees all NAEP tests. The assessments
were organized with two principal dimensions: a cognitive dimension and a content
dimension. The cognitive dimension of the test assessed a student’s ability to know,
understand and apply geographic concepts. The content dimension tested a student’s



knowledge of space and place, environment and society, spatial dynamics and
connections. The following charts give an outline of the dimensions used in the testing

process.

Figure 41

Content Design of the 1994 and 2001 Geography NAEP Subject Tests *

Cognitive Content Dimension
Dimension
Space and Place Environment and Spatial Dynamics
Society And Connections
Knowing Where is the world’s What mineral resources | What factors stimulate
largest tropical rain are often extracted by human migrations?
forest? strip mining?

Understanding Why are tropical rain Explain the effects of Explain the motivations
forests located near the | strip mining and shaft of modern-day
equator? mining on the Mexicans and Cubans

landscape. for immigrating to the
United States.
Applying Support the conclusion | How can both economic | Compare current
that tropical rain forests | and environmental settlement and
promote wide species interests be reconciled employment patterns of
variation. in an area of strip Cuban and Mexican
mining? immigrants in the
United States.
* Williams, 2.




Figure 42

Percentage of NAEP Geography Test Questions in
Each Cogitnive Dimension Subset by Grade

Grade 8

Grade 12

T T T T 1 T T T T 1
D% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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Figure 43

Percentage of NAEP Geography TestQuestions in
Each ContentDimension Subset*

Spatial Dynamics and
Connections
30%

Space & Place
0y
Environment and 40%
Society

0,
A% *Content percentages are the same for 4th, 8th and 12th grade NAEP.



The NAEP geography assessments distributed in 1994 and 2001 were divided into two
different sets of questions: individual student background information questions and
subject questions. Survey takers were asked to complete sections giving detailed
background information about their individual characteristics, classroom practices and
motivation to complete the assessment for NAEP analysis. The background sections
were followed by one 50-minute block or two 25-minute blocks of “cognitive tasks.”
These included multiple choice and constructed-response questions. A typical block
contained about 16-18 geography questions.

Figure 44

Structure of the 1994 and 2001 Geography NAEP Subject Tests

1994 NAEP 2001 NAEP
Background Background
Questions Questions
(student characteristics, (student characteristics;
school/classroom school/classroom
information, etc.) information, etc.)
10-15 minutes 10-15 minutes
4 Grade: Students are given Cognitive Tasks Cognitive Tasks '*”"ﬁradg: Studeris are given
:t=wa ;fm.?;ﬁ nminute question (One 50 minute or two 25- (One 50 minute or two 25- t?lo;pf six 25 minute question
booklets. minute sections testing a minute sections testing a booklets.
8™ Grade: Students are given students ability to know, students ability to know, 8™ Grade: Students are given
two of six 25-minute question understand and apply understand and apply two of eight 25-minute
booklets or one (of one) 50 geography concepts in the geography concepts in the question booklets or one (of
minute booklet. content areas of Space and content areas of Space and one) 50 minute booklet
; Place, Environment and Place, Environment and
R e z ) ) n o SRr
}:2] y Gmf{’ Students Are gn]gn_ / Society, and Spatial Society, and Spatial 12 .Graffa Swﬂm e ELren
o of six 25-mimite question Dynamics and Dynamics and two of eight 25-minute
'3:?;:_”&“:’(0fme) L Connections) Connections) ‘qulgsljj%n b?:l;?b '._‘;;)r;e ot
ety 30 mirnides 30 niimites s A L
4.3) Trends/Analysis

The current form of the Geography NAEP has only been administered twice and so it is
still too early to determine persistent trends among students. Another survey is planned
for 2010 and should allow more long range comparisons. The background information
provided by students allowed the National Center for Education Statistics to analyze test
scores for a variety of subgroups. Analysis was performed based on gender,
race/ethnicity, region of the country, parents’ highest education level, type of school, type
of location, eligibility for free/reduced-price lunch, teacher preparation, geography skills
taught, geography course-taking, and use of computers. Some of the major findings from
the 1994 and 2001 analyses of subgroups are listed below.



o Between 1994 and 2001 the average scores of 4™ and 8" graders improved
significantly for students in the bottom 10™ and 25" survey percentiles.

e Male students scored on average at least four points higher on the test than female
students in both years and in all grades.

e The average score of African American 4™ graders increased significantly by 13
points from 1994 to 2001.

¢ White, Asian/Pacific Islander and American Indian students had higher average
scores on the two tests than Hispanic and African American students.

e Students from the Central region of the U.S. on average out performed students
from other regions of the country in 1994 and 2001

e The scores of 4™ graders in the Northeast and 8" graders in the Southeast
improved significantly from 1994 to 2001.°

e There was a positive correlation between parental education levels and average
scores for 8" and 12 graders in 1994 and 2001.

e In 2001, non-public school students (particularly Catholic school students)
outperformed public school students at all three grades.

e In 2001, students in schools in urban settings had lower average scores than
students in rural and urban fringe locations.

o In2001, 8" graders who took two or three years of geography had higher scores
than those who took fewer years.

e Students who used CD-ROM materials in class performed better on average on
the test than students who did not.

4.4) Geography for Life Content Analysis of Geography NAEP

In 2006, the study “Content Coverage of Geography for Life Standards in Selected
Nationwide Voluntary High School-Level Exam” sponsored by the Geography
Education National Implementation Project analyzed the content of Geography NAEP
questions from 1994 and 2001 based on the accepted standards for geography education
outlined in Geography for Life: National Geography Standards 1994. The analysis,
performed on available NAEP sample questions, determined that test content focused
primarily on three main standards:

Standard 1 “How to use maps and other geographic representations, tools, and technologies to
acquire, process, and report information.”

Standard 7 “The physical processes that shape the patterns of Earth’s surface.”

Standard 11 “The patterns and networks of economic interdependence on Earth’s surface.”

5 Central region includes Illinois, Indiana, Towa, Kansas, Michigan, Minnesota, Missouri, Nebraska, North
Dakota, Ohio, South Dakota and Wisconsin.

% Northeast region includes Connecticut, Delaware, District of Columbia, Maine, Maryland, Massachusetts,
New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, Vermont and Virginia.

Southeast region includes Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North
Carolina, South Carolina, Tennessee, Virginia and West Virginia.

7 The Geography Education Standards Project. Geography for Life: National Geography Standards 1994.
National Geographic Research & Exploration, 1994.



However, the surveys contained questions relating to all but one of the standards,
Standard 18 “How to apply geography to interpret the present and plan for the future”.

The chart on the following page gives the content coverage percentages for each standard
based on question samples from the 1994 and 2001 Geography NAEP.

Figure 45

National Assessment of Education Progress 1994 and 2001
Content Coverage of
Geography for Life Standards

@ 17 ) Past Interpretation,

18.
1.80% o 18.) Interpret Fresent and

Aan, 0.00%
@ 1.) Maps and Tools,
19.10%

m 16.) Resources, 4.00%

m 15.) Fhysical Systerrs
Affect Humans, 4.90%

m 14 .) Humman Environment

@ 2.) Mental Maps, 0.30%
Madification, 5.50% ) i )
03.) Spatial Organization,

13.) Divisiol d Control of
@13) n and Con J— 150%

Earth, 2.50%
0 4.) Hace Characteristics,
4 00%

@ 12.) Hurran Settlement
D 5.) Regions, 1.80%

740%
O 6.) Cultural Perceptions,
0.30%
o 11.) Econormic m 7.) Fhysical Processes,

15.40%
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Interdependence, 14.50%
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3.40% m 9.) Migration and
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*Data collected by Brian Johnson, 2006 GENIP Intern

4.5) Sample Geography NAEP Survey Questions

& Ibid.



Figure 46
2001 4" Grade Sample Questions (Free Response)

LITTLE TOWN

- Width: 4.0 miles east to west

- Length: 3.0 miles north to south

—  Main Street runs east to west through the town.
—  The school is on the northeast side of town.

—  Phelps Park is on the southwest side of town.

- Runt River runs north to south through the town.

On the grid below, each square is one mile wide and one mile long, Draw a
map of Little Town on the grid. Draw the town's borders. Then, use the
symbols in the key below to draw the features listed above.

I Stcect Yo ERL 7
@) Purk r«l»s
£=Riner |

Figure 47

1994 8" Grade Sample Questions (Free Response)

TRAVEL TO EUROPE, 1948-1921

United States Citizen Departuycs
(in millions)

9. What Is the dominant Irend shown In the graph?

Glve two major reasons for the trend shown,

Figure 48



2001 12" Grade Sample Questions

MOVEMENT OF AN IMPORTANT INTERNATIONAL PRODUCT

The varying widths of the lines on the map most probably indicate the
@® strength of ocean currents

@ type of trade

© volume of trade

@ type of transportation used

11



National Geographic-Roper Poll

Periodicity: The GED Social Studies Test is offered every year in the U.S. and Canada
either by itself or with other GED subject tests. The GED produces a statistical report
every year which gives basic fact about student performance and participation. Reports
are 2 years behind the present date so 2006 now in 2008. 2007 will not be available until
2009. Only the most recent report is available online.

Sources and Data:

1988 Survey

The Gallup Organization. Geography: An International Gallup Survey: 1988. The Gallup
Organization, 1988.

2002 Survey

RoperASW. National Geographic-Roper 2002 Global Geographic Literacy Survey.
RoperASW, 2002. (Also available online at
http://www.nationalgeographic.com/geosurvey2002/download/RoperSurvey.pdf)
(Information about the 2002 survey)

2006 Survey

Roper Public Affairs. Final Report: National Geographic-Roper Public Affairs 2006
Geographic Literacy Study. GIK NOP, 2006. (Also available online at
http://www.nationalgeographic.com/roper2006/pdf/FINAI,,Report2006GeogLitsurvey.pdn
(Information about the 2006 survery)

My Wonderful World

“My Wonderful World” National Geographic Society, 2007. Available online at
http://www.mywonderfulworld.org/ (Campaign Information)

Contacts:

Anne Pollard

Chris Shearer x6674
Sarah Caban x8286

Information I looked for:
-Sample size

-Where poles conducted

-basic findings

-1D of trends over time
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National Geographic
Geography Literacy Studies

National Geographic Geography Literacy Studies

1988, 2002, 2006

Over 10,820 (1988 worldwide); 3,250 (2002
worldwide); 510 (2006 U.S.)

0-81 (1988); 0-56 (2002); 0-53 (2006) (Typically
reported as percentages)

23 (in 2002 out of 56); 28.6 (in 2006 out of 53)
None

18-24 and 25-34

Unknown

15 minutes in 2002 and 2006

81 (in 1988); 56 (in 2002); 53 (in 2006)

Multiple choice, free response

Yes (although some details differ from country to
country)

Yes

No

Unknown







National Geographic
Geography Literacy Studies

5.1) National Geographic Geography Literacy Studies

In 1988, the National Geographic Society in partnership with the Gallup Organization
conducted an international survey on the most basic elements of geographic literacy.
Gallup did face to face surveys of over 10,000 individuals in nine countries. The
participants were asked to answer background questions and complete tasks which
measured the extent of their geographic knowledge such as locating countries on a map
and identifying factors that contributed to world events. National Geographic conducted
follow-up surveys with similar questions in 2002 and 2006, this time in partnership with
Roper Public Affairs. The 2002 study surveyed individuals worldwide while the 2006
study included only participants from the United States.

The 1988 survey sampled individuals 18 and older from Canada, France, Germany, Italy,
Japan, Mexico, the United States, the United Kingdom and Sweden. The 2002 survey
sampled individuals in the same countries ages 18-24 (this age group had performed
poorly on portions of the 1988 survey particularly in the United States) and an additional
group of Americans ages 25-34. The 2006 survey focused exclusively on Americans
between the ages of 18 and 24. All samples were designed to be nationally representative
within age groups whenever possible." National geography literacy was assessed by
measuring the percentage of correctly answered common questions on each survey.

Figure 49
1988 2002 2006
Canada 1,036 313 -
France 1,000 303 -
Germany 930 300 -
Italy 918 303 -
Japan 1,335 300 -
Mexico 2,087 301 -
United States 1,611 829 510
United Kingdom 912 301 -
Sweden 991 300 -
Total 10,820 3,250 510

' The 2002 study had limited representation in Japan (Kanto region only), Mexico (Mexico City,
Guadalajara and Monterrey only) and the United Kingdom (excluding Northern Ireland).



5.2) Content and Structure of the National Geographic Literacy Studies

The 1988, 2002, and 2006 surveys did not incorporate a specific standards-related content
design. Survey questions were intended to “shed light on the competency of respondents
on the most basic components of geographic knowledge and skills: the building blocks of
geographic literacy.”> Each survey asked participants to provide information regarding
their personal background and opinions on subjects related to geography, education, and
other areas.” All surveys included multiple choice and matching questions relating to
various geographic concepts such as: natural resource production, climate systems, time
zones, place location, current world events, immigration, political systems and other
topics. The 1988 and 2002 surveys also included similarly themed short response
questions. Every survey included maps which participants used to identify spatial
locations by name or geographic proximity. In 1988 and 2002 individuals were given
world maps and asked to identify sixteen locations.

Figure 50

National Geographic Literacy Survey Structures 1988, 2002, and 2006

1988 2002 20006
Background and Background and
B‘fd,\gl Ll n'ml Opinion Questions Opinion Questions
Opinion Questions
1to 20 tions, 1 to 5 questio
(18 to 20 questions on (laZ0uestionde,. ssscahloR.Jucs )
1mportanc_e Ol geoptep h Vel Multiple Choice, Matching, Multiple Choice and
edu(_:a]tton, geog};]‘_ﬂph!; 1 Word Response Questions Matching Questions
materials ownership, etc.) (15 questions testing geographic i i
concepts) (16 questions testing

geographic concepts)

Multiple Choice,
Matching and 1 Word
Response Questions

(30 to 31 questions testing
different geographic
concepts)

e e TR i =

Background and

" A . Background mﬂ
Opinion Questions

Opinion Questions
9 to 15 questions foreign
language fluency, geography
education etc.)

(20 to 25 questions foreign
language fluency, geography
i )

Background and
Opinion Questions
(20 to 21 questions on

personal habits, foreign
language fluency, etc.)

5.3) Trends/Analysis

2 RoperASW. National Geographic-Roper 2002 Global Geographic Literacy Survey. RoperASW, 2002., 1.
3 For example participants were asked their level of education, marital status, if they ever taken a
geography course in school and if they spoke more than one language.



The data from the 1988 and 2002 literacy surveys allowed for international comparisons
of geographic knowledge. During both surveys individuals from other developed nations
consistently outperformed Americans (particularly young Americans ages 18-24). In the
1988 study, participants were given a world map and asked to identify sixteen countries.”
The table below gives the average percentage of correctly identified locations by country
and age group.

Figure 51

18-24 | 25-34 | 35-44 | 45-54 | 55+

Sweden | 74% | 77% | 78% | 72% | 64%

West Germany | 70% | 70% | 69% | 74% | 68%
Japan | 59% | 68% | 66% | 61% | 49%

Canada | 58% | 58% | 66% | 52% | 54%

Italy | 58% | 58% | 53% | 49% | 34%

France | 58% | 60% | 63% | 56% | 55%

United Kingdom | 56% | 53% | 58% | 56% | 49%
Mexico | 51% | 43% | 48% | 40% | 36%

United States | 43% | 55% | 60% | 55% | 53%

Figure 52

1988 National Geographic Society-Gallup Geography Literacy Survey World
Map Location Identification Results for Ages 18-24

au%-‘ 4%

70%

-

60% -

50%

40% -1

30%+

20%

S N R

10%

Average Percentage of Correctly Indentified Locations (Out of 16)

=]
2
!

Sweden Waest Japan Canada Italy France United Mexico Unitel
Germany Kingdom States

4 In 1988 individuals were asked to identify the United States, the Union of Soviet Socialist Republics,
Central America, Japan, Canada, France, the Persian Gulf, Mexico, Italy, Sweden, the United Kingdom,
South Africa, West Germany, the Pacific Ocean, Egypt and Vietnam.



During the 2002 survey participants ages 18-24 and 25-34 were given 56 common
questions. As in 1988 individuals from Sweden scored the largest average percentage of
correct answers. Individuals from the U.S. scored the second lowest average.

Figure 53

2002 National Geographic Society-Roper Geographic Literacy Survey
Average Over-All Quiz Performance by Country

80% "

71%

Average Percentage of Correctly Answered Questions

Sweden Germany Italy France Japan UK Canada us. Mexico

All three studies asked young Americans ages 18-24 to give their opinions on the
importance of basic geographic skills. Participants were asked to rate a variety of
abilities as “absolutely necessary,” “important but not absolutely necessary,” and “not too
important.” These skills included reading a map, knowing where countries in the news
are located, speaking a foreign language, using a PC, using a calculator, and writing a
business letter. The table below gives the percentage of participants who considered the
following skills “absolutely necessary.”

Figure 54

Geography Literacy: Percentage of individuals
18-24 who consider the following skills “absolutely
necessary”

1988 2002 2006

Read a map 74% 43% 51%
Write a business letter 66% 32% -
Use a calculator 57% 41% -

Usea PC 49% 49% 61%

Know where countries on the 35% 25% 28%
news are

Speak a foreign language 16% 17% 14%

Use the internet (2006 only) - - 56%

Use a GPS (2006 only) - - 10%




Every survey asked participants to share their opinion on three basic geographic skills:
reading a map, knowing the location of countries on the news and speaking a foreign
language. The charts below give the percentage of individuals who considered these
skills “absolutely necessary”, “important but not absolutely necessary” and “not too
important.”

Figure 55

The Ability to Read a Map

1988

Figure 56

Knowing Where Countries in the News are Located

3 Separate percentages for “important but not absolutely necessary” and “not too important” not available
for 18-24 age group in 1988.



Figure 57

Speaking a Foreign Language

1988 2002 2006

5.4) Geography for Life Content Analysis of the National Geographic
Geography Literacy Surveys

No Geography for Life content analysis has been performed on the geography literacy
surveys to date. Content percentages for individual standards are currently unavailable.

5.5) Sample Geography Literacy Survey Questions

Figure 58

Sample Question 1988

Q. 25 HAND RESPONDENT CARD 25

Do you happen to know which of the cities
listed on this card currently has the
largest population in the world? Just call
off the letter please.

A. Beijing. China

B. Bangkok, Thailand
C. Mexico City, Mexico
D. New York, N.Y.

E. Caracas, Venezuela
F. Moscow, U.S5.S.R.

@. Tokyo, Japan

H

. Don"t know



Figure 59

Sample Question 2002

HAND RESPONDENT MAP B (4sia)

21, Will you please tell me the number on this map which locates each of the following
countries? Just call off the numbers please. (RECORD COUNTRY NUMBER FROM THE
MAP. IF DON'T KNOW, CODE 99)

a) North Korea _24  [(5-0)
b) Afghanistan _22 (79

<) India 4 (9-10)
d) China 1 (11-12)
e) Japan 12 [(13-14)

ey TN
‘ﬁ.}lﬂ!fr' o.o-ﬁx)"q }'

Figure 60
Sample Question 2002
SHOW CARD 7
7 The Taliban and Al Qaeda (pronounce: al-kay-duh) movements were both based in which
country? Just read off the letter, please.
A | Iraq 1 59/
B Pakistan g
C | Israel 3
D | Albania 4
E | Afghanistan™ 5
Don t Know 0

* Correct response



Federal Legislation in
Geography



Periodicity: TGIF has been introduced in the house and senate but it is uncertain
when it will be considered. For this reason there is no regular information.

Sources and Data:

THOMAS: http://thomas.loc.gov/ (Sponsor/cosponsor information, current status)
National Geographic Hill Day Packet

H.R. 1228 (Bill text House)

S. 727 (Bill text Senate)

Contacts:
Principal contacts were in house: Chris Shearer, Audrey Mohan, Sarah Connell (all very
helpful with lots of information, also folks from Patton Bogs)

Information I looked for:

-TGIF overview

-Current status of House and Senate bills
-Funding comparisons with other NCLB subjects



Ludex of Current Congressional Sponsots

Senate

During the 110" Congress, the Teaching Geography is Fundanental Actwas introduced in the Senate by
Senator Thad Cochran (R-MS), along with Senator Chiis Dodd (D-CT), as S. 727. Twenty-three
bipattisan Senators have joined on as cosponsors. The list of TGIF sponsots currently includes:

Sen. Daniel K. Akaka (HI) Sen. Blanche L. Lincoln (AR)
Sen. Lamar Alexander (TN) Sen. Trent Lott (MS) (now retired)
Sen. Jeff Bingaman (INM) Sen. John D. Rockefeller (WV)
Sen. Maria Cantwell (WA) Sen. Lisa Murkowski (AIX)
Sen. Benjamin L. Cardin (MD) Sen. Ken Salazar (CO)

Sen. Thad Cochran (MS) Sen. Bernatd Sanders (VT)
Sen. Susan M, Collins (ME) Sen. Jeff Sessions (AL)

Sen. Kent Conrad (ND) Sen. Gordon Smith (OR)

Sen. Christophet J. Dodd (CT) Sen. Olympia J. Snowe (ME)
Sen. Chuck Hagel (NE) Sen. Ted Stevens (AK)

Sen. Daniel K. Inouye (HI) Sen. John Warner (VA)

Sen. Pattick J. Leahy (VT) Set1. Sheldon Whitehouse (R1)

House of Representatives
During the 110" Conggess, the Teaching Geograply is Fundamental Act was introduced in the House by
Congressman Chris Van Hollen (D-MD) and Congressman (now Senator) Roger Wicker (R-MS) as

FLR. 1228. Seventy-five bipartisan Representatives have joined as cosponsots so far. The list of TGIF
sponsors curreatly includes:

Rep. Neil Abercrombie (HI-1) Rep. Jeff Fortenberry (NE-1)

Rep. Thomas H. Allen (ME-1) Rep. Raul M. Grijalva (AZ-7)

Rep. Shelley Berkley (INV-1) Rep. Brian Higgins (NY-27)

Rep. Mation Berry (AR-1) Rep. Ruben E. Hinojosa (TX-15)
Rep. Earl Blumenauer (OR-3) Rep. Mazie I, Hirono (HI-2)

Rep. Roy Blunt (MO-7) Rep. Michael M. Honda (CA-1 5)
Rep. John Boozman (AR-3) Rep. Jesse L. Jackson, Jr. (IL-2)
Rep. Bruce L. Braley (IA-1) Rep. Steve Kagen (WI-8)

Rep. David Camp (MI-4) Rep. Ron Kind (WI-3)

Rep. Michael E. Capuano (MA-8) Rep. Dennis J. Kucinich (OH-10)
Rep. Russ Carnahan (MO-3) Rep. John R. “Randy” Kuhl (NY-29)
Rep. Jim Costa (CA-20) Rep. John Larson (CT-1)

Rep. Joe Courtney (CT-2) Rep. Tim Mahoney (FL-106)

Rep. Barbara Cubin (WY) Rep. Carolyn B. Maloney (NY-14)
Rep. Elijah E. Cummings (MD-7) Rep. Betty McCollum (MIN-4)

Rep. Danny K. Davis (IL-7) Rep. Thaddeus G. McCotter (MI-11)
Rep. Susan A. Davis (CA-53) Rep. Mike Mclatyre (NC-7)

Rep. Peter A. DeFazio (OR-4) Rep. Michael H. Michaud (ME-2)
Rep. Lloyd Doggett (TX-25) Rep. Harry E. Mitchell (AZ-5)

Rep. John T. Doolittle (CA-4) Rep. Dennis Moore (IKS-3)

Rep. John J. “Jimmy” Duncan (TN-2) Rep. Gwen Moore (WI-4)

Rep. Chet Edwards (TX-17) Rep. Jerry Moran (I<S-1)

Rep. Vernon J. Ehlers (MI-3) Rep. Jetrold Nadler (NY-8)

Rep. Keith Ellison (MIN-5) Rep. Eleanor Holmes Notton (DC)
Rep. Rahm Emanuel (IL-5) Rep. James L. Oberstar (MN-8)

4944913



4944913

Rep. Ed. Pastor (AZ-4)

Rep. Ed Petlmutter (CO-T7)
Rep. Collin Peterson (MN-7)
Rep. Chatles W. “Chip” Pickering (IMS-3)
Rep. Earl Pomeroy (ND)

Rep. Jon C. Porter (NV-3)
Rep. Nick J. Rahall, IT (WV-3)
Rep. Mike D. Rogers (AL-3)
Rep. Mike Ross (AR-4)

Rep. John P. Satbanes (MD-3)
Rep. David Scott (GA-13)
Rep. Christopher Shays (CT-4)
Rep. John Shimkus (IT.-19)

Rep.
Rep.
Rep.
Rep.

Rep.

Rep.
Rep.
Rep.
Rep.
Rep.
Rep.

Rep.

Rep.

Adam Smith (WA-9)

Vic Snyder (AR-2)

John M. Spratt, Je. (SC-5)
Ellen O. Tauscher (CA-10)
Mike Thompson (CA-1)
Fred Upton (MI-6)

Chris Van Hollen (IMD-8)
Timothy J. Walz (MN-1)
Peter Welch (V')

(now Sen.) Roger F, Wicker (MS-1)
David Wu (OR-1)

John A. Yarmuth (ICY-3)
Don Young (ALK



Periodicity: Information on current NCLB is publicly available. NCLB was not
reauthorized in 2007 which means that it has no regular reauthorization schedule.

Sources and Data:

NCLB DOE Website: http://www.ed.gov/nelb/landing.jhtml (NCLB pillars,
reauthorization updates)

NCLB Bill Text in PDF: http://www.ed.gov/policy/elsec/leg/esea02/107-110.pdf
(language of the bill)

GENIP Website: http:/genip.tamu.edu/ (GENIP position on “Highly Qualified”)
CNN “Senate Approves Education Reform”:
http://archives.cnn.com/2001/ALLPOLITICS/12/1 8/education.reform/index.html
(Contemporary info about passage of bill)

Contacts:

Scott Thompson, Patton Boggs (sthompson(@PattonBoggs.com)

Andrew Larsen, Patton Boggs (alarsen@PattonBoggs.com)
(Both provided information on the number of original sponsors and cosponsors for

NCLB)

Information I looked for:

-NCLB policy

-Definitions: highly qualified, core academic subject
-Mentions of geography

-GENIP position on highly qualified
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No Subject But Geography Left Behind?

Program Funding Levels for Core Subjects under NCLB
Fiscal Years 2002-2009*

NCLB Core Subject &  Original Actual NCLB Core Subject Original Actual
Specific Programs NCLB Appropriations & Specific Programs NCLB Appropriations
Funding Funding
Authorization Autharization
English/Reading/
Language Arts
Reading First Gants  $900,000,000 FY 2002 $975,000,000 Foreign Language $27,500,000 FY 2004 $16,644,000
(Subsetof Early  ($75,000,000) FY 2003  $1,068,012,000 Assistance Programs FY 2005 $17,900,000
Reading First FY 2004 $1,118,362,000 Y 2006 $21,780,000
Grants) FY 2005  $1,145,760,000 FY 2007 $23,780,000
FY 2006  $1,132,352,000 FY 2008 $25,665,000
FY 2007  $1,146,900,000 FY 2009 $25,666,000
FY 2008  $505,5G61,000
FY 2009* $1,112,5649,000 )
Even Start Program  $260,000,000 FY 2002 $250,000,000 Civics / Government $30,000,000 FY 2002 $15,500,000
FY 2003 §$248,375,000 We the People FY 2003 $16,890,000
FY 2004 $246,909,687 Cooperative Education Y 2004 $28,642,009
FY 2005  $226,004,720 Exchange FY 2005 $29,404,864
FY 2006 $99,000,000 FY 2006 $29,114,950
FY 2007 $82,282,160 FY 2007 $29,111,660
FY 2008 $66,454,000 FY 2008 $31,917,000
FY 2009 $0 FY 2009 $0
Striving Readers $100,000,000 FY 2005 $24,800,000 Excellence in Economics Feds pay 50%FY 2004 $1,491,150
{Created in  FY 2006 $29,700,000 Education of grants  FY 2005 $1,488,000
FY0s)  FY 2007 $31,870,000 FY 2006 $1,473,120
FY 2008 $35,371,000 EY 2007 $1,473,120
FY 2009*  $100,000,000 FY 2008 $1,447,000
FY 2009* $0
Literacy through $250,000,000 FY 2002 $12,418,750 Arts in Education No specified FY 2002 $14,650,000
School Libraries FY 2003 $12,500,000 amount  FY 2003 $12,915,500
FY 2004 $19,842,236 FY 2004 $13,395,497
FY 2005 $19,683,264 FY 2005 $13,808,640
FY 2006 $19,4886,170 FY 2006 $36,277,000
FY 2007 $19,486,170 FY 2007 $35,276,670
FY 2008 $19,145,000 FY 2008 $37,533,000
FY 2009*  $19,145,000 FY 2009 $0
National Writing Project  $15,000,000 FY 2002 $14,000,000 Teaching American Such sums asFY 2002 $100,000,000
FY 2003 $16,890,000 History necessary FY 2003 $99,350,000
FY 2004 $17,500,000 FY 2004 $119,292,000
FY 2005 $20,336,000 FY 2005 $119,040,000
FY 2006 $21,533,000 FY 2006 $119,790,000
FY 2007 $21,532,500 FY 2007 $119,750,000
FY 2008 $23,581,000 FY 2008 $117,904,000
FY 2009* $0 FY 2009 $50,000
Mathematics and $450,000,000 FY 2002 $12,500,000 Geography None  FY 2002 $0
Science Partnerships FY 2003  $100,344,000 FY 2003 $0
FY 2004  $149,115,000 FY 2004 $0
FYy 2005  $178,560,000 FY 2005 $0
FY 2006  $182,160,000 FY 2006 $0
FY 2007  $182,160,000 FY 2007 §0
Fy 2008  $178,878,000 FY 2008 $0
Fy 2009*  $178,878,000 FY 2009* $0

* Indicates President’s budget request for FY 2009.
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The Library of Congress » THOMAS Home » Bills, Reselutions » Search Resulis

NEW SEARCH | HOME | HELP | ABOUT COSPONSORS

HLR. L

Title: To close the achievement gap with accountability, flexibility, and choice, so that

no child is left behind.

Sponsor: Rep Boehner, John A. [OH-8] (introduced 3/22/2001)

Cosponsors (84)

Related Bills: H.CON.RES.289, H.RES.143, H.RES.315, 5.1

Latest Major Action: Became Public Law No: 107-110 [GPO: Text, PDF]
House Reports: 107-63 Part 1; Latest Conference Report: 107-334 (in Congressional

Record H9773-10052)

COSPONSORS(84), ALPHABETICAL [followed by Cosponsors withdrawn]: (Sort: by

date)

Rep Armey, Richard K. [TX-26] -
3/22/2001

Rep Baker, Richard H. [LA-6] - 3/22/2001
Rep Barr, Bob [GA-7] - 3/22/2001

Rep Bonilla, Henry [TX~23] - 5/14/2001
Rep Brown, Henry E., Jr. [SC-1] -
5/14/2001

Rep Calvert, Ken [CA-43] - 3/22/2001
Rep Castle, Michael N. [DE] - 3/22/2001
Rep Collins, Mac [GA-3] - 3/22/2001
Rep Caoksey, John [LA-5} - 3/22/2001

Rep Culberson, John Abney [TX-7] -
3/22/2001

Rep Deal, Nathan [GA-9] - 3/22/2001
Rep DeMint, Jim [SC-4] - 3/22/2001

Rep Dreier, David [CA-28] - 3/22/2001
Rep Ehrlich, Robert L., Jr. [MD-2] -
3/22/2001

Rep Fossella, Vito [NY-13] - 3/22/2001

Rep Gekas, George W. [PA-17] -
3/22/2001

Rep Goss, Porter J. [FL-14] - 3/22/2001
Rep Granger, Kay [TX-12] - 4/4/2001

Rep Greenwood, James C. [PA-8] -
3/22/2001

Rep Bachus, Spencer [AL-6] - 3/22/2001

Rep Ballenger, Cass [NC-10] - 3/22/2001
Rep Biggert, Judy [IL-13] -~ 3/22/2001
Rep Bono Mack, Mary [CA-44] - 3/22/2001

Rep Burr, Richard [NC-5] - 3/22/2001

Rep Camp, Dave [MI-4] - 3/22/2001
Rep Chambliss, Saxby [GA-8] - 3/22/2001
Rep Combest, Larry [TX-19] - 3/22/2001
Rep Crenshaw, Ander [FL-4] - 3/22/2001

Rep Cunningham, Randy (Duke) [CA-51] -
3/22/2001

Rep DelLay, Tom [TX-22] - 3/22/2001

Rep Diaz-Balart, Lincoln [FL-21] -
3/22/2001

Rep Ehlers, Vernon J. [MI-3] - 3/22/2001

Rep Fletcher, Ernie [KY-6] - 3/22/2001

4/4/2001
Rep Gillmor, Paul E. [OH-5] - 3/22/2001

Rep Graham, Lindsey [SC-3} - 3/22/2001
Rep Green, Mark [WI-8] - 3/22/2001

Rep Hart, Melissa A. [PA-4] - 3/22/2001



Rep Hastert, J. Dennis [1L-14] - 3/22/2001
Rep Hilleary, Van [TN-4] - 3/22/2001

Rep Horn, Stephen [CA-38] - 3/22/2001
Rep Issa, Darrell E. [CA-48] -~ 3/22/2001
Rep Keller, Ric [FL-8] - 3/22/2001

Rep Kolbe, Jim [AZ-5] - 3/22/2001

Rep Linder, John [GA-11] - 3/22/2001

Rep McKeon, Howard P. "Buck” [CA-25] -
3/22/2001

Rep Miller, Dan [FL-13] - 3/22/2001

Rep Northup, Anne M. [KY-3] - 3/22/2001

Rep Nussle, Jim [IA-2] - 3/22/2001

Rep Ose, Doug [CA-31 - 3/22/2001

Rep Peterson, John E, [PA-5] - 3/22/2001
Rep Pickering, Charles W. "Chip" [MS-3] -
3/22/2001

Rep Pryce, Deborah [OH-15] - 3/22/2001
Rep Radanovich, George [CA-19] -
3/22/2001

Rep Royce, Edward R. [CA-39] -
3/22/2001

Rep Schrock, Edward L. [VA-2] -
3/22/2001

Rep Shimkus, John [IL-20] - 3/22/2001

Rep Sweeney, John E. [NY-22] -
3/22/2001

Rep Tiberi, Patrick J. [OH-12] - 3/22/2001

Rep Upton, Fred [MI-6] - 3/22/2001

Rep Weldon, Curt [PA-7] - 3/22/2001

THOMAS Home | Contact | Accessibility | Legal | FirstGov

Rep Hayes, Robin [NC-8] - 3/22/2001
Rep Hobson, David L. [OH-7] - 3/22/2001
Rep Isakson, Johnny [GA-6] -~ 3/22/2001
Rep Johnson, Sam [TX-3] - 3/22/2001
Rep Kingston, Jack [GA-1] - 3/22/2001

Rep LaTourette, Steven C. {OH-19] -
3/22/2001

Rep Mclnnis, Scott [CO-3] - 3/22/2001

Rep Mica, John L. [FL-7] - 4/4/2001

Rep Miller, Gary G. [CA-41] - 3/22/2001
Rep Norwood, Charles W. [GA-10] -
3/22/2001

Rep Osborne, Tom [NE-3] - 3/22/2001
Rep Oxley, Michael G. [OH-4] - 3/22/2001
Rep Petri, Thomas E. [WIi-6] - 3/22/2001

Rep Portman, Rob [OH-2] - 3/22/2001

Rep Putnam, Adam H. [FL-12] ~ 3/22/2001

Rep Roukema, Marge [NJ-57 - 5/14/2001

Rep Schaffer, Bob [CO-4] - 3/22/2001

Rep Shays, Christopher [CT-4] - 3/22/2001

Rep Sununu, John E. [NH-1] ~ 3/22/2001

Rep Tiahrt, Todd [K5-4] - 4/4/2001

Rep Traficant, James A., Jr. [OH-17] -
571472001

Rep Watts, 1. C., Jr. [OK-4] - 3/22/2001
Rep Wolf, Frank R. [VA-10] - 3/22/2001

t




State Legislation in Geography



Periodicity: The Thomas B. Fordham Foundation produced an assessment of state
geography standards in their 1998 and 2000 reports both titled “The State of State
Standards.” The Fordham Foundation produced a 2006 “The State of State Standards™
which assessed world history in place of geography. To my knowledge there

Sources and Data:

Thomas B. Fordham Foundation Website:
http://www.edexcellence.net/foundation/global/index.cfim (Updates on Foundation
activities, studies)

State of State Standards Reports:

1998.) Finn, Chester E., Micheal J. Petrilli, and Gregg Vanourek. The State of State
Standards. Thomas B. Fordham Foundation, 1998. (PDF online at
http://www.edexcellence.net/doc/summary.pdf)

2000.) Finn, Chester E. and Micheal J. Petrilli. The State of State Standards. Thomas B.
Fordham Foundation, 2000. (PDF online at
http://www.edexcellence.net/doc/Standards2000.pdf)

2006.) Finn, Chester E., Liam Julian, and Micheal J. Petrilli. The State of State Standards.
Thomas B. Fordham Foundation, 2006. (PDF online at
http://www.edexcellence.net/doc/State%200{%20State%20Standards2006 FINAL.pdf)

Contacts:

Information I looked for:
-Ratings of state geography standards.



Geography State of State Standards

2000

NA

NA

NA

NA
NA

1998

NA

NA

NA

NA
NA
NA

NA
NA
NA
NA
NA

NA

AL
AK

AZ

AR
CA
CcO
CT
DE
D.C.
FL
GA

HI

ID
IL
IN
1A

KS
KY
ME
MD
MA
MI

MN
MS
MO
MT

NE

NV
NH
NJ

NM
NY
NC
ND
OH
OK

OR

PA
RI

sC
SD
TN

X
uT
VA
WA
Wi

WY




State Assessments in
Geography



Geography 1n High-School Exit
Exams

Periodicity: Incomplete information (no geography specifics) currently available on
the NCES website for 2006-2007 school year. Updated by Chelsea Hendricks and
Lindsey Hays in 2008 to include geography. Also original GENIP research preformed by
Jessica Wdowiarz in 2005. The new updated information is included in a excel sheet
“Exit_Exams_Sum.xls” found in S:\ REPORTS\GENIP
2008_L.Hays\Notes\Content_Outline\2. Assessment\State\HS Exit Exams\Tables

Sources and Data:

NCES
National Center for Education Statistics. “State high school exit exams, by exam

characteristics and state: 2006-2007.” Available online at:
http://nces.ed.gov/programs/statereform/saa_tabl1.asp

The Wdowiarz Report

Contacts:
None made.

Information I looked for:

1.) Do you have a high school exit exam?
2.) Does it test social studies and/or geography?
3.) What percentage of the social studies questions are geography questions?



|Tab|r-.- 1.11. State high school exit exams, by exam characteristics and state: 200607

I |

Kentucky

Grade test,
Consequences| Grade level of first| Prior exit exam
begin/ align- admin- or exit exam
State Current exam began for class of| Subjects tested Type of test ment| istered| | being phased out
Alabama High
Alabama High School
School Graduation Graduation Exam
Exam (AHSGE) Reading, language, math, (AHSGE) 1st and
Alabama® Third Edition 2001 science, social studies| | Standards-based 11 10 2nd Editions
Alaska High
School Graduation
Qualifying Exam
Alaska (HSGQE) 2004 Reading, writing, math| | Standards-based 8-10 10 None
Arizona's
Instrument to
Measure
Arizona Standards (AIMS) 2006 Reading, writing, math| | Standards-based 10 10 None
Literacy
(grade 11),
algebra 1 and
Arkansas geometry,
Comprehensive (aligned to|
Assessment, course
Arkansas Program 2010] | Literacy, algebra 1, geometry End-of-course content) Varies| None
English/
language arts
(through
California High grade 10),
School Exit math (grades
Examination 6-7 and
California (CAHSEE) 2006|| English/language arts, math| | Standards-based algebra I) 10| None
No current exit
Colorado exam B} e 1 ¥ x 1
No current exit
Connecticut exam 1 : 4 1 T 1 1
No current exit
Delaware exam b 5 i o i 1 1 1
No current exit
District of Columbial exam ] i h 4 ¥ 1)
Florida
Comprehensive High School
Assessment Test Reading, math, writing Competency Test|
Florida (FCAT) 2003 (2010)| | Standards-based 10 10 (HSCT)
Georgia High English/ language arts,
School Graduation writing, math, science, social
Georgia Tests (GHSGT) 1994 studies| | Standards-based 9514 11| Basic Skills Test
No current exit
Hawaii exam t t i I g 3!
Idaho Standards
Achievement Test Reading, language usage,
Idaho (ISAT) 2006 math, science| | Standards-based 10 10 None
No current exit
1llinois exam 1 h s 1 Ui i i
English/language arts|
Graduation (through grade 9), math
Qualifying Exam (through pre-algebra and
Indiana (GQE) 2000 algebra I)| | Standards-based 9 10 None
No current exit
Towa exam i i 1 i 1 1 t
No current exit
Kansas exam i 1 1 1 1 t
No current exit
exam 1 i 1 £ t 1




Graduation Exit English/language arts, math, Graduation Exit
Louisiana Examination (GEE) 2003 science, social studies| | Standards-based 9=12 10 Exam
No current exit
Maine exam il i i 1 i t
Maryland High
School English II, algebra/data Maryland
Maryland Assessment (HSA) 2009 ?| |analysis, biology, government End-of-course 10 Varies| | Functional Tests
Standards-based
plus end-of-
Massachusetts course exams in
Comprehensive] English/language arts, math, science (2010) Grade 10;
Assessment| science (2010), U.S. history|| and U.S. history science
Massachusetts System (MCAS) 2003 (2012) (2012) 10 will vary None
No current exit
Michigan exam T 1 b3 X & 7
Writing
Writing (grade|| (grade 9),
Graduation 9), reading reading
Required (grade 10), (grade
Assessment for, math (grade|| 10), math|| Basic Skills Test|
Minnesota Diploma (GRAD)? 2010 Reading, writing, math| | Standards-based 11)]| (grade 11) (BST)
English II (with writing Functional
Mississippl Subject companent), algebra I, Literacy
Area Testing biology I, U.S. history from Aligned to Examination
Mississippi Program (SATP) 2006 1877 End-of-course| |course content] Varies| (FLE)
No current exit
Missouri exam I 1 i i i 1
No current exit
Nebraska exam 1 i 1 1 1 1
High School
Proficiency
High School Examination
Proficiency: (earlier version
Examination Reading, writing, math, based on 1994
Nevada (HSPE) 2003 science (2008)| | Standards-based 9-12 10 curriculum)
No current exit
New Hampshire exam t 1 & 1 t 1
High School Standards-
Proficiency Language arts literacy, math;|| based, plus one Grade 11; High School
Assessment starting 2010, end-of-course end-of-course biology will] | Proficiency Test
New Jersey (HSPA) 2003 exam in biology (2010) 11 vary (grade 11)
New Mexico High
School
Competency Reading, language arts,
Examination composition, math, science, Minimum
New Mexico (NMHSCE) 1990 social studies competency 8 10 None
English/language arts, math, Regents
Regents| science, social studies, Competency
New York Examinations 2000|| language other than English End-of-course| 9-12 Varies| Tests
Reading comprehension,
1982 math, computer skills; Standards- Grade 8;
North Carolina (math/reading); starting in 2010, end-of-|| based, plus five end-of-
Competency Tests 2001 (computer course exams in algebra I, end-of-course course|
and Tests of| [skills); 2010 end-of-| | English I, U.S. history, civics,|| exams beginning exams will
North Carolina Computer Skills course exams economics, biology in 2010 8 vary)| None
No current exit
North Dakota exam t 1 b X 1 x
Ohio Graduation Reading, writing, math, Proficiency Tests
Ohio Tests (OGT) 2007 science, social studies|] | Standards-based 10| 10 (grade 9)
Oklahoma End-of- English II, English III, algebra
Instruction (EOT) 1, algebra II, geometry, High school
Oklahoma Exams 2012 biology I, U.S. history End-of-course| standards Varies| None
No current exit
Oregon exam e 1 t ¥ t 1

IPennsyIvania

No current exitl I

] 1]

A

| :




exam| [

No current exit
Rhode Island exam 1 4 1 i 1 1 1
Standards-
based, plus two Grade 10;
end-of-course end-of-
High School English/ language arts, math,|| exams in science course Basic Skills
Assessment science (2010), U.S. history| and history| | Through grade| | exams will Assessment
South Carolina Program (HSAP) 2006 (2010) (2010) 10 vary|| Program (BSAP)
No current exit
South Dakota exam 4 a5 i i x 1
Gateway Tennessee
Tennessee Examinations 2005] [English 11, algebra I, biology I End-of-course 10 Varies| | Competency Test|
Texas
Texas Assessment English/language arts| Assessment of
of Knowledge and (reading/writing), math, Aligned to Academic Skills
Texas Skills (TAKS)? 2005/ science, social studies| | Standards-based| |course content 11 (TAAS)
No current exit
Utah exam 1 x 1 & 1 1
No current exit
Vermont exam 1 A T 4 T i
English (reading/writing),
algebra I, algebra II,
geometry, biology, earth
Standards of science, chemistry, world
Learning (SOL) history to 1500, world history|
End-of-Course| from 1500, Virginia and U.S. Aligned to Literacy Passport
Virginia Exams 2004 history, world geography End-of-course| |course content Varies Test
Washington
Assessment of
Student Learning Reading, writing, math
Washington (WASL) 2008 (2013), science (2013)|| Standards-based 10| 10 None
No current exit
West Virginia exam 1 1 1 1 1 b
No current exit
Wisconsin exam 1 1 4 1 1 b
No current exit
Wyoming exam I : 4 1 hd 1 1

‘t Not applicable. State does not currently have an exit exam.
- Alabama currently administers the Alabama High School Graduation Exam (AHSGE), 3rd Edition, fol
language, math, science, and social studies, and is considered by the state to be a standards-based exam aligned to 11th-grade slandards. The exam is administered for the first time in
10th grade. The current test replaced the Alabama High School Graduation Exam, 1st and 2nd editions.

r which consequences began for the class of 2001, The exam assesses reading,

“Maryland is considering delaying the requirement for students with disabilities and Eny
number of years to exempt these subgroups.

glish language learners. The stale will use results from the 2007 testing period to determine the

 Minnesota and Texas will ransition lo new exams. Minnesola is transitioning from the Basic Skills Test
state will continue to withhold diplomas based on the BST until 2009. The class of 2010 will be the first class required to pass the new GRAD requirement. Texas students entering 9th
grade in 2011 will be the first required to pass the state's 12 new end-of-course exams. The first class req

(BST) to the Gradualion Required Assessment for Diploma (GRAD) test. The

uired to pass the new exams will be the class of 2013,

ISUURCE: State High School Exit Exams: Working to Raise Test Scores, "Exit Exam Survey of Stale Education Officials", Center on Educalion Policy, 2007. Data Source |

-8 Data Tables

Next Table I+



High School Exit
Exams (from
2006-2007 NCES
Data)

Exit Exam

" ISocial

Studies
- |Exam

S.8. Exams
Includes

Geography

Separate
Test for

Geography

Alabama

Alaska

Arizona

Arkansas

California

Colorado

Connecticut

Delaware

District of Columbia

Florida

Georgia

Hawaii

Idaho|

llinois

Indianal

lowa

Kansas

Kentucky

Louisiana

Maine

Maryland

Massachusetts

Michigan

Minnesota

Mississippi

Missouri

Montana

Nebraska

Nevada

New Hampshire

New Jersey

New Mexico

New York

North Carolina

North Dakota

Ohio

Qklahoma

Oregon

Pennsylvania

Rhode Island

South Caralinal

South Dakota

Tennessee

Texas|

Utah

Vermont




High School Exit
Exams (from
2006-2007 NCES
Data)

1S.S. Exams
gilincludes

=

Exit Exam
Studies
|Geography
{Separate

. |Test for

|Exam

Social
. |Geography

Virgini

Washington |
West Virginia
Wisconsin
Wyoming
__Total:]

*Collected from NCES website
http:/nces.ed.goviprograms/statereform/saa_tab11.asp with geography percentages
varified by state Departments of Education.



Periodicity: Started collecting this information and got about half way through the
states (have information on 24 states and D.C.) available on S:\  REPORTS\GENIP
2008_L.Hays\Notes\Content_Outline\2.Assessment\State\Tcsting_atﬁOther_Levels along
with the names and number of the contacts which provided the state information. Some
of these contacts were better than others and some did not provide reliable information.
If this information is going to be gather probably SPECIFICALLY ASK FOR
ASSESSMENT SPECIALISTS at the Department of Education otherwise you can get
unreliable that is sometimes just plane wrong.

Sources and Data:

State Departments of Education usually Assessment specials, curriculum specialists and
secretaries.

Contacts:
Please see “Testcontacts.xls” stored at S:\_ REPORTS\GENIP
20084L.Hays\I\Iotes\Content_Outline\Z.Assessment\Statc\Testing_at_Other_Levels\Cont

acts

Information I looked for:
-Do they test social studies?
-Do they test geography?
-What grades?

-What percentage of the test?



State Standardized Test

ing Survey April 2008

Massachusetts

Other Levels

High School Exit

Grades 5 and 7 History and Social Studies
(Geography is 50% of each test)
Grades 10 or 11 U.S. History Test

Social Studies exit exam currently given in
10 or 11 and will be required in 2012

Conne

cticut

Other Levels

High School Exit

Don’t test Social Studies or Geography
Tests

No high school exit exam

Rhode

Island

Other Levels

High School Exit

Don’t test Social Studies or Geography
Tests (other standardized tests in grades
3,4,5,6,7,8,11)

No high school exit exam

Maine

Other Levels

High School Exit

Don’t test Social Studies or Geography
separately (other standardized tests in
grades 3-8 and 11)

No exit exam

Alabama

Other Levels

High School Exit

No separate test for Geography
DIBLES K-3

Stanford Achievement 3-8
Alabama Reading 3-8
Alabama Science 5-7

U.S. History 10, 11 or 12

Has an exit exam 10 grade tests U.S.
history also can be taken in 11 and 12" if
needed.

Arka

nsas

Other Levels

High School Exit

Benchmark test in 3-8 (used to test social
studies but got a new test contractor and
now don’t anymore)

No exit exam

K12 test in grade 9
Colorado
Other Levels High School Exit
No geography or social studies at a state No Exit Exam

level (individual districts might be




different)
3-10 Test reading, writing and math
5,8,10 Science

Delaware

Other Levels

High School Exit

Social Studies subject tests at grades 4, 6,
8, 11 (geography makes up 25% of the test
in each case)

No high school exit exam

District of Columbia

Other Levels

High School Exit

No separate tests for Social Studies or
Geography (CAS 3-8, 10; 9-12 biology)

No high school exit exam

Illinois

Other Levels

High School Exit

No separate Social Studies or Geography
test

3-8 Writing, Reading and Math,

4&7 Science

11 PSAE Reading, Math, Science, Writing

Must take PSAE to graduate but no passing
score is required.

Towa

Other Levels

High School Exit

Social Studies testing is optional for
districts, test in grades 3-8 and 11 (said
most districts give the whole battery of
tests)

No high school exit exam

Kansas

Other Levels

High School Exit

Social Studies testing in 6,8, and 11
(testing in grades 3-8 and 11) (didn’t know
geography content of test)

No high school exit exam

Kentucky

Other Levels

High School Exit

Test social studies in 5,8,11 (other test in 3-
8, 10-12)

No high school exit exam




Missouri

Other Levels

High School Exit

No subject tests for social studies or
geography (other tests for 3-8, 10-11)
H.S. U.S. Government and History tests
planned for 2 years from now

No high school exit exam

Montana

Other Levels

High School Exit

Social Studies tested in 4, 8, 11 (testing in
grades 3-8, 10)

No high school exit exam

New Ha

mpshire

Other Levels

High School Exit

No Social Studies or Geography test
(NECAP 3-8, 11)

No high school exit exam

Pennsylvania

Other Levels

High School Exit

Vermont

Other Levels

High School Exit

No separate social studies test (testing in
grades 3-8, 11 tests reading, writing, and
math and science tested in 4,8,11)

No high school exit exam

Nebraska

Other Levels

High School Exit

District controlled and they don’t provide a
Social Studies or Geography test to
districts (districts required to test once in
elementary, once in middle school and

No high school exit exam

once in high school)

Wisc

onsin

Other Levels

High School Exit

Social studies tested in 4,8,10 (Geography
20-25% of test) (testing 3-8 and 10™
grade)

No high school exit exam




Georgia

Other Levels

High School Exit

Social studies testing grades 3-8 in CRCT
(geography included) , grade 11-12
GHSGT (geography is included in this test)

Georgia High School Graduation Tests
(GHSGT) (social studies test includes

geography

Louisiana

Other Levels

High School Exit

Test social studies at 4,8,10/11 (geography
makes up 36% of the 4" orade test, 25% of
the 8" grade test, and 15% of the 10/11"
grade exit exam)

GEE Graduate Exit Examination (taken in
the 10/11™ grade includes a social studies
test 15% of which is geography)

Arizona

Other Levels

High School Exit

No social studies or geography (testing in
grades 2-10)

Yes, there is an exit exam (it tests writing,
reading and math)

Washington

Other Levels

High School Exit

“Soft assessments” in social studies each
district will test one SS subject (one of
which is geography) a year in grades 3-12
not necessarily general testing format
(other testing grades 3-8 and 10)

No exam required for graduation

Indiana

Other Levels

High School Exit

Social Studies at grades 5 and 7, 10" grade
U.S. History (Other testing 3-8 and 10-11)

Yes, the GQA does not test social studies
(moving towards end of course assessments
and giving a pilot U.S. history exam this
year)

Oregon

Other Levels

High School Exit

Optional Social Studies tests OAKS
Online/TESA
Testing in grades 3-8 and 10

No exit exam.




43 Alabama

51 Alaska

37 Arizona

47 Arkansas
25 California
32 Colorado
19 Connecticut
29 Delaware

28 District of Columbia

49 Florida
45 Georgia
1 Hawaii
9 Idaho
27 Wlinois
22 Indiana
14 lowa
34 Kansas
33 Kentucky
48 Lo<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>